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CHAPTER I 
INTRODUCTION 
The school psychologist is a comparatively new po-
sition in the school system. Though the exact date of the 
first appointment is not known, there is mention of the 
school psychologist functioning in child study departments 
and psychological laboratories in the early years of this 
century. In September of 1959, the Chicago Board of Edu-
cation celebrated "sixty years of school psychology."! As 
early as 1915 Connecticut appointed a school psychologist 
"to make examinations of backward and defective children 
in rural and urban schools and to devise methods of their 
better care in public schools."2 The number of school 
psychologists has increased rapidly over the years, as com-
munities and school systems have become more aware of their 
role. Since there are not enough trained school psycholo-
gists to meet the present and future demands, the need for 
training more is urgent. It has been difficult to obtain 
the training. However, more colleges and universities 
are now offering programs in school psychology. At the 
lNewsletter, Div. 16, School PsychologistJ,American 
Psychological Association, XIII, No. 4 (Summer, August, 
1959), 1. 
2Norma E. Cutts (ed.), School Psychologists at Mid-
Centur; (Washi~ton, D.C.: American Psychological Associa-
tion, nc., 1955), p. 24. 
-1-
Thayer Conferencel held in 1954, the recommended ratio was 
one school psychologist for every 1000 to 3000 pupils. The 
school psychologist is seen as an "important consultant" in 
the public school, and the need for the service is growing. 
At the time of the Thayer Conference only twenty 
states plus the District of Columbia had certification for 
school psychologists. Massachusetts, though not one of 
these, was about to begin certification. In the summer or 
1955, the first school psychologist in Massachusetts was 
certified by the State Departments of Mental Health and 
Education. State certification throughout the country has 
increased at a rate of about one per year during the past 
five years. A recent article by Walter L. Hodges, 2 reports 
that twenty-three states plus the District of Columbia now 
certify school psychologists--not included in the twenty-
three states are three states which had previously been 
reported by Newland at the Thayer Conference. Of these, 
two states are planning revision of their present require-
ments, and six others are considering certification. Twenty-
one states have no plans or provisions for certification of 
school psychologists as yet. Though most states require 
the psychologist to hold a Master's degree, the goal for 
the future would seem to point toward raising this to a 
1Ibid., p. 4. 
2walter L. Hodges, "State Certification of School 
Ps1choloe;ists," The American Psychologist, XV, No. 6 (June, 
1960), 346-349· 
2 
doctorate degree.l Also, there is the ever vexing question 
as to whether a school psychologist should be teacher trained 
and hold a teacher's certificate, in addition to meeting re-
quirements necessary for qualification as a school psycholo-
gist. 
The certification standards for school psychologists 
approved by the Massachusetts Department of Education and 
the Department of Mental Health, Regulation #22 (Appendix I) 
set up certain areas of study to be required of the appli-
cant for certification. At the time these standards were 
made effective, they were not made applicable to those per-
sons employed by Massachusetts School Committees as school 
psychologists prior to the effective date of these regula-
tions, January 25, 1955. Included in this exempt group, 
automatically certified as school psychologists, were those 
working as consultants, psychologists, and psychometrists 
for the State Department of Mental Health. This latter 
group did not necessarily meet the requirement for teacher 
certification. Among the former group were some who did 
not fulfill the requirement of a Master's degree or thirty 
hours of graduate study with major emphasis in psychology. 
Whether all from the Department of Mental Health met the 
educational requirements is not known. Massachusetts is 
one of the states in which revision of requirements is 
lJack Ewalt, "Potential Impact of the Public School 
Psychologist on Community Mental Health," as quoted in 
Cutts, op. cit., p. 56. 
3 
under consideration. This fact makes the time appropriate 
for an inquiry into the role the school psychologist has 
been performing in this state since certification began in 
1955. 
The Problem 
This study, A Job Analysis of School Psychologists 
in the Public Schools of Massachusetts, is concerned with 
investigating the nature of the work now being performed 
by school psychologists in Massachusetts. The group to be 
studied includes all functioning school psychologists in 
the public schools of the Commonwealth. 
Definition of Terms Used 
Job analysis is defined as "the attempt to discover 
in any given job the skills and knowledge which a person 
entering that trade must acquire and practice in order to 
become efficient." This method, basic to all education, 
may be used quite successfully in studying different phases 
of the educational systems and program. 1 
In a job analysis information is collected from the 
worker and is concerned with what the worker does, the ma-
terials and the equipment used. Also information is gath-
ered regarding the qualifications, training, and experience 
needed for the performance of the job. These data are 
lHenry L. Smith and Johnnie R. Smith, An Introduc-
tion to Research in Education (Bloomington, Indiana: Edu-
cational Publication, 1959), pp. 184-194· 
4 
gathered usually by interview or questionnaire or some com-
bination of both. 1 In this study a questionnaire and inter-
view were used. 
School Psychologist. The Thayer Conference defined 
the school psychologist as follows: 
A school psychologist is a psychologist with train-
ing and experience in education. He uses his spe-
cialized knowledge of assessment, learning, and 
interpersonal relationships to assist school per-
sonnel to enrich the experience and growth of all 
children and to recognize and deal with exceptional 
children.2 
In this investigation a school psychologist shall be con-
sidered as one who is employed full or part time in this 
capacity in the public schools of Massachusetts. This 
person shall have been certified by the State Departments 
of Education and Mental Health. At present there are over 
two hundred and fifty persons who have been certified but 
this is not the number actually employed as school psy-
chologists in the public schools. The number is much 
smaller. Some are certified as school psychologists and 
currently employed in the public schools, but are not serv-
ing in this role. For instance, they may be teaching in 
colleges, working for the Department of Mental Health and 
State Schools, engaged in private practice, employed in 
other states, or not working at the present time. 
lw. Norris, F. Zeron, and R. Hatch, The Information 
Service in Guidance (Chicago: Rand McNally, 1960). 
2cutts, op. cit., p. 174. 
Purpose of the Study 
It is the purpose of this study: 
1. To identify the duties of school psychologists 
in the public schools of Massachusetts as they 
are now performed. 
2. To analyze these duties in terms of importance 
of judgment, frequency of performance, diffi-
culty experienced in performing duties, and the 
factors which preTent or interfere with the per-
formance of some duties. 
3. To provide a list of duties and responsibilities 
for: 
a. State Departments of Mental Health and 
Education. 
b. School Administrators. 
c. Universities and colleges. 
d. Those currently employed as school psy-
chologists. 
e. Aspirants to the field of school psychology. 
4. To determine trends in administering the services 
of the school psychologists. 
5. To provide objective data concerning the educa-
tional qualifications, experiences, and psycholog-
ical affiliations of the present school psycholo-
gists, which might help in raising certification 
requirements. 
6. To develop standards wh!ch may be used to evalu-
ate the duties of school psychologists. 
Justification for the Study 
Concern for a study of the work of the school psy-
chologist is widespread. The Research Committee, Division 
16, School Psychologists, reported in a questionnaire sent 
out in February of 1958, that forty-seven bl forty-eight 
respondents, based on an unrepresentative sample of school 
6 
psychologists, suggested the need to investigate the work 
1 
and role of the school psychologists. Also a Research 
Interest Checklist appeared in the October 1958 issue of 
Newsletter, which members were asked to complete. One of 
the objectives was to identify the areas of research which 
the school psychologists deemed most in need of review. 
About twenty per cent of the members responded, and again 
high on the list was the need to look into the role and 
functions of the school psychologists. 2 
The job of the school psychologist in Massachusetts 
had its origin in the Traveling School Clinics beginning in 
1919. Each clinic was made up of a psychiatrist and a psy-
chologist. The local school department took the responsi-
bility for gathering the history which ordinarily would 
have been collected by the social worker at a State School 
or Hospital. These clinics, which originated from the lat-
ter institutions, would visit cities and towns to examine 
certain children thought to be retarded. In some instances 
the clinic would go into a school system for a week or two 
at a time, depending on the size of the community and the 
number of children to be examined. Other communities set 
aside a certain day in the month for the clinic. In the 
beginning the clinic was to examine only the children 
1Newsletter, Div. 16, School Psychologists, American 
Psychological Association, XIII, No. 4 (Summer, August, 
1959), 4. 
2Ibid., XIII, No. 1 (Fall, October, 1958), 15-18. 
7 
believed to be retarded. The General Court changed this 
law in 1931, allowing the examination of children other 
than those considered to be retarded. 
Dr. Foote, the psychiatrist in charge of the Walter 
E. Fernald Traveling School Clinic, reported: 
In 1922, of the 1564 children examined, 1271, or 
81% were diagnosed as feeble-minded. In 1950, 
of 563 children examined, 37, or 7~, were thought 
feeble-minded.l 
Dr. Foote goes on to say that in 1922 many retarded 
children were crowding the lower grades. However, with 
regular examinations by these clinics, many of these chil-
dren were placed in special classes early in their school 
life and their education planned for them at their level 
of achievement. The children in the 1950's most fre-
quently seen at the clinics were the emotionally disturbed. 
Due to this change of emphasis, Dr. Ewalt, then Commis-
sioner of Mental Health, felt that the "examination of 
these children should be more carefully coordinated with 
the program of his Division of Mental Hygiene which oper-
ated various mental health centers for children because 
an increasing number of children who were being tested were 
primarily in need of emotional help rather than special edu-
cation placement."2 In 1952, the Commissioners of Mental 
1Estelle ·:. Foote, "The Traveling School Clinic of 
the Walter E. Fernald State School," American Journal of 
Mental Deficiency, LVI, No. 2 (October, 1951), 354-359. 
2Arthur J. Bindman and Louis B. Klebanotf, "New 
Programing for the Mentally Retarded School Children in 
Massachusetts," American Journal of Mental Deficiency, 
LXIV, No. 5 (March, 1960), 875-880. 
8 
Health and Education met to consider other ways children 
could be examined for special classes. It was decided 
that it could be done now by the school departments in 
each of the cities and towns of the Commonwealth. 
In the Spring of 1955 an all day conference was 
held at the Walter E. Fernald State School at which time 
the chairmen of psychology departments of universities 
and colleges were invited to discuss the certification 
standards for school psychologists, and need for train-
ing. It was the privilege of the writer to have been in-
vited to this meeting by Dr. Foote. 
The Traveling School Clinics were discontinued 
in the Spring of 1955 after many years of helpful service 
to the communities they served. The following summer the 
first school psychologist was certified. Assistance from 
the consultant service of the Department of Mental Health, 
Division of Mental Hygiene, could be requested by those 
communities which did not employ a certified school psy-
chologist. "At the present time the program is in opera-
tion, but not without having undergone considerable strain.• 
Although there are many problems "the results are generally 
positive.•l 
9 
Certification standards are about to be revised. 
The Massachusetts Psychological Association is fully aware 
of the expansion of the psychological services in the schools 
"at an ever increasing pace with increasing numbers of people 
receiving legal certification by the Commonwealth." This 
association realizes the need for their organization and 
nearby universities to offer help and guidance to the De-
partment of Education and to the school systems; otherwise 
they are "courting disaster."1 
Six years have elapsed since the school psychologist 
was first certified in Massachusetts. More effective use of 
these services could be made. Their future in Massachusetts 
depends to a great extent on the work of the pioneers and 
their imprint. No longer should the school psychologist be 
considered just a tester of intelligence, but should work 
with pupils and parents, and serve as a consultant to the 
entire school system.2 Research is also a primary function 
which entails the study of policies in school planning. 
Summary 
School psychologists have been functioning in school 
systems since the beginning of the twentieth century. Their 
1Newsletter, Massachusetts Psychological Associa-
tion, IV, No. 2 (November, 1959), 1-2. 
2council of Superintendents of New York State, 
Committee on Research, Preliminary Report of the Study of 
Psychological and Psxchiatric Services in the Public 
Schools of the State, September 29, 1953, David G. Salten, 
Chairman, Long Beach, New York. (Mimeographed.) 
10 
duties have expanded, and the role they perform has become 
increasingly important. There is great demand for their 
services. 
Twenty-three states plus the District of Columbia 
now have certification requirements for school psycholo-
gists. These standards are continually being reviewed. 
Though Massachusetts did not have certification until 1955, 
already there is need to revise the certification standards. 
The purpose of this study is to determine the nature 
of the job of school psychologist in the Massachusetts pub-
lic schools by means of a job analysis. It attempts to 
identify the duties of the school psychologist and to ana-
lyze these duties in terms of frequency of performance, 
judgment of importance, difficulty experienced in perform-
ing duties, and the factors which prevent the performance 
of some duties. 
The Traveling School Clinics served the schools of 
the Commonwealth from 1919 to 1955. Operated by the State 
Department of Mental Health, these clinics had originally 
been established to examine the mentally retarded in public 
schools for placement in special classes, but by 1950, they 
were examining primarily children with emotional problems. 
It was the judgment of the State Department of Mental Health 
that the clinics had accomplished their objectives and that 
the local communities should now accept their responsibili-
ties. 
The work of the certified school psychologist is a 
11 
comparatively new position. Though a person may have pre-
viously served as school psychologist, the role has changed 
since 1955. The work of the school psychologist in Massa-
chusetts had not been studied, and there is need at the 
present time to provide objective data pertaining to their 
duties which will help 
1. Those concerned with the revision of certifica-
tion standards for school psychologists in 
Massachusetts. 
2. Administrators in the selection of school 
psychologists. 
3. Colleges and universities in training school 
psychologists for Massachusetts schools. 
4. Those currently employed as school psycholo-
gists. 
5. Aspirants to the field of school psychology 
in Massachusetts. 
12 
CHAPTER II 
REVIEW OF THE LITERATURE 
The literature of job analysis was reviewed, begin-
ning with Taylor•s1 "time and motion" studies to determine 
more efficient methods in engineering, to Charters and 
Whitely's2 study of secretarial duties and traits by inter-
view and check list, to the numerous uses of this technique 
employed by the United States Government3 in preparing job 
descriptions, to the early and present uses of the method 
in education. 
Through a comprehensive review of various approaches--
interview, questionnaire, observation, desk audit, time and 
motion--it was possible to select a method which would meet 
the needs of this study. The following review of studies, 
related to the method employed in the present investiga-
tion, has been divided into two sections: 
1. Studies employing job analysis technique 
in education. 
2. Studies pertaining to the school psychologist. 
lFrederick W. Taylor, Principles of Scientific 
Management (New York: Harper & Brothers, 1911), pp. 83-126. 
2w. W. Charters and I. B. Whitely, Analysis of 
Secretarial Duties and Traits (Baltimore: fiillam & Wil-
kins Company, 1924). 
)Dictionary of Occupation Titles, Part I, Defini-
tions of Titles, u.s. Department of Labor, U.S. Employment 
Service (Washington, D.C.: U.S. Government Printing Of-
fice, 1939). 
-13-
a. In the United States. 
b. In other countries. 
1. Studies Employing the Job Analysis 
Technique in Education 
Use of the job analysis technique in education has 
been applied in four ways: 
1. 
2. 
3. 
4. 
To analyze the concept of the job in terms of 
large functions, based on general experience 
and judgment. 
To analyze documentary statements of data. 
To ascertain the activities actually engaged 
in by those on the job. 
To ascertain the time devoted to various 
duties based on actual records.l 
The third use mentioned is the process most com-
monly thought of as job analysis,2 and the method used in 
this study. This type of analysis is based on the activi-
ties reported as actually performed and has been applied 
to various specialized teaching positions. An outstanding 
example of this use of job analysis was the early study by 
Charters and Waples.3 Its purpose was to reorganize 
teacher-training curricula by furnishing specific duties 
and traits of teachers in all grades, primary through high 
1carter v. Good and Douglas E. Scates, Methods of 
Research (New York: Appleton-Century-Crofts, Inc., 1954), 
p. 343. 
2Ibid • 
............. 
3w. W. Charters and Douglas Waples, The Common-
wealth Teacher-Training Study (Chicago: University of 
Chicago Press, 1929). 
school. A master list of activities was compiled and 
evaluated with respect to frequency of performance, diffi-
culty in learning, importance, and desirability of pre-
service training. Over 200,000 activities were collected 
from 6000 teachers. By a careful process of classifying 
into broad functions and elimination, these activities 
were reduced to 12,000. Some 2300 teachers rated the ac-
tivities. Some of the techniques used in The Commonwealth 
Teacher-Training Study have been an important guide in de-
veloping the present study. 
Several theses, employing the job analysis tech-
nique and using the questionnaire or interview method were 
studied: Merrick, 1 MacDonnell, 2 Rice,3 Commito,4 and Poe.5 
These were particularly helpful in organizing the present 
study and have been presented in the order reviewed. A 
summary of Merrick's thesis has been given as the number 
1Roswell Merrick, "A Job Analysis of Selected 
Health Educators in Colleges and Universities" (unpublished 
Ed.D. thesis, Boston University, 1953). 
2John MacDonnell, "A Job Analysis of Selected City-
Wide Directors of Guidance in the Public Schools of the 
United States" (unpublished Ed.D. thesis, Boston Univer-
sity, 1955} • 
3sidney Rice, "A Job Analysis of Selected Directors 
of College Physical Education" (unpublished Ed.D. thesis, 
Boston University, 1954). 
4Ado Commito, "A Job Analysis Technique Applied to 
Selected Public School Administrators in Eastern Massachu-
setts" (unpublished Ed.D. thesis, Boston University, 1955). 
5Nancy Poe, "Functions of a School Nurse" (unpub-
lished Ed.D. thesis, Boston University, 1957). 
15 
in the sample, although selected, more nearly resembled the 
size in the present investigation. 
The major purpose of Merrick's study was to provide 
a master list of duties which were performed by college 
health educators and evaluated by selected college health 
educators in the field. Preparation of a valid list of 
duties was the initial step, and this was prepared from 
three sources. 
Out 
to 
1. Documentary Analysis. 
2. Personal Interview (ten recognized college 
health educators). 
3. Check List. 
of this emerged 407 duties which 
149 and placed into the following 
1. Administration. 
2. Instruction. 
3. Supervision. 
4. Counseling. 
5. Health Services. 
6. Community Activities. 
1. Public Relations. 
8. General Education. 
9· Self-Improvement. 
were "telescoped" down 
9 classifications: 
A rating scale was drawn up including four criteria: 
1. Frequency. 
2. Importance. 
3. Difficulty. 
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4. Professional Training. 
plus the additional information 
Unusual Factors Affecting Performance. 
It was pointed out that Frequency alone could not "determine 
a legitimate conclusion."l 
A trial study was carried on by interviewing 20 col-
lege health educators in 5 different states. The same 20 
were revisited in a month's time for a retest of 25 per cent 
of the questionnaire to establish reliability. As the great-
est number of suggestions in the trial study were for re-
finement of the list of duties, it was revised and, in final 
form, consisted of 110 questions. The major classifications 
were reclassified and reduced to 7. After a rigid selecting 
process, 91 college health educators were invited to par-
ticipate. Of this number, 81 representing large, medium and 
small colleges, and universities were interviewed. 
Merrick considered that the following final list of 
duties could be used as: 
a. Check list for persons interested in college 
health education. 
b. Check list for teacher training institutions. 
c. Check list for health educators to use in self 
analysis. 
d. Guide for state departments of education in 
developing standards for involvement of health 
educators.2 
lMerrick, op. cit., p. 71. 
2Ibid. 
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Although the interview method was used by Merrick, there was 
careful planning, and many suggestions were offered which 
were helpful in developing the present study. 
Following is a review of a thesis by MacDonne111 
using both the interview and questionnaire approach to a 
job analysis. The study proposed to identify the duties 
of city-wide guidance directors throughout the United States, 
and to analyze the duties in terms of frequency of perform-
ance, difficulty experienced in performance, and the impor-
tance to the job. Although the area covered in the study 
was nation-wide and the selected sample large, it was par-
ticularly pertinent since guidance and school psychology 
are closely related in education. The study was helpful 
in the construction of the questionnaire. The criterion 
in the selection of duties was that the activity be per-
formed by a guidance worker. An analysis of books, peri-
odicals and reports was the most valuable source of refer-
ence. Also interviews were held with other guidance direc-
tors and personal experience was helpful. A list of 373 
duties were collected but this number was reduced to 135 
by eliminating duplications, insignificant items and func-
tions performed by other members of the school staff. A 
pilot study was then conducted for the purpose of refining 
the questionnaire by interviewing 11 directors. The length 
of the questionnaire was considered too long and by further 
1MacDonnell, loc. cit. 
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screening was reduced to 92 items. The participants for the 
final study were selected upon the recommendations of State 
Directors of Guidance, and 259 guidance directors from 35 
states received questionnaires. Out of this number, 200 were 
used in the analysis.! The study showed how both the inter-
view and questionnaire could be utilized in a job analysis. 
2. Studies Pertaining to the School Psychologist 
a. In the United States. 
School psychology in Massachusetts had its origin 
in the Traveling School Clinics, and therefore, a review of 
Gotschall's thesis on this subject is appropriate. This 
thesis2 was written to consider ways of improving the 
Traveling Psychiatric School Clinics in Massachusetts. The 
study was made by a superintendent, and 158 out of 207 su-
perintendents of schools in Massachusetts participated in 
answering the questionnaire. Each superintendent was asked 
to describe in some detail what he considered the benefits 
and shortcomings of the clinics and to write what he thought 
would be the ideal way for the clinics to function. Some of 
the benefits were: 
Diagnosed pupils three or more years mentally 
retarded. 
1~., p. 30. 
2John H. Gotschall, "The Traveling Psychiatric 
School Clinics of Massachusetts" (unpublished Doctorate the-
sis, Graduate School of Education, Harvard University, 1942). 
(Permission to quote granted.) 
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Helped in grade placement. 
Removed pressure from local authorities. 
Gave adjustment information. 
Verified local opinion. 
Helped interpret child to teacher and home. 
Gave health recommendations. 
Some of the main criticisms of the clinics were: 
Unavailable when needed. 
Annual visits only. 
Superficial examinations. 
School tests out of date. 
Procedure too narrow and too slow. 
Reports perfunctory. 
Insufficient trained personnel. 
Little regard for local set-up. 
The responses to the questionnaire revealed the fact that 
no single state-wide program could be ideal for all com-
munities, but that certain conditions were desirable. Some 
of the suggestions to bring this about were: 
1. A better division of districts visited by the 
clinics to reduce the load of the clinics. 
2. Making the clinics available for any problem. 
3. Arranging for conferences with those concerned. 
4. Combining the functions of the clinics with the 
child guidance clinics, thus making the work 
available for each town. 
5. Adding a social worker to each clinic. 
6. Examining pre-school children for each com-
munity. 
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Shartlel presented job descriptions of 28 positions 
in psychology after serving on a joint committee with the 
Emergency Committee of the National Research Council and 
the Graduate and Professional Training of Psychologists of 
the American Psychological Association. A job analysis had 
been sent out and 250 questionnaires were analyzed in the 
development of these job descriptions. Inquiries in the 
questionnaire were made concerning: 
1. Title of Position. 
2. Number of Persons Employed in this Position. 
3. Entrance Salary. 
4. Type of Establishment (to be checked from list 
of places where psychologists work). 
5. Type of Activity {an amplification of No. 4). 
6. Person Supervised {number and job titles). 
1. Supervised by {Job Title). 
8. Functions (to be checked from list given). 
9· Qualifications. 
10. Duties Performed {description of duties in de-
tail).2 
This was considered a lengthy questionnaire. It did, how-
ever, present in detail the kind of information to be col-
lected on the identification sheet. 
lcarroll L. Shartle, "Occupations in Psrchology," 
American Psychologist, I, No. 12 (December, 1946), 559-582. 
2carroll L. Shartle, Occupational Information, 3d ed. 
(Englewood Cliffs, N.J.: Prentice Hall Inc., 1959), 
pp. 113-115. 
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Then, each position was described as to 
1. Duties. 
2. Qualifications. 
3. Prospects of the Job. 
The principal title and most common alternate titles were 
given. Included among the 28 positions described by Shartle 
was Number 4: 1 
Psychologist, Public Schools 
(Psychoeducational Examiner; Public School 
Psychological Examiner and School Psychologist) 
The duties were listed and included the following: 
1. Administer and interpret individual and group 
tests. 
2. Supervise remedial work of special and class-
room teachers. 
3. Lecture on psychological problems of children. 
4. Interview and give therapy or supervise it. 
5. Serve as a consultant. 
The qualifications were: 
A Master's degree in psychology or its equivalent, 
plus certification within the state. 
Although state requirements vary, 15-30 hours of graduate 
study in psychology were required, with recommended courses 
in educational measurement, guidance, clinical procedure, 
school administration, and child psychology. 
The prospects in school psychology were: 
The position is opened to both men and women. 
Entering age is about 25-35. 
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It is necessary to be able to express oneself 
orally and in writing. 
Also one must get along with people and be 
able to sell the program. 
These descriptions were given as a guide to those who wished 
to know the general duties in the occupational area in which 
the psychologists were employed. It was also mentioned that 
as professional standards rose, the duties would change. 
One issue of the Journal of Consulting Psychology 
was devoted to the school psychologist. Symonds,l in the 
article he wrote, mentioned two job analyses in New York 
State. The first survey was conducted in the heavily popu-
lated communities where the school psychologists received 
the highest salaries and it was learned that the principal 
task was testing children for special class placement. One 
of these school psychologists described the distribution 
of time as follows: 
80% Psychological examination of children for 
special class placement. 
10~ Interviews with principals, teachers and 
others interested in these particular chil-
dren. 
10% Annual checkup of special classes and of 
the children in these classes. 
In the other survey, it was learned that the school 
psychologist working in the smallest communities at the 
lowest salaries performed many more duties: 
lpercival M. Symonds, "The School Psychologist--
1942," Journal of Consulting Psychology, VI, No. 4 {July-
August, 1942), 173-180. 
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Administered diagnostic reading tests. 
Handled behavior and personality problems 
and did some therapy. 
Arranged psychiatric examinations. 
Attended juvenile court sessions. 
Maintained files for records. 
Gave talks to P.T.A. groups. 
In another article in this issue, Corne111 said 
that six years after certification of school psychologists 
in New York, an attempt was made to find out how many 
schools were receiving any type of psychological services. 
There was much confusion in the minds of school principals 
as to who or what a school psychologist was. The principals 
were asked in a preliminary questionnaire to report the 
names of persons employed by the schools who were engaged 
in psychological services. Albany, New York City, and 
Rochester were excluded in this study. From the remaining 
communities, 165 names were submitted. In a follow-up, it 
was found that only 63 were performing psychological tasks. 
Cornell reported that "the first crude definition of a school 
psychologist, is, then, one who uses individual tests."2 All 
of the 63 administered individual tests. Also of this number 
42, which was later increased to 50, were certified, and 38 
1Ethel L. Cornell, "The Psychologist in a School 
System," Journal of Consulting Psychology, VI, No. 4 (July-
August, 1942), 185-195. 
2Ibid., P• 189. 
had the title, School Psychologist. The 63 were working in 
41 cities and towns. A list of activities performed by the 
63 school psychologists were reported as follows: 
100% Administering Individual Psychological 
Examinations. 
95% Conferring with Teacher or Principal 
Regarding Individual Pupils. 
91% Conducting Group Tests. 
91% Making Contacts with Pupils. 
87% Writing up Diagnoses. 
79% Conducting Individual Interviews without 
Examinations. 
76% Contacting Agencies. 
75~ Planning Remedial Instruction. 
44% Giving Remedial Instruction. 
Many miscellaneous activities performed by the school psy-
chologist were enumerated under the headings: psychologi-
cal, administrative, research, supervisory, and advisory. 
In 1952-53 New York conducted a state-wide survey1 
of the psychological, psychiatric, and other mental health 
services that were serving the public schools. Ninety per 
cent of the school districts reported. Of the 206 psycholo-
gists employed in the state, a little over 30 per cent worked 
part time, and some of these only worked one day a week. 
New York City had 69 full time psychologists but felt to do 
1navid G. Salten, Chairman, ''Preliminary Report of 
the Study of Psychological Services in the Public Schools 
of the State," Committee on Research Council of School Su-
perintendent of the State of New York, 1953. (Mimeographed.) 
an adequate job 36 more were needed. Following is an ex-
cerpt from a table giving the number of psychologists re-
ported to the committee for the year 1952-53: 
School Psichologists Full Time Part Time 
New York City 69 0 
Nassau County 23 7 
Westchester County 16 8 
Rest of the State 34 ~ 
1~ 64 
In 1958-59, the Ohio Division of Special Education 
made a survey of the school psychologists in Ohio "relative 
to their assigned duties."1 Although the number of school 
psychologists employed was not reported, there was not suf-
ficient personnel to provide maximum services. The major 
functions and per cent of time devoted to these duties 
were reported as follows: 
55~ Individual Child Study. 
(Emphasis on the exceptional child) 
20~ Conference with School Personnel. 
10% Conferences with Parents. 
5% Group Child Study. 
10% Other Assigned Responsibilities. 
(Administrative, research, etc.) 
In Ohio the State Board of Education acting under 
lE. E. Holt and Hazel C. Mcintire, The School Psi-
chologist in Ohio, 1959 (pamphlet), pp. 1-30. 
the current certification laws of 1959 requires the school 
psychologist to have a teacher's certificate in addition to 
training in school psychology. 
California faced a situation similar to that in 
Massachusetts when their legislature established legal re-
quirements for the placement of children in special classes 
in 1947. At that time only a few school districts employed 
school psychologists, but by 1955 California had approxi-
mately 400. A detailed description of the work of the 
school psychologist in California was published in a bul-
letin by Eli Bower.l Included among their duties were: 
1. Test for special class placement. 
2. Help children with problems. 
3. Help school personnel to understand problems 
children have. 
4. Assist teachers to plan programs for children 
with special needs. 
5. Work with community agencies. 
6. Promote and engage in research. 
However, the duties performed can be varied and not always 
related to their special training. The school psychologist 
needs to be prepared "to do a variety of jobs and to utilize 
a variety of methods,"2 because of the differences in school 
districts and sizes of school enrollments. The nature of 
lEli Michael Bower, The School Psychologist, Bulle-
tin of the California State Department of Education, Sacra-
mento, California, XXIV, No. 12 (November, 1955). 
2rbid., p. 2. 
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the work of the school psychologist was described by 
1. Presenting synopses of the cases of a number of 
children who presented problems representative 
of those the psychologist most frequently meets. 
2. Showing how he used the methods, techniques, and 
instruments of his profession. 
a. For assessment. 
b. For diagnosis. 
c. For selection of remedial help. 
In 1954 a symposium was held in Chicago on the 
"Role of the School Psychologist to Parents of a Child with 
a Handicap,"1 co-sponsored by the Division of School Psy-
chologist of the American Psychological Association and the 
National Society for Crippled Children and Adults, Inc., 
to define more clearly the function and role of the school 
psychologist in his role with parents of exceptional chil-
dren. It was hoped it would help psychologists to see 
their role more broadly, to help others understand the 
psychologist's role, and to give the laymen better under-
standing of the services they may expect from the school 
psychologist. The report that was published included two 
talks: (1) "Role of the Psychologist or a Member of the 
Team of Professional Workers and Parents of a Child with a 
Handicap," by T. Ernest Newland; (2) "Services to Parents," 
by Boyd McCandless; and {3) A summary of Workshop Findings 
l"Role of the School Psychologist to Parents of a 
Child with a Handicap," A Symposium Co-sponsored by Division 
of School Psyehologis~,American Psychological Association 
and the National Society for Crippled Children and Adults, 
Inc., Chicago, 1954. 
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and Conclusions. It was pointed out that "although the 
school psychologist tends increasingly not to limit his 
services to exceptional children, they remain and will al-
ways remain a most important responsibility."1 
Seven topics relating to the role of the school 
psychologist were discussed in the workshops, and were re-
ported by the recorders. It was agreed that "the role of 
the school psychologist seemed well stabilized in the area 
of identification and psychological evaluation of the ex-
ceptional child,"2 but it was in the area of therapy and 
coordination of treatment that questions arose. Due to 
the fact that school psychology is still in an emerging 
state, the limits of the position have not been clearly de-
fined. To function in the total school system it is 1m-
portant never to underestimate the services of other mem-
bers on the staff. Also there is a tendency for school 
psychologists to remain apart from other staff members, 
and it was believed this reduced the effectiveness of the 
psychologist in the school setting. Reported were three 
major problems of the school psychologist: 
1. Identification of exceptional children. 
2. Study of individual problems and causative 
factors. 
3. Making recommendations for appropriate treat-
ment particularly in school adjustment. 
1Ibid., p. 5. 
2rbid. , p. 30. 
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Only one thesis on the role of the school psycholo-
gist could be found and this was written by Anna B. Austin. 1 
The study was undertaken to find ways of making the role of 
the school psychologist more effective. Instead of the 
usual statistical design, the approach was anthropological. 
The study described the problems that occur in offering 
psychological services to a school system which had not pre-
viously made use of the services and how they were handled. 
Anna B. Austin was not employed by the school system but 
was there part time to make the study. Its purpose was 
"to refine and classify the services themselves by analyz-
ing the relative value of certain uses as compared to 
others." It showed how important it was for the psycholo-
gist, teacher, and principal to understand one another's 
role. A school psychologist depends upon the teacher and 
principal to identify children needing help. It also 
pointed out that the psychologist should have teaching ex-
perience. If the program of a school psychologist is to 
succeed within a school system, good personnel relation-
ships must be established. 
Perhaps the most information collected and written 
about the development of school psychology is the report of 
lAnna B. Austin, "The Role of the School Psycholo-
gist: A Study of Introduction, Perception, and Uses Made 
of Psychological Services by Teachers and Principals within 
Two Elementary Schools" (unpublished Doctorate thesis 
Graduate School of Education, Harvard University, 195B). 
(Permission to quote granted.) 
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the Thayer Conference published 1n 1955. "The lack of suf-
ficient well-trained personnel to meet the demand for psy-
chological services in the schools and paucity of training 
opportunities presented a situation,"1 which led to the 
proposal for a conference to study the problems. The Edu-
cation and Training Board of the American Psychological 
Association sponsored the conference, and the Public Health 
Services, United States Department of Health and Welfare, 
agreed to finance it. Its purpose was to look into the 
functions, qualifications, and training of school psycholo-
gists. 
Functions. A survey of the functions of school 
psychologists was received from 560 representing all parts 
ot the United States. or this number 453 worked in 293 
school districts in 29 states; 85 were employed in counties; 
and 8 were employed by the state in which they worked. The 
questionnaire contained a list of duties and each one was 
asked to rank in order of tmportance the duties as they 
considered them applicable to the present situation, and 
then to rerank as to what they considered to be desirable 
functions. In both, "individual testing--mental, emotional, 
case studies" ranked first, followed by "interviews--pupils, 
parents, school personnel, agencies." The ranking of the 
remaining functions was quite similar with two exceptions--
"clerical (case histories, compiling test data)" was ranked 
lcutts, op. cit., p. 8. 
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lower in the desired functions, and "education programs 
(help in development of curriculum, report, record)" was 
higher. 1 
Qualifications. "It was said at the conference 
the school psychologist should have the best qualities of 
the best workers in his two fields, education and psychol-
ogy." To succeed in this field it is necessary to be able 
to establish good interpersonal relations with children, 
teachers, and parents. One also must be aware of one's 
own limitations. Universities and colleges which are 
training school psychologists have a responsibility, too, 
in selecting those thought to possess the necessary quali-
fications.2 
Training. The educational background of 468 school 
psychologists was reported in the conference survey. All 
of this number held Bachelor's degrees and 420 had Master's 
degrees. A Doctor's degree was held by 119 of them and 85 
were working toward this degree. Although only 43 per cent 
majored 1n psychology at the undergraduate level, the con-
centration in psychology increased at the graduate level 
from 65 per cent at the Master's level to 74 per cent at 
the Doctor's level. A large number of school psychologists 
have gone into this field from teaching, and this was given 
as the likely reason for the rise in psychology as a major 
1Ibid., P• 32. 
2Ib1d., p. 113. 
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in the advanced degrees. 1 Over 100 persons listed the fol-
lowing courses as essential in training for a school psy-
chologist. 
Child Psychology. 
Tests and Measurements. 
Individual Testing. 
Clinical Psychology. 
Psychotherapy.2 
When it came to obtaining information from the sur-
vey as to what should be considered as adequate training 
for the two different levels of the position, Psychological 
Examiner and School Psychologist, very few answered. The 
problem of the levels of position became an important issue 
during the conference. A committee was appointed to report 
the conference's opinion on the matter and it saw the need 
for two levels, the Psychological Examiner and the School 
Psychologist. The functions of the school psychologist pre-
supposes training in both education and psychology. Whether 
one needed teaching experience remained unresolved. 
Another book has been recently written on the subject 
of school psychology.3 In a review of the book, Marvin 
Powell considered the articles written "too brief to offer 
lrbid., p. 119. 
2~., p. 121. 
3Monroe G. Gottsegen and Gloria B. Gottsegen (eds.), 
Professional School Pstchologr (New York: Grune and Strat-
ton, 1960). 
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sufficient depth." The writers, although well qualified 
in the various areas in which the articles were written, 
were not functioning as active school psychologists. It 
did, however, achieve two goals, Powell believed: (1) 
It gave "long-due recognition to school psychology as a 
profession" in its title and contents, and (2) It described 
the many tasks a school psychologist must perform, thus 
giving others a better understanding of the field of school 
psychology. 1 
b. In Other Countries 
To show how school psychology has been developing 
in other countries, the research studies carried on by the 
International Bureau of Education2 were reviewed. It ap-
peared that psychology will "occupy a more and more im-
portant place in the programme of studies of future teach-
ers."3 Because some children hinder the progress of other 
children, it is necessary to study the causes if this situ-
ation is to be corrected. In order to do this, the teacher 
needs the help of specialists, "the educational psycholo-
gist." This study was to be a preliminary investigation 
lMarvin Powell, "School Psychology Goes Profes-
sional," Contemporary Psychology, VI, No. 3 (March, 1961), 
102. 
2school Psychologist, XIth International Conference 
on Public Education Convened by UNESCO and the IBE. Geneva, 
1948, United Nations Educational, Scientific and Cultural 
Organization, International Bureau of Education Publication 
No. 105. 
3~., p. 5. 
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into the present position the educational psychologist held 
in the schools in different countries. Because this was a 
comparatively new field, it was difficult to obtain the in-
formation. One reason was due to the overlapping in prob-
lema of vocational guidance and educational psychology. It 
was thought this was so because of the simultaneous develop-
ment of these two disciplines. 
A questionnaire, which was sent to the Ministers 
of Education in different countries, included fourteen 
questions, summarized below: 
Is school psychology practical in your country? 
Who is responsible for the practice of school 
psychology? 
How many school psychologists are employed? 
In addition, inquiries were made with regard to training, 
scope, salary, and future development. Forty-three coun-
tries responded. Included here are excerpts of some of 
the countries' responses that made use of the services of 
a school psychologist. In each instance that which spe-
cifically applied to the school psychologist is recorded. 
Austria. In Austria the school psychologist must 
have five years' teaching experience, plus additional 
training required by the Federal Ministry of Public Edu-
cation. It was hoped in the future that each area (Bundes-
land) will have a chief psychologist and that every second-
ary school will have a psyehologist.l 
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~· Cuba has made use of these services to diag-
nose the maladjusted and backward child and to give thera-
peutic advice. Not all schools had educational psychology 
laboratories, but those which did, examined both individually 
and in groups. The school psychologist was expected to have 
a Doctor's degree in education. 1 
Denmark. School psychologists diagnosed backward 
children and normal children with school adjustment prob-
lems. They served as consultants to certain special classes. 
It was the responsibility of the municipality to employ 
school psychologists. Copenhagen had one director, thir-
teen full time and two part time school psychologists. 
Teaching experience was required, and it was also necessary 
to have passed the university examination in psychology. 
Denmark hoped to extend the services to all towns and rural 
districts. 2 
Norway. The educational psychologist examined back-
ward children and those with learning difficulties. Oslo 
and a few other towns had school psychologists. A Bachelor's 
degree was required, with a major in psychology.3 
Poland. Before World War II, Poland had school psy-
chologists in several primary and secondary schools. It was 
not compulsory and they were found mostly in large communities. 
libid., p. 55. 
2 ~·· pp. 57-58. 
3Ibid., pp. 75-76. 
36 
A Bachelor's degree, with a major in psychology was required, 
plus training in psychological clinics. 1 
Union of South Africa. There were nineteen school 
psychologists in the Union of South Africa. The Cape of 
Good Hope employed nine of these, six were working in the 
primary schools, and three in secondary schools. 2 
United Kingdom--England and Wales. It was estimated 
that about 70 to 100 educational psychologists were working 
in both of these countries. The school psychologist was 
appointed by the local educational authorities. Some teach-
ing experience was expected and a year's specialization in 
child study. It was hoped to extend the services as soon 
as more psychologists were trained.3 
Scotland. Due to a dual system of education in 
Scotland, the functions of the school psychologist varied 
from area to area. But wherever the services were avail-
able it covered both primary and secondary schools. There 
were not enough psychologists for all children in need of 
help.4 
A later report of the "School Psychological Services 
in Europe" was described by Wall,5 who summarized a survey 
1 ~., pp. 81-82. 
2 1.!2.!.2.. ' pp. 95-96. 
3 
.!!?12.·, PP• 97-98 • 
4rbid., 
-
pp. 98-99· 
5cutts, o;e. cit., Appendix c, pp. 183-194· 
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that UNESCO was just completing. A full report of the sur-
vey appeared in the 1955 Year Book of Education.l The his-
tory of the development of school psychology in Europe was 
very similar to that in the United States. They encountered 
the same problems in organization and training. One of the 
key problems was that of finding suitably trained personnel, 
for few universities were offering postgraduate courses in 
the practical and theoretical training needed. Almost all 
European countries were offering some psychological services, 
but none claimed the services adequate. The general trend, 
however, was toward expanding. In Europe the school psy-
chologist for the most part was concerned with all matters 
that "affect the development and progress of the pupils, 
individually and collectively."2 
Summary 
A comprehensive review of the vast amount of material 
on job analysis has been made from its beginning in industry 
and trades, to business, government, and the professions. 
Reported in the review were studies using the job analysis 
technique in education. Only one thesis could be found that 
was concerned with the role of the school psychologist and 
that was anthropological in design. It was written by Anna 
lRobert K. Hall and J. A. Louwerys, Joint Editors, 
"Guidance Service in Europe," Chapter 4, pp. 578-602, in 
The Year Book of Education (New York: World Book Co., 
1955). 
2Ibid., p. 588. 
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B. Austin to discover ways of making the role of the school 
psychologist more effective. There have been several sur-
veys and two job analyses reported which were more of an 
exploratory look at the school psychologist. Also described 
was the parallel development of school psychology in this 
and other countries from the studies made by UNESCO. 
Theses employing the job analysis method have been 
successfully applied to other positions in education. The 
contents of this review showed that no such investigation 
has been made in school psychology. With school psychology 
emerging and expanding as it is in Massachusetts, benefits 
in better functioning and understanding of the role should 
result. Also curriculum planning for future school psycholo-
gists could be obtained from such a study. 
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CHAPTER III 
METHOD OF PROCEDURE 
The investigation for this study was undertaken by 
application of the job analysis technique. This method has 
been used successfully in business, industry, government, 
and education where the objectives were similar to those 
proposed in this study, "A Job Analysis of School Psycholo-
gists in the Public Schools of Massachusetts." 
The questionnaire survey method was employed, as it 
was desired to reach all those presently employed as school 
psychologists in the public schools of Massachusetts. In 
addition visits were made to a smaller percentage of the 
group in their school setting. A job analysis to be com-
plete must be presented in usable form, and great care must 
be taken in the construction of the questionnaire. "Occupa-
tional information must be collected, processed and used 
with the same degree of accuracy and care that is charac-
teristic of any scientific investigation in the field of 
social science."l 
The information to be sought is about the job, not 
about the worker, and the material is to be presented as 
the job exists, not how it should exist. The formula to 
1carroll L. Shartle, Occupational Information, Its 
Development and Application (3d ed.; Englewood Cliffs, N.J.: 
Prentice Hall, Inc., 19S9), p. 19. 
be followed is the one that appears in the literature on 
job analysis: 
WHAT the worker does--physical and mental 
activities. 
HOW he does it--tools used. 
WHY he does it--reasons for each task. 1 
The procedure followed in this study was: 
1. Review of the Literature. 
2. Preparation of the Questionnaire. 
3. Tentative Rating Scale. 
4. Pilot Study. 
5. Revision of the Instrument. 
6. Selection of the Participants. 
7. Distribution of the Final Instrument. 
8. Visits to School Psychologists. 
9. Tabulation of the Data. 
Review of the Literature 
The literature on the construction of questionnaires 
was studied, and theses using the job analysis survey ap-
proach were reviewed as reported in Chapter II. Through 
extensive research by reading as much as could be found on 
the subject of school psychology, the literature was scanned 
and screened for all duties reported. The list of readings 
marked in the bibliography by an asterisk {*) comprise the 
lJay L. Otis, and Riehard L. Leukark, Job Evalua-
tion (Englewood Cliffs, N.J.: Prentice Hall, Inc., 1954), 
~18. 
sources from which the duties used in the questionnaire 
were gathered. For two weeks the writer kept a detailed 
accounting of duties performed as school psychologist, no 
matter how minute. This was done by jotting down each task 
on 2 x 3 cards as it was performed. In order to learn of 
the duties of other school psychologists, there were some 
informal conferences and correspondence. A total of 397 
duties were collected. 
Preparation of the Questionnaire 
One of the marks of a good check list is that it be 
complete, but at the same time that it be brief. These 
factors are also important when asking for the cooperation 
of one's fellow workers. The next step, therefore, was to 
establish a classification in general terms by which the 
duties could be divided and screened. Seven classifica-
tion headings were selected which best described the cate-
gories of duties of a school psychologist. 
1. Diagnostic Study of Children--
Retarded--Gifted--Handicapped 
(Physically, Emotionally and Socially). 
2. Administrative Work. 
3. Professional Consultation. 
4. Interpersonal Relations. 
5. School, Parent and Group Education. 
6. Professional Growth. 
1. Research. 
The next step was classifying the duties and there 
was much duplication. Many duties overlapped and could be 
reworded, and some had been recorded more than once. The 
repetition by various authors reflected their importance. 
An example of this would be in classification I, question 5: 
--- Observe child under study in classroom, 
playground, cafeteria, etc. 
The need for observation appeared often in the readings. 
classroom observation (Mid-Century) 
observation during testing (Reynolds) 
need for controlled observation and informal 
observation (Fryer) 
observation of child necessary (Lewis, Driscoll) 
several sessions of observation in various 
situations before diagnosis {Bower) 
observation of child in cafeteria (writer) 
Thus, the list of duties for the school psychologist was 
reduced to 94 (Appendix II). 
Tentative Rating Scale 
One of the objectives of this study was to analyze 
the distribution of duties of the school psychologists. 
This was accomplished by finding the frequency with which 
the duties were performed, the difficulties encountered, 
and the importance the school psychologist attached to the 
duty. Inquiries were made into the factors which prevented 
performance, which to some extent would shed light on the 
ratings of the first three, namely, Frequency of Perform-
ance, Judgment of Importance, and Difficulty Experienced 
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in Performing Duties. The factors preventing performance 
are not part of the rating scale, but are important since 
they reveal valuable information. For example, Insuffi-
cient Training, if this is indicated by a school psycholo-
gist, would explain why a duty was not performed or why it 
was considered difficult. Ratings for the above criteria 
were established, and the duties were examined accordingly. 
Frequency of Performance 
0 Not Performed 
1 Yearly 
2 Monthly 
) Weekly 4 Daily 
(Not performed by School 
Psychologist personally) 
(Once to several times per year) 
(Once to several times per month) 
(Once to two times per week) 
(Daily or almost so) 
Judgment of Importance 
0 No value 
1 Some value 
2 Much 
3 Crucial 
Difficulties Experienced in Performing Duties 
0 None 
1 Little 
2 Considerable 
3 Extreme 
Factors Preventing Performance 
1 Insufficient Training 
2 No Requests 
~ Other Staff Member Time Limitation Other (write in) 
The Pilot Study 
A questionnaire to be used in a job analysis should 
be tried out to see if all the essential information is in-
cluded. It is by these tryouts that improvements in the 
instrument are usually made. 1 The purpose of this pilot 
study was to ask experienced school psychologists in public 
schools all over the United States to examine and check 
the questionnaire for completeness of the list of duties, 
and to obtain criticism for improvement. 
Eleven members2or the Research Committee of Divi-
sion 16, School Psychologists, American Psychological Asso-
ciation, were asked to give their support in completing the 
questionnaire (Appendix III). They were checked in the 
1959 Directory of the American Psychological Association 
to verify their employment in public school education. The 
following participated in the pilot study: 
1. Calvan K. Claus 
Psychological Examiner 
Evanston Public Schools 
Evanston, Illinois 
2. Dr. Conwell D. Higgins 
Director of Research and Psychological Services 
Board of Education 
Albany, New York 
3. Dr. William Itkin 
Director of Cooperative Research Project 
Board of Education 
Chicago, Illinois 
4. Donald Kaplan 
Guidance Counselor 
New York City Board of Education 
Brooklyn, New York 
5. Dr. Leon Lebovitz 
School Psychologist 
Oak Ridge School System 
Oak Ridge, Tennessee 
1shartle, op. cit., p. 116. 
2Newsletter, Div. 16, School Psychologists, 
American Psychological Association, XIII, No. 3 (Spring, 
May, 1959), 10. 
6. Dr. Sonley R. Le May 
Psychologist 
Montgomery County Board of Education 
Rockville, Maryland 
7. Eric Seidman 
School Psychologist 
Westport, Connecticut 
8. Dr. J. Wayne Wrightstone 
Director of Educational Research 
Board of Education New York City 
Brooklyn, New York 
9· Dr. Conrad P. Wurtz 
Director of Special Education 
Rochester Public Schools 
Rochester, Minnesota 
(School Psychologist, Cedar Rapids, Iowa, 1959-59) 
10. Dr. Irving Zweibelson 
Senior Psychologist 
Public Schools 
New Rochelle, New York 
Nine out of the eleven completed the questionnaire. 
One did not respond. Dr. Wrightstone did not complete the 
questionnaire as he had not been actively eng~ged as a 
school psychologist for many years, but felt that· the study 
"included most of the functions and activities served by 
school psychologists," and said he felt "an excellent· job 
in designing it" had been made. One of the psychologists 
in answering the questionnaire also added to it, marked in 
red, the combined judgments of his four staff members. 
This information showed differences in the duties performed 
in a community which had a chief psychologist assisted by 
four other psychologists. 
Space had been also allotted to include any addi-
tional duties which were not included, and the following 
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were added by one psychologist: 
Direct City-wide Testing Program 
Supervise Psychologists 
Order and Distribute Group Tests 
Supervise IBM Machine Scoring of Group Tests 
Revision of the Pilot Study 
To make sure that the questionnaire was all inclu-
sive and covered the important functions of the school psy-
chologist, they were checked against the duties listed in 
"The School Psychologist on the School Stafr."1 The format 
of the pilot questionnaire was too cumbersome and time 
consuming because of the number of pages--fourteen. It was 
felt by some that there were too many questions and it would 
take too long to complete. Certain questions were con-
sidered too broad, too ambiguous, and some too similar, 
e.g., Handle all kinds of problems, Help redirect behavior, 
and others. 
At the end of each classification in the tryout 
study was a section for marking the number of the question 
which gave the Most Satisfaction in Performing, and the 
Least Satisfaction. It was hoped to obtain a list of du-
ties the school psychologist derived satisfaction in per-
forming, and also one listing the duties the school psy-
!Frances A. Mullen, Chairman, "The School Psycholo-
gist on the School Staff," Report of the Committee on Recon-
sideration of the Functions of the School Psychologist, 
Division 16, American Psychological Association, 1958. 
chologist received little satisfaction in performing. Sev-
eral indicated this was difficult to mark and wrote in 
"Liked All," or "I can't make choices here." In all but 
one questionnaire, Most Satisfaction in Performing was 
answered, and only seventy per cent of the Least Satis-
faction. It was decided to change this in the final study 
to read: 
What is the most important item in the section? 
What is the least important item in the section? ____ __ 
It was thought that Most-Least although it still entailed 
giving one's opinion, could be given without expressing 
one's personal feeling about the question. If answered 
it could be used, in addition to providing a list of duties 
considered Most-Least important, as a check on how reliable 
the instrument was. 
The preliminary study was then given to two inter-
ested lay persons for their interpretations as to what was 
meant by each question. It was hoped in this way that 
statements, too broad, too ambiguous, or too similar, could 
be corrected. Also the order of the statements in each 
classification was rearranged and placed in what was con-
sidered better sequence. This way it was possible to re-
word some of the items and omit the duplications. The 
number of items in the final instrument were thus reduced 
to 80, and this was accomplished without losing content but 
by better presentation of the items. 
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TABLE 1.--General classifications in the study 
Number of Items 
Classifications 
Original Preliminary Final 
List Form Form 
1. Diagnostic Study of 
Children 122 23 17 
2. Administrative Work 52 19 19 
3. Professional Consulta-
tion 48 13 10 
4· Interpersonal Relations 41 13 10 
5. School, Parent and Group 
5 Education 87 10 
6. Professional Growth 15 6 8 
1· Research 32 1 6 
Space was again allotted at the end of the questionnaire 
for any additional duties which might be performed which 
were not included in the list. The final format was now 
four pages long, with a direction sheet insert (Appendix IV). 
Selection of Participants 
There are about 250 persons who have been certified 
as school psychologists in Massachusetts, but, as reported, 
the number actually employed as school psychologists in the 
public schools is much smaller. To determine the number 
actually employed, the writer obtained from the Massachu-
setts State Department of Education, Division of Special 
Education, a list of all those who have applied for 
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certification as school psychologists. This did not give 
information as to employment. The names of all who had 
been certified were copied on cards. The next step was to 
go through Form Sped 5 -- Requests for Reimbursement for 
Special Classes for Mentally Retarded Children for School 
Year ending June 30, 1959. The 1959 list had to be used 
as the 1960 list was not completed at this time. The 
names of those certified were placed in alphabetical order 
and then checked on the Sped 5 lists. Eighty names ap-
peared on both lists. Though this is not believed to be 
an absolutely complete list, it is the most accurate and 
reliable means of checking school psychologists in Massa-
chusetts at the present time. It is not complete in that 
it is possible--and since the questionnaire has gone out 
it has been proven so--that there could be a school psy-
chologist working as such for a community who would not 
administer any examinations of mentally retarded children. 
But their number would be few. Also in Sped 5 it was 
learned that some communities employ part time persons to 
test children for special classes, and pay them on a per 
test basis. Some of these people, certified school psy-
chologists, administer a few tests only, and they were not 
included among the 80. The questionnaires were then sent 
to the 80 school psychologists together with a letter in-
viting them to participate {Appendix V). 
The cooperation was sought from the members of the 
Massachusetts School Psychologists Association who were 
~· 
working as school psychologists to participate in the study. 
In Appendix VI is the letter received from this Association. 
Distribution of the Final Form 
Eighty questionnaires were sent out in October, but 
it was necessary to make some replacements. As reported, 
the names of the school psychologists were checked from a 
1959 list, and since the forms were sent out for the school 
year 1960-61, there were several changes in personnel. One 
school psychologist, upon receiving the form, telephoned to 
say he was serving three communities and felt the services 
rendered so different in each community that it would add 
information to the study to report all three communities. 
This then became the first two replacements. The Sped 5 
for 1960 became available and other persons were now cer-
tified and working as school psychologists. In a few places, 
the new school psychologist filled out the questionnaire. 
There may be more than those who were used as replacements, 
but the number was kept to the original 80. 
Follow-up was made by postal card (Appendix VII) 
three weeks after the forms had been mailed. At the annual 
meeting of the Massachusetts School Psychologists Associa-
tion held at the Walter E. Fernald State School, opportunity 
was given to speak to many of those whose questionnaires 
were already in and to ask the help of those whose forms 
were still out. This was followed by telephone calls to 
those who were not contacted personally. Of the 80 forms 
sent, 72 or 90 per cent were returned, and of this number, 
67 or 83.75 per cent were returned which could be analyzed. 
Visits to School Psychologists--Reliability 
Fifteen of the school psychologists who had par-
ticipated in the study were visited with a dual purpose in 
mind. One was to ask their cooperation to rate again one-
fourth of the questions in the rating scale for the purpose 
of a check on reliability. The reliability was obtained 
for Frequency by correlating the two applications of the 
instrument to check the relationship of the two sets of the 
ratings. Because the sample was small and the r's high, 
the correlation r's were transformed into z coefficients 
by use of a table. An arithmetic mean was found for the 
zts and the mean z was then converted back to the corres-
ponding r. The correlation obtained for Frequency was .91 
which is considered "very high."l 
The school psychologist was told in the instruc-
tions for rating the instrument to rate for Frequency only 
those duties performed; if a duty was not performed, to 
rate it for Importance only if he felt qualified to do so; 
and not to rate it for Difficulty. Therefore, for these 
two ratings it was decided to check the reliability by 
means of the Reliability Index which would present a more 
accurate rating of reliability--Importance 90 per cent, 
lHenry E. Garrett, Elementary Statistics (New York: 
Longmans, Green and Company, 1956), p. 116. 
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and Difficulty 87 per cent. 
These particular psychologists were visited because 
of their proximity to the place of work of the investigator, 
as it was planned to make these visits during working hours. 
The second purpose for the visits was to see the school 
psychologists at work. 
Observations were made of the plant arrangements. 
Eight had private offices, and two shared an office with 
one other member of the school staff. The other five were 
situated in large offices. The location of the offices 
were: nine in the administrative offices, two in the high 
school, and four in an elementary school. 
The school psychologist discussed their contacts 
with the mental health and hospital clinics. Many saw the 
need for a psychiatrist's services part time for the local 
school systems. One community visited had this service and 
considered it invaluable. Those that had served as school 
psychologists for several years felt secure, and accepted 
by the school personnel on the whole. Those who had re-
cently come to a community were carrying on the predeces-
sor's program but were trying to present new ways of approach. 
Where there had not been a school psychologist, the person was 
trying to sell the services to the school system and to ex-
pand the services. 
Methods of Tabulating the Data 
As soon as all the forms were in and edited, it was 
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decided, although the sample was not large, to have the raw 
data run off on the IBM machines. Three classifications 
were selected for comparison: 
1. Full versus part time school psychologists. 
2. Population over and under 50,000. 
3. All school psychologists. 
Summary 
1. A preliminary list of duties thought to be performed 
by school psychologists was prepared by a review of the 
literature on the subject: 
a. Books, 
b. . Periodicals, 
e. Research Studies, 
d. ~onference Reports, 
e. Association Reports, 
and through personal interviews with school psychologists, 
as well as the writer's personal experience as a school 
psychologist. 
2. A detailed study was made of the mechanics of a 
questionnaire before developing a rating scale. 
3. A tentative rating seale was constructed and sent 
to 11 experienced school psychologists throughout the 
United States for the purposes of examining it for com-
pleteness of the list of duties, and to obtain criticism 
for improvement. 
4. The rating scale was revised and sent to 80 school 
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psychologists in Massachusetts, who were employed as psy-
chologists in the public schools ot the Commonwealth. 
5. Visits were made to 15 ot the school psychologists 
who had participated in the study for two purposes: (1) to 
have the school psychologist rate again part ot the instru-
ment so that a check on reliability could be made, and 
(2) to interview the school psychologist on the job. 
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CHAPTER IV 
PRESENTATION AND ANALYSIS OF THE DATA 
The purpose of this chapter is to describe the 
method used in the treatment of the data, to present it in 
tabular form, and to analyze the data reported by the sChool 
psychologists. 
Treatment of the Data 
The school psychologists were asked to rate the 
questionnaire for three criteria, Frequency of Performance, 
Judgment of Importance, Difficulty in Performing Duties, 
and the added information, Factors Preventing Performance. 
It was evident that some method of statistical treatment 
would be necessary to reduce the amount of raw data into 
a meaningful interpretation. The raw material was run 
through the IBM machine to divide the number of psycholo-
gists into full time versus part time, and to obtain a 
population group of over and under 50,000. Table 2 shows 
the size of the communities employing school psycholo-
gists. 
From this table one sees that there are 67 school 
psychologists participating in this study: 30 full time 
and 37 part time. They are employed by 53 different 
cities and towns. In the population grouping for this 
study over and under 50,000, there will be 9 full time 
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TABLE 2.--Population of communities employing school 
psychologists 
Full Time 
(N=30) Part Time (N=37) 
Population 
N 'to N 'to 
over 100,000 12 4o 1 3 
50,000 - 100,000 9 30 8 22 
25,000 - 50,000 7 23 7 19 
10,000 - 25,000 l 3 11 30 
5,000 - 10,000 l 3 9 24 
under 5,000 0 0 1 3 
psychologists and 28 part time working in the smaller com-
munities, and 21 full time and 9 part time, in the larger 
cities and towns. 
Training and Work Experience of 
the School Psychologists 
The information on the identification sheet pro-
vided information regarding the training and experience 
of the school psychologist. Additional information was 
also given as to what the school psychologist did on the 
job. 
Table 3 shows that most of the school psycholo-
gists have been in this work less than ten years. Only 
22 per cent of the part time and 23 per cent of the full 
time have had longer experience. 
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TABLE 3.--Number of years as school psychologist 
Full Time Part Time 
Number of Years 
t cf ~ f cr % 
20 - 29 1 30 3 
10 - 19 6 29 20 8 37 22 
0 - 9 23 23 77 29 29 78 
Table 4 indicates the line of authority under which 
the school psychologists work. 
TABLE 4.--The line of authority 
Title Full Time Part Time 
Superintendent 9 32 
Assistant Superintendent 7 2 
Director of Bureau of Child Place-
ment 1 0 
Director of Child Study 4 0 
Director of Educational Investiga-
tion and Measurement 6 0 
Director of Guidance 3 1 
'Director of Special Education 0 1 
Principal 0 1 
The above table shows that the majority of part 
time school psychologists are supervised directly by the 
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superintendent. This is not so with regard to the full 
time school psychologist. Many of the latter work in 
large cities where the supervision has been delegated to 
the assistant superintendent or to a director. 
Title of school psychologists.--The school depart-
ments give to the school psychologist a variety of titles. 
or the eleven different titles given to the full time 
school psychologist, the following occur more than once: 
School Psychologist* 
Research Assistant 
School Examiner 
Director of Testing 
11 
6 
4 
2 
<f~Of these, 3 are also called Clinical 
Psychologists. 
The part time school psychologist, many of whom 
have other duties in the schools, have twenty different 
titles. The most common being: 
Director of Guidance 12 
School Psychologist 4 
Consulting Psychologist 2 
Director of Special Edu-
cation 2 
Educational background of school psychologists.--
The educational preparation of school psychologists is 
shown by (1) degrees held (Table 5), (2) credit hours 
earned beyond the last degree (Table 6), and (3) courses 
taken in school psychology (Table 7). 
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TABLE 5.--Degrees held by school psychologists 
Full Time Part Time * 
Degrees 
f Per f Per Cent Cent 
Bachelor 1 3 3 8 
Masters 22 73 24 69 
Advanced Certificate 2 7 1 3 
Doctors 5 17 7 20 
*N=35 (One school psychologist reporting services 
3 communi ties.) 
TABLE 6.--Credit hours held by school psychologists beyond 
last degree 
No. of Credit Hours N--Full Time N--Part Time 
100 - 119 1 0 
80 - 99 1 0 
60 - 79 1 3 
40 - 59 6 4 
20 - 39 11 13 
0 - 19 10 17 
Mean hrs. 25.37 Mean hrs. 16.32 
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TABLE 7.--Professional courses studied in preparation for 
training as school psychologist 
Full Part 
Time* Time Item Name of Course 
N 
" 
N ~ 
10. Psychological Tests 30 100 33 89 
11. Measurement of Intelligence 30 100 36 97 
2. Psycholo~ of Learning 28 93 36 97 
1. Philosophy of Education 27 90 26 70 
20. Counseling Theory and Practice 27 90 28 76 
6. Child Psychology 26 87 31 84 
25. Statistics 26 87 26 70 
26. Methods of Educational Research 25 83 30 81 
4. Personality, Abnormal 
Psychology 23 77 29 78 
8. Psychology of Adolescence 21 70 21 57 
12. Advanced Psychometrics 19 63 12 54 
r 
17. Social Psychology 16 53 17 46 
23. Remedial Reading 16 53 27 73 
24. Education and Psychology of 
16 53 Exceptional Children 21 57 
5. Behavioral Study 14 47 19 51 
13. Psychological Measurements of 
Exceptional Children 13 43 8 22 
21. Practicum in Counseling 13 43 16 43 
22. Methods of Teaching 
Exceptional Children 13 43 22 41 
9· Group Psychology 12 40 14 38 
61 
TABLE ?.--Continued 
Full Part 
Time* Time 
Item Name of Course 
N ~ N ~ 
14.. Projective Techniques 10 33 7 19 
15. Clinical and Diagnostic 
Appraisal 9 30 11 30 
3. Group and Community Services 7 23 9 24. 
1· Psychology of the Subnormal 7 23 27 73 
16. Practicum in Projective Testing 6 20 3 8 
19. Play Therapy 6 20 4 11 
18. Group Psychotherapy 5 17 4 11 
*Rank order given for full time school psycholo-
gists. 
It is seen from the above tables that the majority 
of the school psychologists have a Master's degree and the 
number of mean hours earned beyond the last degree for full 
time psychologists was 25.37 and for part time 16.32. Both 
groups listed as the top three specialized courses taken: 
1. Psychological Tests. 
2. Measurement of Intelligence. 
3. Psychology of Learning. 
Although there is similarity in the educational background 
of both groups, the trend shows more clinical training for 
the full time school psychologist, while that for the part 
time school psychologist is more academic. 
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Psychological affiliations.--Table 8 shows the psy-
chological affiliations of the school psychologists. 
TABLE 8.--School psychologists' affiliations with psycho-
logical associations 
Full Time Part Time 
Association (N=30) (N=35) 
N % N % 
American Psychological Asso-
ciation 9 30 3 9 
Division 16, American Psycho-
4- 6 logical Association 13 2 
Massachusetts Psychological 
4 Association 13 3 9 
Massachusetts School Psycholo-
gists Association 25 83 32 91 
Other 5 17 6 17 
The above table shows that less than one-third of 
the full time school psychologists are members of the 
American Psychological Association. It is only in the 
Massachusetts School Psychologists Association that there 
is a good representation of both groups. 
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Clinical experience.--Table 9 shows the clinical 
experience of the school psychologists. 
TABLE 9.--Clinical experience of school psychologists 
Place 
Child Guidance Clinics 
Hospitals 
Private Practice 
Others 
N--Full Time 
2 
5 
3 
3 
N--Part Time 
5 
5 
4 
The above table shows that less than half the full 
and part time school psychologists had clinical experience. 
The number of years or clinical experience for the full 
time psychologists ranged from one to thtnty years, one 
person having had twenty years in hospital clinics and 
thirty in private practice. The part time school psycholo-
gists' experience ranged from one to ten years. 
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Teaching experience.--Following is Figure 1 which 
gives the teaching experience in mean years of the school 
psychologists. 
Figure 1.--Years of teaching experience of the school 
psychologists 
Mean Years 
Grade Levels 0 1 2 
Elementary 
Junior High 
Senior High 
Special Education -
Other 
Full Time D 
Part Time 
The above figure shows that all but three of the 
school psychologists have had teaching experience and many 
have taught at several different grade levels. The largest 
per cent of the full time psychologists have had experience 
in elementary and junior high. The part time school psy-
chologists' experience has been mostly in elementary and 
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6 
college teaching. One full time psychologist has had 25 
years of experience and one part time, 33 years of teach-
ing experience. 
Grade levels serviced by school psychologists.--
Table 10 gives the grade levels where the school psycholo-
gist works in the schools. 
TABLE 10.--Grade levels serviced by school psychologists 
Full Time Part Time 
Levels (N=30) (N-37) 
N tf, N ~ 
Kindergarten 24 80 17 46 
Elementary 29 97 35 95 
Junior High 26 87 27 73 
Senior High 20 67 19 51 
Special Education 28 93 28 76 
Other 7 23 2 5 
The role of the school psychologists, as illus-
trated in the above table at the different grade levels, 
shows that elementary and junior high together with special 
education is the area receiving the most psychological 
services. The high school is serviced by two-thirds of the 
full time and by one-half the part time psychologists. 
Kindergarten is the grade level least serviced by the part 
time school psychologists. 
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School psychologists working part time.--Table 11 
shows the per cent of time devoted to the job by the part 
time school psychologists. 
TABLE 11.--Per cent of time devoted to the job by part 
time school psychologists 
Per Cent of Time f cf 
. 
60 - 69 1 37 
50 
- 59 7 36 
40 
- 49 1 29 
30 - 39 1 28 
20 - 29 4 27 
10 - 19 13 23 
0 - 9 10 10 
This table shows the great variance of time devoted 
by the part time school psychologist to this particular 
work. The majority spent between 10 and 19 per cent, and 
one, 60 per cent. 
Work with the mentally retarded.--Table 12 shows 
the per cent of time the school psychologists work with 
the mentally retarded children 1n the public schools. 
TABLE 12.--Per cent of time school psychologists work with 
the mentally retarded 
Full Time Part Time 
Per Cent of Time (N=30) (N=37) 
f cf f cf 
91 - 100 3 30 8 31 
81 - 90 0 21 0 28 
71 - 80 1 21 1 28 
61 - 10 0 26 0 21 
51 - 60 4 26 3 27 
41 - 50 1 22 1 24 
31 - 40 9 21 2 23 
21 - 30 3 12 3 22 
11 - 20 3 9 1 19 
0 - 10 6 6 12 12 
The above table shows the greatest number of full 
time school psychologists devoted from 31 to 40 per cent 
of their time working with the mentally retarded. How-
ever, 5 of the full time psychologists gave less than 5 
per cent of their time, and one did no work at all with 
this group. Of the part time school psychologists, one-
fifth devoted all their time to work with this group, 
while another fifth spent between 11 to 20 per cent of 
their time. 
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Other Special Service Personnel in 
the School Systems 
Table 13 indicates the other special service per-
sonnel in the school systems of the 53 communities report-
ing in this study. 
TABLE 13.--0ther special service personnel in the school 
systems of 53 communities 
Type 
Adjustment Counselors 
Clinical Psychologists 
Guidance Workers 
Psychiatrists 
Remedial Reading Specialists 
School Doctors 
School Nurses 
Speech Correctionists 
Therapists in Conservation of 
Hearing 
Visiting Teachers 
Other 
Per Cent Reporting 
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8 
98 
17 
79 
96 
100 
57 
31 
40 
22 
The above table shows that the school psychologist 
works with many different specialists also serving the 
school systems. The number varies from one community to 
another. No community is without these special services, 
and 3 of the comparatively recent additions to the school 
personnel are described in more detail. 
T!BLE 13A.--T.he number of adjustment counselors employed in 
communities where school psychologists are working 
Full Time Part Time 
School School 
Psycholo- Adjustment Per Psycholo- .Adjustment Per 
fists Counselors Cent fists Counselors Cent 
N=30} N=37} 
5 0 17 22 0 60 
16 1 53 11 1 30 
3 3 10 2 2 5 
6 10 20 2 3 5 
TABLE 13B.--The number of guidance personnel employed in 
communities where school psychologists are working 
School School 
Psycholo- Guidance Per Psycho1o- Guidance Per gists Personnel Cent gists Personnel Cent Full Time Full Time Part Time Full Time 
(N=30} (N==37} 
2 2 7 1 0 3 
2 ~ 7 11 1 30 1 3 6 2 16 
2 6 1 2 ~ 5 2 1 1 3 8 1 9 3 ~ a 2 10 1 7 11 
3 21 10 1 21 3 
6 26 20 1 22 3 
1 30 1~ 1 33 3 5 33 
Part Time Part Time 
1 3 3 1 2 3 
1 10 3 1 ~ 3 1 13 3 1 3 
1 6 3 
The specialist least represented is the clinical 
psychologist. In one community the full time school psy-
chologists are also known as clinical psychologists. Also 
4 communities that employ part time school psychologists 
each has a part time clinical psychologist. Psychiatrists 
are employed part time by 4 cities and 2 towns having full 
time school psychologists, and in 3 communities where 
only part time school psycho-logists work. From several 
reports it was learned that the Adjustment Counselor 
served as the School Social Worker. Adjustment counselors 
are employed in 25 communities having full time psycholo-
gists and in 15 having part time. There was one community 
which reported a part time psychiatric social worker. 
Among those added in the place left for any additional 
special services were: 
Consulting Speech Pathologist and Audiologist. 
Educational Tester. 
Assistant to the School Psychologist. 
Mental Health Consultor. 
Teacher of Braille. 
Interpretation of the Ratings 
To learn what the school psychologists actually do 
on the job, frequency and per cent were obtained for each 
rating of the three criteria: Frequency, Importance, and 
Difficulty. The mode was then found for the above, to 
show how the majority of school psychologists rated each 
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of the three criteria. The participants had been asked to 
rate all for Frequency; to rate Importance only if they 
felt qualified to do so; and to rate for Difficulty the 
duties they performed. There were some omissions in the 
questionnaire and these can be seen in the following tables, 
where "Number" and "Not Performed" or "Not Rated" do not 
tally to equal the total number being reported. Where this 
has occurred an asterisk will be found on the extreme right 
side of the tables. 
The following thirteen tables are presented in rank 
order and the duties are given in abbreviated form. (Master 
List can be found in Appendix IV.) 
In Table 14 the frequency, per cent, and mode as 
performed by the full time school psychologists (30) are 
presented. 
TABLE 14.--Rank order of functions performed by full time 
school psychologists for Frequency of Performance, the 
number, per cent, and mode 
~ 
Item Function Number Per Mode Cent 
(D~ -Daily 
I. Dia~mostic studz of (W -Weekly 
Children (M) -Monthly (Y) -Yearly 
(NP)-Not per 
I formed I 
tests (indiv.) I 30 (D) 1. Intelligence 100 22 
15. Interviewing new students 29 97 (M) 14 
2. Achievement tests (indiv.) 26 87 (D) 11 
~~Omissions. 
71 
72 
TABLE 14.--Continued 
I ten: Function Number Per Mode Cent 
5. Observation 26 87 (W) 12 
6. Case histories 26 87 (D-W) 12 
10. Retardation 26 87 (D) 11 
8. Emotional problems 23 77 (D) 12 
9· Physically handicapped 23 77 (Y) 13 
14. Gifted 22 73 (M) 11 
13. Referral to agencies 21 70 (NP) 9 
4. Group tests 20 67 (NP) 9 * 
7. Consultation--sp. classes 20 67 (NP) 10 
11. Counseling 19 63 (NP) 11 
17. Mass. rehabilitation 19 63 (Y-NP) 10 * 
16. Exclusions 18 6o (NP) 12 
3. Projective tests 14 47 (NP) 15 * 
12. Therapy of seriously dis-
tui"bed 6 20 (NP) 22 ~-
II. Administrative Work 
9. Repbrting findings 30 100 (D) 14 
1. Writing reports 29 97 (D) 20 
5. Conference--superiors 29 97 (W) 13 
8. Personal contact 27 90 (D-W) 9 
2. Follow-up 26 87 (M) 10 
6. Daily records 26 87 (D) 23 
15. Retest file 25 83 (Y) 11 
4- Coordination of services 22 73 (D) 12 
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TABLE 14.--Continued 
!ten Function Number Per Mode Cent 
12. Screening 22 73 (D) 14 
14. Consultation--exceptional 
child 22 73 (Y) 10 
17. Clerical assistance 21 70 (D) 11 
10. Files 20 67 (D) 16 
7. Annual reports 19 63 (Y) 19 
11. Flexible program 17 57 (D) 12 
3. State Departments 16 53 (NP) 13 * 
19. In-service training 14 47 (NP) 15 -l} 
13. Classes for exceptional 
children 10 33 (NP) 20 
16. Supervising trainees 6 20 (NP) 24 
18. Selecting personnel 4 13 (NP) 26 
III. Professional Consul-
tat ion 
4. Teachers 30 100 (D) 18 
9· Other professional people 30 100 (M) 13 
1. Staff conferences 28 93 (Y) 14 
5. Parents 28 93 (W) 11 
3. Community agencies 27 90 (Y) 10 
6. School nurses 27 90 (M) 12 
10. Mental health problems 27 90 (Y) 9 
2. Clinic conferences 26 87 (Y) 15 
8. Psychiatrists 26 87 (M) 11 
1· Family physicians 17 51 (M) 8 
TABLE 14.--Continued 
Item Function Number Per Mode Cent 
IV .. InterEersonal Relations 
4- Other school services 30 100 (D) 16 
3. Rapport 27 90 (D) 23 
1. Parents-teachers 26 87 (Y) 10 
5. Liaison person 23 77 (M) 10 
8. Selling psychological 
services 22 73 {Y) 13 
9· State Dept. of Education 21 70 (Y) 10 
10. State Dept. of Mental 
Health 19 63 (Y-NP) 9 * 
2. Helping reduce pressures 18 6o (NP) 12 
6. Easing strains 17 57 (NP) 12 ·~ 
7. Helping teachers 11 37 (N:P) 18 * 
v. School--Parent and 
GrouE Education 
3. Conferences - parents 29 97 (W) 14 
2. Talks - PTA 24 80 (Y) 18 
4. Home visits 22 73 (W-NP) 8 
5. Counseling parents 22 73 (NP) 8 
10. Consultant, exceptional 
children 20 67 (NP) 10 
6. Counseling teachers 19 63 (NP) 11 
9· Research interpretation 19 63 (Y-NP) 11 
8. Resource person 18 60 (NP) 12 
1· Insight - special class 17 57 (NP) 12 * 
1. Mental health 11 37 (NP) 19 
TABLE 14.--Continued 
Item Function Number Per Mode Cent 
VI. Professional Growth 
1. Professional conferences 29 97 (M-Y) 14 
2. Active member--associations 26 87 (Y) 21 
5. Reading professional litera-
ture 26 87 (M) 11 
6. Independent study 26 87 (Y) 17 
7. Continuing training 21 10 (Y) 11 
8. Visiting other schools 15 50 (NP) 15 
3. Courses 6 20 (NP) 24 
4· Writing 6 20 (J'P). ) 24 
VII. Research 
2. Current research 28 93 (Y) 13 
1. Team member 21 70 (Y) 11 
5. Follow-up studies 18 60 (NP) 12 
3. Individual research 16 53 (NP) 14 
6. Local research 15 50 (NP) 15 
4· Mental health surveys 1 23 (NP) 23 
Table 14 shows that all of the 80 duties were per-
formed by the full time school psychologists (30). There 
were 5 duties performed by all: administering intelligence 
tests, consulting with teachers, and reporting findings. 
Also the need to consult with others within the school de-
partment and professional people on the outside was recog-
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nized by the frequent attention given. There were 17 func-
tions performed daily by the majority of the school psycholo-
gists as indicated by the mode. Assisting in the selection 
of school personnel was performed by only 4 of the school 
psychologists and that done yearly. 
Table 15 gives the frequency, per cent, and mode 
for each duty performed by the part time school psycholo-
gists (37). 
TABLE 15.--Rank order of functions performed by part time 
school psychologists for Frequency of Performance, the 
number, per cent, and mode 
Item Function 
I. Diagnostic Study of 
Children 
10. Retardation 
1. Intelligence test (indiv.) 
5. Observation 
7. Consultation--special 
classes 
13. Referral to agencies 
6. Case histories 
15. Interview new students 
8. Emotional problems 
2. Achievement tests (Indiv.) 
11. Counseling 
-It-Omissions. 
Number 
36 
35 
34 
34 
34 
33 
33 
31 
29 
27 
Per 
Cent 
97 
95 
92 
92 
92 
89 
89 
84 
78 
73 
Mode 
(D) -Daily 
(W) -Weekly 
(M) -Monthly 
(Y) -Yearly 
(NP)-Not per 
formed 
(M) 13 
(DMY) 9 
(M) 14 
(M) 11 
(M) 16 
(M) 13 
(M) 14 
(M) 11 
(Y) 15 
(NP) 10 
76 
77 
TABLE 15.--Continued 
Item Function Number Per Mode Cent 
14. Gifted 26 70 (NP} 11 
16. Exclusions 26 70 (Y} 18 
9· Physically handicapped 25 68 {Y) 16 
4. Group testa 23 62 {Y) 16 
17. Mass. Rehabilitation 19 51 (NP) 16 * 
3. Projective tests 14 38 {NP) 23 
12. Therapy to seriously dis-
turbed 7 19 {NP} 30 
II. Administrative Work 
9· Reporting findings 36 97 {M) 12 
1. Writing reports 35 95 (D) 11 
5. Conference--superiors 35 95 (M} 14 
14. Consultation, exceptional 
34 14 child 92 {M) 
8. Personal contact 32 86 {M) 11 
2. Follow-ups 31 84 {M-Y) 10 
12. Screening 30 81 (Y) 10 
4. Coordination of services 29 78 (M) 12 
10. Files 29 78 (D) 13 
3. State Departments 27 73 (M) 12 
15. Retest file 25 68 (Y-NP) 11 -{( 
11. Flexible program 23 62 (NP} 10 ·:!--
6. Daily records 22 59 (D) 16 
7- Annual reports 22 59 (Y} 21 
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TABLE 15.--Continued 
Item Function Number Per Mode Cent 
13. Classes for exceptional 
children 20 54 (Y-NP) 17 
17. Clerical assistance 19 51 (D) 15 
19. In-service training 17 46 (NP) 19 -l!-
18. Selecting personnel 11 30 (NP) 26 
16. Supervising trainees 2 5 (NP) 35 
III. Professional Consul-
tat ion 
4- Teachers 37 100 (D) 21 
6. School nurse 37 100 (M) 13 
5. Parents 36 97 (D) 12 
10. Mental health problems 34 92 (M) 11 
1. Staff conferences 33 89 (M} 13 
3. Community agencies 32 86 (Y) 14 
9· Other professional people 32 86 (M} 18 
8. Psychiatrists 28 76 (Y) 15 
2. Clinic conferences 27 73 (Y} 13 
7. Family physicians 26 70 (Y) 18 
IV. InterEersonal Relations 
4· Other school services 34 92 (D) 14 
3. Rapport 32 86 (D) 19 
1. Parents - Teacher 29 78 (Y) 12 
2. Helping reduce pressures 28 76 (M-Y) 11 
9· State Dept. of Education 28 76 (Y) 16 
79 
TABLE 15.--Continued 
Item Function Number Per Mode Cent 
10. State Dept. or Mental 
Health 27 73 (Y) 16 
5. Liaison person 26 70 (NP) 11 
6. Easing strains 20 54 (NP) 16 ·:t-
8. Selling psychological 
services 18 49 (NP) 16 * 
1· Helping teachers 15 41 (NP) 22 
v. School--Parent and 
Grou:e Education 
3. Conrerences - parents 34 92 (Y) 10 
10. Consultant, exceptional 
children 31 84 (M) 10 
7. Insight - special class 30 81 (M) 11 
2. Talks - PTA 29 78 (Y) 18 
5. Counseling parents 27 73 (NP) 10 
6. Counseling teachers 27 73 (W-M-NP). 10 
4- Home visits 25 68 (Y) 15 
8. Resource person 22 59 (NP) 15 
9· Research interpretation 21 51 (NP) ):6 
1. Mental health 13 35 (NP) 24 
VI. Proressions.l Growth 
1. Professional conrerences 36 97 (Y) 21 
2. Active member--associations 35 95 (Y) 23 
5. Rea41lilg' ·proressional litera-
ture 33 89 (M-Y) 12 
6. Independent study 27 73 (Y) 16 
TABLE 15.--Continued 
Item Function Number Per Mode Cent 
1· Continuing training 22 59 (NP) 15 
8. Visiting other schools 18 49 (NP) 19 
3. Courses 14 38 (NP) 23 
4· Writing 11 30 (NP) 26 
VII. Research 
2. Current research 28 76 (M) 13 
6. Local research 22 59 (NP) 15 
5. Follow-up studies 21 57 (NP) 16 
3. Individual research 18 49 (NP) 19 
1. Team member 17 46 (NP) 20 
4. Mental health surveys 11 30 (NP) 26 
From the above table it is seen that the part time 
school psychologists (37) all consulted with teachers and 
nurses. All but one made recommendations for retarded chil-
dren, reporting the findings of their studies and consulting 
with parents. Attending professional conferences annually 
was high on the list of duties performed. A few administered 
projective tests and gave therapy to the seriously disturbed. 
Only about half had any clerical assistance. The least per-
formed duty was supervising trainees. 
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The following, Table 16, shows the judgment of im-
portance attached to each duty by the full time school psy-
chologists (30) and gives the number, per cent, and mode. 
TABLE 16.--Rank order of functions performed by full time 
school psychologist for Judgment of Importance, the number, 
per cent, and mode 
Item Function Number Per Mode Cent 
(N) -No vaJue (S) -Some 
I. Diagnostic Studi of value 
Children (M) -Much (C) -Crucial 
(NR)-Not 
rated 
1. Intelligence tests {indiv.) 30 100 (C) 24 
15. Interviewing new students 29 97 (M) 15 
2. Achievement tests 28 93 (M) 14 
5. Observation 27 90 (M) 14 
6. Case histories 27 90 (C) 20 
10. Retardation 26 87 (C) 16 
9· Physically handicapped 24 80 (M) 10 
8. Emotional problems 23 77 (C) 17 
14. Gifted 23 77 (M) 12 
4. Group tests 22 73 (M) 11 
13. Referral to agencies 22 73 (C) 16 
11. Counseling 21 70 (NR) 9 
17. Mass. Rehabilitation 21 70 (:M) 10 
7. Consultation--special class 20 67 (C-NR) 10 
*Omissions. 
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TABLE 16.--Continued 
Item Function Number Per Mode Cent 
16. Exclusions 19 63 (NR) 11 
3. Projective tests 18 60 (NR) 12 
12. Therapy to seriously dis-
turbed 15 50 (NR) 15 
II. Administrative Work 
1. Writing reports 30 100 {C) 20 
9· Reporting findings 30 100 (C) 15 
5. Conferences - superiors 29 97 (C) 13 
15. Retest file 28 93 (M) 13 
2. Follow-up 27 90 (M) 14 
8. Personal contact 27 90 (M) 13 
6. Daily records 26 87 (C) 13 
10. Files 25 83 (C) 17 
7. Annual reports 24 80 (S-M) 9 
12. Screening 23 77 (M) 12 
14. Consultation--exceptional 
child 23 77 (M) 10 
3. Reports State Department 22 73 (S) 11 
4- Coordination of services 22 73 (C) 13 
17. Clerical assistance 22 73 (C) 13 
19. In-service training 20 67 (M} 15 
11. Flexible program 18 60 (NR) 12 
13. Classes for exceptional 
children 17 57 (NR) 13 
16. Supervising trainees 15 50 (NR) 15 
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TABLE 16.--Continued 
Item Function Number Per Mode Cent 
18. Selecting personnel 10 33 (NR) 20 
III. Professional Consul-
tation 
4. Teachers 30 100 (C) 22 
9· Other professional people 29 97 (M) 15 
1. Staff conferences 28 93 (M) 13 
5. Parents 28 93 (C) 20 
3. Community agencies 27 90 (M) 16 
6. School nurses 27 90 (M) 14 
8. Psychiatrists 26 87 (C) 13 
10. Mental health problems 26 87 (C) 19 
2. Clinic 25 83 (C) 14 
7. Family physician 18 6o {NR) 12 
IV. InterEersonal Relations 
4. Other school services 30 100 (M) 14 
3. Rapport 28 93 {C) 23 
1. Teachers - parents 27 90 (C) 13 
5. Liaison person 25 83 (C) 12 
8. Selling psychological 
services 23 77 (M} 10 
9· State Dept. of Education 23 77 (M} 10 
10. State Dept. of Mental Health 21 70 (NR) 9 
2. Helping reduce tension 19 63 (NR) 11 
6. Easing strains 19 63 (NR) 11 
84 
TABLE 16.--Continued 
Item Function Number Per Mode Cent 
7. Helping teachers 15 50 (NR) 15 
v. School--Parent and 
Grou12 Education 
3. Conference - parents 28 93 (C) 18 
2. Talks - PTA 25 83 (M) 15 
4. Home visits 24 80 (C) 13 
5. Counseling parents 23 77 (M) 13 
9· Research interpretation 23 77 (M) 8 
6. Counseling teachers 22 73 (M) 15 
10. Consultant to exceptional 
children 21 70 (M) 11 
7. Insight - special class 20 67 (NR) 10 
8. Resource person 20 67 (NR) 10 
1. Mental health 17 57 (NR) 13 
VI. Professional Growth 
1. Professional conferences 29 97 (M) 16 
2. Active membership in 
associations 28 93 (M) 16 
5. Reading professional lit-
erature 21 90 (M) 15 
6. Independent study 26 87 (M) 16 
7. Continuing training 26 87 (M) 15 
8. Visiting other schools 23 77 (M) 14 
3. Courses 13 43 (NR) 17 
4. Writing 13 43 (NR) 17 
TABLE 16.--Continued 
Item Function Number Per Mode Cent 
VII. Research 
2. Current research 29 97 (M) 19 
1. Team member 25 83 {M) 12 
5. Follow-up studies 24 80 (M) 17 
3. Individual research 19 63 (NR) 11 
6. Local research 18 60 (NR) 12 
4· Mental health surveys 16 53 (NR) 14 
Table 16 clearly shows the duties the majority 
rated as important and most duties were judged to be impor-
tant. But to clarify those duties not rated by the majority, 
a list is presented that gives a further breakdown by fre-
quency and importance attached to the duty by those who did 
rate the duties in Table 16 which are marked "Not Rated." 
1. 
2. 
3. 
4. 
(N} - None 
(S) - Some 
(M) - Much 
(C) - Crucial 
Counseling. 
(S) 6, (M) 7, (C) 8 
Exclusions. 
(S) 5, (M) 13, (C) 10 
Projective tests. 
( S) 7, (M) 5, (C) 6. 
Therapr of the seriously disturbed child. (S 4, (M) 5, (C) 6 
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5. 
6. 
7. 
8. 
9-
10. 
11. 
12. 
13. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
Flexible program. 
(N) 1, (S) 1, (M) 6, (C) 10 
Classes for exceptional children. 
(N) 1, (S) 1, (M) 7, (C) 8 
Supervising trainees. 
(N) 1, (S) 4, (M) 2, (C) 8 
Selecting personnel. 
(N) 2, (S) 3, (M) 4, (C) 1 
Consulting family physician. 
( S) 6, ( M) 9, ( C} 3 
State Department of Mental Health. 
( N) 1, ( S) 8, ( M) 7, (C) 5 
Helping reduce tension. 
(S) 5, (M) 7, (C) 7 
Easing strains. 
(N) 1, (S) 6, (M) 3, (C) 9 
Helping teachers with interpersonal relations. 
(N) 2, (S) 1, (M) 6 
Promote mental health. 
(S) 4, (N) 7, (C) 6 
Insight - special classes. 
{S) 3, (M) 8, (C) 9 
Resource person. 
(N) 1, (S) 5, (M) 6, (C) 8 
Give courses. 
(S) 6, (N) 4, (C) 3 
Writing. 
(S) 1, (N) 3, (C) 3 
Individual research. 
( S) 4, ( N) 1, (C) 8 
Mental health survey. (S) 6, (M) 9, (C) 1 
Local research. 
(N) 1, (S) 5, (M) 9, (C) 3 
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Table 17 presents the judgment of importance given 
to each function of the part time school psychologists (37), 
and gives the number, per cent, and mode. 
TABLE 17.--Rank order of functions performed by part time 
school psychologists for Judgment of Importance, the number, 
per cent, and mode 
Item Function Number Per Mode Cent 
(N) 
-No value (S) -Some 
I. Diagnostic Study of value 
Children (M~ -Much 
(C -Crucial 
(NR) -Not 
Rated 
1. Intelligence tests ( indi v. ) 36 97 (C) 24 
5. Observation 36 97 (M) 19 
1· Consultation--special 
classes 36 97 (M) 20 
10. Retardation 36 97 (C) 24 
6. Case histories 35 95 (M) 17 
8. Emotional problems 34 92 (C) 21 
13. Referral to agencies 34 92 (C) 22 
15. Interview new students 34 92 (M) 16 
2. Achievement tests (indiv.) 33 89 {C-M) 14 
16. Exclusions 33 89 {C-M) 13 
4. Group tests 30 81 (M) 16 
11. Counseling 29 78 (C) 15 
14. Gifted 29 78 (C) 15 
9· Physically handicapped 28 76 (C) 14 
*Omissions. 
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TABLE 17.--Continued 
Item Function Number Per Mode Cent 
3. Projective tests 25 68 (NR) 12 
17. Mass. Rehabilitation 24 64 (NR) 13 
12. Therapy of seriously dis-
turbed 17 46 (NR) 20 
II. Administrative Work 
9· Reporting findings 37 100 (M) 19 
1. Writing reports 36 97 (M) 19 
5. Conferences - superiors 35 95 (M) 24 
14. Consultation - exceptional 
95 (C) 16 child 35 
8. Personal contact 34 92 (M) 18 
2. Follow-up 33 89 (M) 17 
4- Coordination of services 32 86 (M) 15 
3. Reports--State Departments 31 84 (S) 13 
12. Screening 31 84 (M) 17 
10. Files 30 81 (C) 15 
15. Retest file 30 81 (C) 14 
7. Annual reports 29 78 (M) 16 
6. Daily records 27 73 (M) 11 
11. Flexible program 26 70 (C) 15 
13. Classes for exceptional 
children 26 70 (C) 16 
17. Clerical assistance 25 68 (C) 20 
19. In-service training 24 65 (M) 14 
18. Selecting personnel 20 54 (NR) 17 
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TABLE 17.--Continued 
Item Function Number Per Mode Cent 
16. Supervising trainees 15 41 (NR) 22 
III. Professional Consul-
tat ion 
4. Teachers 37 100 {C) 25 
6. School nurses 37 100 {C) 19 
5. Parents 36 97 (C) 24 
10. Mental health problems 36 97 (C) 25 
1. Staff conferences 35 95 {M) 23 
3. Community agencies 34 92 (M) 19 
9· Other professional people 34 92 (M) 18 
2. Clinic conferences 33 89 (M) 17 
8. Psychiatrists 32 86 (M) 18 
7. Family physicians 29 78 (M) 17 
IV. InterEersonal Relations 
4- Other school services 34 92 {C) 20 
3. Rapport 33 89 {C) 22 
1. Parent - Teacher 30 81 {M) 14 
10. State Dept. of Mental 
Health 30 81 {M) 13 
2. Helping reduce pressure 29 78 {M) 12 
5. Liaison person 29 78 (M) 14 
9· State Dept. of Education 29 78 (M) 11 
6. Easing strains 24 65 {M) 14 
7- Helping teachers 22 59 (NR) 15 
8. Sellin~ psychological 
serv ces 21 57 (NR) 16 
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TABLE 17.--Continued 
Item Function Number Per Mode Cent 
v. School--Parent and 
Grou:e Education 
3. Conferences - parents 35 95 (C) 18 
10. Consultation - exceptional 
children 35 95 (M) 21 
4. Home visits 32 86 (M) 18 
2. Talks - PTA. 31 84 {M) 23 
1· Insight - special class 31 84 (M) 15 
5. Counseling parents 30 81 (M) 18 
8. Resource person 30 81 {M) 18 
6. Counseling teachers 29 78 (M) 17 
9· Research interpretations 29 78 (M) 19 
1. Mental health 21 73 (M) 16 
VI. Professional Growth 
1. Professional conferences 36 97 {M) 22 
2. Active membership in 
associations 35 95 (M) 19 
5. Reading professional 
literature 34 92 (M) 22 
6. Independent study 29 78 (M) 20 
1· Continuing training 29 78 (M) 16 
8. Visiting schools 29 78 (M) 17 
4. Writing 22 59 (M) 16 
3. Courses 20 54 (M) 16 
TABLE 17.--Continued 
Item Function Number Per Mode Cent 
VII. Research 
2. Current research 29 78 (M) 20 
6. Local research 27 73 (M) 17 
1. Team member 26 70 (M) 15 
5. Follow-up studies 26 70 (M) 12 
3. Individual research 25 68 (M) 16 
4. Mental health surveys 22 59 (NR) 15 
Table 17 also indicates what importance the part 
time psychologists (37) attached to the majority of func-
tions. But for those items not rated by the majority, a list 
similar to that presented for the full time school psycholo-
gists in Table 16 is given. 
1. 
2. 
3. 
4. 
(N) - None 
(S) - Some 
(M) - Much 
(C) - Crucial 
Projective tests. 
(S) 10, (M) 10, (C) 5 
Therapy. 
(N) 1, (S) 3, (M) 6, (C) 7 
Studies for Massachusetts Rehabilitation. 
(S) 4, (M) 12, (C) 8 
Supervising trainees. 
(N) 1, (S) 4, (M) 2, (C) 8 
5. Selecting Personnel. 
(M) 14, (C) 13 
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6. 
7. 
8. 
Helping teachers. 
(N) 2, {S) 7, (M) 6, (C) 5 
Sellins psychological services. 
(S} 4-, (M) 10, (C) 9 
Mental health surveys. {S) 9, {M) 10, {C) 3 
Table 18 shows the frequency with which the full 
time school psychologists (21) working in a community of 
over 50,000 performed each duty, and gives the number, per 
cent, and mode. 
TABLE 18.--Rank order of functions performed by full time 
school psychologists in communities over 50,000 for Frequency 
of Performance, the number, per cent, and mode 
Item Function Number Per Mode Cent 
(D) 
-Daily 
(W) 
-Weekly 
I. Diagnostic Studl of {M} -Monthly 
Children (Y) -Yearly 
(NP)-Not per 
formed 
1. Intelligence tests (indiv.) 21 100 (D) 15 
15. Interviewing new students 21 100 (M) 9 
2. Achievement tests ( indiv.) 18 86 (D) 10 
6. Case histories 18 86 (D) 10 
5. Observation 17 81 (W) 8 
10. Retardation 17 81 {D) 8 
4. Group tests 15 71 {NP-D~ 5 -~ 
8. Emotional problems 15 71 (D) 9 
9· Physically handicapped 15 71 {Y) 9 
<~~omissions. 
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TABLE 18.--Continued 
Item Function Number Per Mode Cent 
14. Gifted 15 71 (M) 8 
13. Referral to agencies 14 67 (NP) 7 
16. Recommend exclusions 14 67 (Y) 9 
17. Studies of Mass. Rehabili-
tat ion 13 62 (NP-Y) 7 * 
11. Counseling 12 57 (NP) 9 
7. Consultation--special 
classes 11 52 (NP) 10 
3. Projective tests 7 33 (NP) 13 -~~ 
12. Therapy of seriously dis-
turbed 3 14 (NP) 17 -~ 
II. Administrative Work 
9· Reporting findings 21 100 (D) 10 
1. Writing reports 20 95 (D) 15 
5. Conferences - superiors 20 95 (W) 9 
8. Personal contact 19 90 (D) 8 
6. Daily records 18 86 (D) 18 
2. Follow-up 17 81 (W-M) 6 
15. Retest file 17 81 (D-Y) 7 
17. Clerical assistance 16 76 (D) 9 
4- Coordination of services 14 67 (D) 8 
14. Consultation--exceptional 
14 67 children (NP) 7 
10. Files 13 62 (D) 11 
12. Screening 13 62 {NP-D) 8 
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TABLE 18.--Continued 
Item Function Number Per Mode Cent 
7. Annual reports 11 52 (Y) 11 
19. In-service training 11 52 (NP) 10 
11. Flexible program 10 48 (NP) 11 
3. Reports--State Department 8 38 (NP) 13 
13. Classes for exceptional 
children 5 24 (NP) 16 
16. Supervising trainees 4 19 (NP) 17 
18. Selecting personnel 1 5 (NP) 20 
III. Professional Consul-
tat ion 
4. Teachers 21 100 (D) 14 
9· Other professional people 21 100 (Y) 10 
5. Parents 20 95 (W) 7 
1. Staff conferences 19 90 (Y) 13 
3. Community agencies 19 90 (Y) 8 
6. School nurses 19 90 (M) 8 
10. Identify mental health 
problems 19 90 (Y) 8 
2. Clinic conferences 18 86 (Y) 12 
8. Psychiatrists 18 86 (Y) 6 
7- Family physician 10 4.8 (NP) 10 -r.-
IV. InterEersonal Relations 
3. Rapport 21 100 (D) 19 
4. Use other sehool services 21 100 (D) 13 
1. Parent - teacher 18 86 (Y) 8 
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TABLE lB.--Continued 
Item Function Number Per Mode Cent 
8. Selling psychological 
services 17 81 (Y) 11 
5. Liaison person 16 76 (M) 7 
9- State Dept. of Education 13 62 (NP) 8 
2. Helping reduce pressure 11 52 (NP) 10 
6. Easing strains 11 52 (NP) 10 
10. State Dept. of Mental Health 11 52 (NP) 9 * 
7. Helping teachers 5 24 (NP) 15 ·::· 
v. School--Parent and 
Grou;e Education 
3. Conference - parents 21 100 (N) 10 
2. Talk - PTA 16 76 (Y) 14 
4. Home visits 15 71 (W) 8 
5. Counseling - parents 15 71 (NP) 6 
6. Counseling - teachers 12 57 (NP) 9 
9· Research interpretation 12 57 {NP) 9 
10. Consultant to exceptional 
children 11 52 (NP) 10 
8. Resource person 10 48 (NP) 11 
7. Insight - special class 8 38 {NP) 12 -!!-
1. Mental health clinics 6 29 {NP) 15 
VI. Professional Growth 
1. Professional conferences 21 100 (M) 12 
2. Active member of associa-
tions 18 86 (Y) 16 
TABLE 18.--Continued 
Item Function Number Per Mode Cent 
5. Reading professional 
86 literature 18 (M) 7 
6. Independent study 17 81 (Y) 12 
7. Continuing training 14 67 (Y) 8 
8. Visiting other schools 9 38 (NP) 12 
4. Writing 3 14 (NP) 18 
3. Courses 2 10 (NP) 19 
VII. Research 
a. Current research 20 95 (Y) 10 
1. Team member 13 62 (NP-Y) 8 
5. Follow-up studies 12 57 (NP) 9 
3. Individual research 9 43 (NP) 12 
6. Local research 9 43 (NP) 12 
4. Mental health survey 2 10 (NP) 19 
Table 18 shows that all the full time psychologists 
(21) in communities over 50,000 give individual tests of in-
telligence, and assist in the school placement of new stu-
dents. They all use the services of other school personnel, 
report their findings by consulting with teachers and con-
ferring with parents. They all attend professional meetings. 
Almost 75 per cent of the group work with emotional problems, 
the physically handicapped, and gifted. But less than one-
third use projective tests. Very few give therapy to the 
seriously disturbed, or help teachers with their interpersonal 
relations, write for publications, give courses, or serve on 
community health surveys. 
Table 19 gives the frequency of performance, per cent, 
and mode for the part time school psychologists (9) in com-
munities over 50,000. 
TABLE 19.--Rank order of functions performed by part time 
school psychologists in communities over 50,000 for Frequency 
of Performance, the number, per cent, and mode 
Item Function Number Per Mode Cent 
(D) 
-Daily 
(W) -Weekly 
I. Diagnostic studz of (M) -Monthly 
Children (Y) -Yearly 
(NP) -Not per 
formed 
10. Retardation 9 100 (W) 5 
13. Referral to agencies 9 100 (M) 5 
1. Intelligence tests (indiv.) 8 89 (D.;.W) 3 
5. Observation 8 89 (M) 3 
1. Consultation--special class 8 89 (D-W) 3 
6. Case histories 1 78 (W) 3 
8. Emotional problems 1 78 (NP-r-W-D 2 
15. Interviewing new student 1 78 (M) 4 
16. Recommend exclusions 9 78 (Y) 4 
9· Physically handicapped 6 67 (NP-M) 3 
2. Achievement tests ( indiv.) 5 56 (NP) 4 
4. Group tests 5 56 (NP-Y) 4 
oil-Omissions. 
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TABLE 19.--Continued 
Item Function Number Per Mode Cent 
11. Counseling 5 56 (NP) 4 
3. Projective tests 4 44 (NP) 5 
14. Gifted 4 44 (NP) 5 
17. Studies for Mass. Re-
habilitation 4 44 (NP) 5 
12. Therapy of seriously dis-
turbed 1 11 (NP) 8 
II. Administrative Work 
1. Writing reports 9 100 (D) 4 
5. Conferences - superiors 9 100 (M) 5 
4. Coordination of services 8 89 (M) 4 
8. Personal contact 8 89 (W-M) 3 
9· Reporting findings 8 89 (D-M) 3 
2. Follow-up 7 78 (M) 3 
10. Files 7 78 (D) 5 
14. Consultation - exceptional 
children 7 78 (M) 4 
15. Retest file 7 78 (NP-D-M) 2 
6. Daily records 6 67 (D) 5 
12. Screening 6 67 (D) 3 
19. In-service training 6 67 (Y) 5 
3. Reports--State Department 5 56 (NP) 4 
11. Flexible program 5 56 (NP) 3 * 
17. Clerical assistance 5 56 (D) 5 
13. Classes for exceptional 
children 4 44 (NP) 5 
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TABLE 19.--Continued 
Item Function Number Per Mode Cent 
7. Annual reports 3 33 (NP) 5 ~· 
18. Selecting personnel 3 33 (NP) 6 
16. Supervising trainees 0 0 (NP) 9 
III. Professional Consul-
tation 
4. Teachers 9 100 (W) 6 
5. Parents 9 100 (W-M) 4 
6. School nurses 9 100 (M} 6 
1. Staff conferences 8 89 (M) 6 
3. Community agencies 8 89 (M) 6 
8. Psychiatrists 8 89 (M) 4 
9· Other professional people 8 89 (M-Y) 3 
10. Identify mental health 
problems 8 89 (M) 4 
2. Clinic conferences 7 78 (Y) 4 
7. Family physician 7 78 (Y) 6 
IV. InterEersonal Relations 
1. Parents - teachers 7 78 (Y) 3 
4. Other school services 7 78 (D-W) 3 
9· State Dept. of Education 7 78 (W) 3 
3. Rapport 6 67 (D) 5 
10. State Dept. of Mental 
Health 6 67 (NP-Y-M) 3 
2. Helping reduce pressure 5 56 (NP) 4 
5. Liaison person 5 56 (NP) 4 
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TABLE 19.--Continued 
Item Function Number Per Mode Cent 
6. Easing strains 5 56 (NP) 4 
7. Helping teachers 4 44 (NP) 5 
8. Selling psychological 
services 4 44 (NP) 4 ·:} 
V. School--Parent and 
Grou:e Education 
3. Conference - parents 8 89 (D-W- 2 M-Y) 
10. Consultant to exceptional 
children 8 89 {W) 3 
5. Counseling - parents 7 78 (Y) 3 
1· Insight - special class 7 78 (M) 3 
8. Resource person 7 78 (M) 4 
2. Talk - PTA 6 67 {NP-M-Y) 3 
4. Home visits 6 67 (Y) 4 
6. Counseling - teachers 6 67 (W) 5 
9· Research interpretation 5 56 {M) 4 
1. Mental health clinics 4 44 (NP) 5 
VI. Professional Growth 
1. Professional conference 9 100 (M-Y) 4 
2. Active member of associa-
tiona 9 100 (Y) 5 
5. Reading professional 
literature 9 100 (W) 3 
6. Independent study 7 78 (Y) 4 
3. Courses 5 56 (NP-W) 4 
7. Continuing training 5 56 (NP) 4 
TABLE 19.--Continued 
Item Function Number Per Mode Cent 
8. Visiting other schools 4 44 (NP) 5 
4· Writing 3 33 (NP) 6 
VII. Research 
2. Current research 6 67 (NP-M-W) 3 
1. Team member 5 56 (NP) 4 
6. Local research 5 56 (NP) 4 
J. Individual research 4 44 (NP) 5 
5. Follow-up studies 4 44 (NP) 5 
4· Mental health surveys 3 33 (NP) 6 
Table 19 shows all the part time school psycholo-
gists (9) in communities of over 50,000 study the retarded, 
recommend placement, and refer the disturbed child to 
agencies. They all write up their reports and hold con-
ferences with their supervisors. They hold conferences with 
teachers, parents, and school nurses. All attend and par-
ticipate in professional conferences, and review books and 
periodicals. Only one gives therapy to the seriously dis-
turbed, and no one in their group supervises trainees in 
school psychology. Fewer work with the gifted as compared 
to the full time school psychologist. However, more than 
40 per cent give projective tests. 
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Table 20 gives the frequency with which each duty 
was performed, the per cent and mode of the full time school 
psychologist (9) working in communities under 50,000. 
TABLE 20.--Rank order of functions performed by full time 
school psychologists in communities under 50,000 for Fre-
quency of Performance, the number, per cent, and mode 
Item Function Number Per Mode Cent 
(D) 
-Daily 
(W~ -Weekly I. Diagnostic Stud~ (M -Monthly 
of Children (Y) -Yearly 
(NP)-Not per 
formed 
1. Intelligence tests ( indi v.) 9 100 (D) 7 
5. Observation 9 100 (W) 4 
7. Consultation - special 
classes 9 100 (M) 5 
2. Achievement tests (indiv.) 8 89 (Y-M) 3 
6. Case histories 8 89 (W) 6 
8. Emotional problems 8 89 (W) 6 
10. Retardation 8 89 (M) 7 
13. Referral to agencies 8 89 (M) 5 
15. Interviewing new students 8 89 (M) '5 
3. Projective tests 7 78 (M) 3 
4. Group tests 7 78 (M) 3 
14. Gifted 7 78 (M) 3 
9· Physically handicapped 6 67 (M) 4 
17. Mass. Rehabilitation 6 67 (NP-Y) 3 
-It-Omissions. 
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TABLE 20.--Continued 
Item Function 
11. Counseling 
16. Exclusions 
12. Therapy to seriously dis-
turbed 
II. Administrative Work 
1. Writing reports 
2. Follow-up 
5. Conference - superiors 
9· Reporting findings 
12. Screening 
4. Coordination of services 
6. Daily records 
1· Annual reports 
8. Personal contact 
14. Consultation - exceptional 
child 
15. Retest file 
10. Files 
11. Flexible program 
13. Classes for exceptional 
children 
17. Clerical assistance 
3. Reports - State Departments 
18. Selecting personnel 
19. In-service training 
16. Supervising trainees 
Number 
4 
4 
3 
9 
9 
9 
9 
9 
8 
8 
8 
8 
8 
8 
7 
7 
5 
5 
4 
3 
3 
2 
Per 
Cent Mode 
44 (NP-Y) 3 
44 (NP) 5 
33 (NP) 5 * 
100 (D) 5 
100 (M} 4 
100 (M-W) 4 
100 (W-D) 4 
100 (D) 6 
89 (D) 4 
89 (D) 5 
89 (Y} 8 
89 (W) 4 
89 (Y) 3 
89 (Y} 4 
78 (D) 5 
78 (D) 5 
56 (NP) 4 
56 (NP) 3 * 
44 (NP) 4 * 
33 (NP) 6 
33 (NP) 5 * 
22 (NP) 7 
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TABLE 20.--Continued 
-
Item Function Number Per Mode Cent 
III. Professional Consul-
tation 
1. Staff conferences 9 100 (M) 7 
4. Teachers 9 100 (W) 5 
9· Other professional people 9 100 (M) 6 
2. Clinic conferences 8 89 (M) 4 
3. Community agencies 8 89 (M) 3 
5. Parents 8 89 (W) 4 
6. School nurses 8 89 (M) 4 
8. Psychiatrists 8 89 (M) 6 
10. Mental health 8 89 (D-W) 3 
7. Family physicians 7 78 (M) 4 
IV. InterEersonal Rela-
tiona 
1. Parents - teachers 8 89 (M) 5 
4. Other school services 8 89 (W) 5 
9· State Dept. of Education 8 89 (Y-M) 3 
10. State Dept. of Mental Health 8 89 (Y) 4 
2. Helping reduce pressure 7 78 (M) 4 
5. Liaison person 7 78 (M) 3 
3. Rapport 6 67 (D) 4 
6. Easing strains 6 67 (D) 4 
7- Helping teachers 6 67 (Y) 4 
8. Selling psychological 
services 5 56 (NP-Y) 4 
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TABLE 20.--Continued 
Item Function Number Per Mode Cent 
v. School--Parent and 
GrouE Education 
7- Insight--special class 9 100 (D) 3 
9· Research interpretation 9 100 (Y) 4 
10. Consultant to exceptional 
children 9 100 (W) 4 
2. Talk - PTA 8 89 (Y) 4 
3. Conference - parents 8 89 (W) 4 
8. Resource person 8 89 (Y) 4 
4- Home visits 7 78 (M) 5 
5. Counseling - parents 7 78 (M) 3 
6. Counseling - teachers 7 78 (M) 4 
1. Mental health clinics 5 56 (NP) 4 
VI. Professional Growth 
6. Independent study 9 100 (Y) 5 
1. Professional conference 8 89 {Y) 5 
2. Active member of associa-
tiona 8 89 (~) 5 
5. Reading professional 
4 literature 8 89 (M) 
8. Visiting other schools 6 89 (Y) 5 
1· Continuing training 7 78 (Y) 3 
3. Courses 4 44 (NP) 5 
4- Writing 3 33 (NP) 6 
VII. Research 
1. Team member 8 89 (W-Y) 3 
TABLE 20.--Continued 
Item Function Number Per Mode Cent 
2. Current research 8 89 (Y) 3 
3. Individual research 7 78 (Y) 3 
5. Follow-up studies 6 67 (Y) 4 
6. Local research 6 67 (NP-Y) 3 
4. Mental health surveys 5 56 (NP) 4 
Table 20 reveals that all full time school psycholo-
gists (9) working in communities under 50,000 give individual 
tntelligence tests, observe children, and consult with spe-
cial class teachers about placement. About 75 per cent of 
the group, which is greater than was indicated in the larger 
communities, use projective tests. The number who give 
therapy to the seriously disturbed is still at the bottom 
of the list of duties performed. 
Table 21 presents the frequency, per cent, and mode 
each duty is performed by the part time school psycholo-
gists (28) in communities under 50,000. 
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TABLE 21.--Rank order of functions performed by part time 
school psychologists in communities under 50,000 for Frequency 
of Performance, number, per cent, and mode 
Item Function Number Per Mode Cent 
(D) 
-Daily 
(W} 
-Weekly 
I. Diagnostic Studi (M) -Monthly 
of Children (Y} -Yearly 
(NP)-Not per 
formed 
10. Retardation 28 100 (M} 12 
1. Intelligence tests ( indiv.} 27 96 (Y} 9 
5. Observation 26 93 (M) 11 
6. Case histories 26 93 (M-Y} 11 
7. Consultation--special class 26 93 (Y) 10 
15. Interviewing new student 26 93 (M-Y) 10 
13. Referral to agencies 25 89 (Y) 12 
2. Achievement tests ( indi v.) 24 85 (Y) 13 
8. Emotional problems 24 85 (M) 9 
11. Counseling 22 79 (D-Y) 8 
14. Gifted 22 79 (W) 8 
9· Physically handicapped 19 68 (Y) 15 
16. Recommend exclusions 19 68 (Y) 14 
4. Group tests 18 64 (Y) 12 
17. Studies of Mass. Rehabili-
tat ion 15 54 (Y) 12 
3. Projective tests 10 36 (NP) 18 
12. Therapy to seriously dis-
turbed 6 21 (NP) 22 
*Omissions. 
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TABLE 21.--Continued 
Item Function Number Per Mode Cent 
II. Administrative Work 
9· Report findings 28 100 (W) 8 
14. Consultation--exceptional 
96 (Y) children 27 11 
1. Writing reports 26 93 (Y) 10 
2. Follow-up 26 93 (Y) 8 
5. Conferences - superiors 26 93 (M) 9 
8. Personal contact 24 85 (M) 8 
12. Screening 24 85 (Y) 10 
3. Reports - State Department 22 79 (Y) 11 
4. Coordination of services 22 79 (M) 8 
10. Files 22 79 (D) 8 
7. Annual reports 19 68 (Y) 18 
15. Retest file 19 68 (Y) 10 
11. Flexible program 18 64 (N:P) 7 ~~ 
6. Daily records 16 57 (NP) 11 {~ 
13. Classes for exceptional 
children 16 57 (Y) 14 
17. Clerical assistance 14 50 (NP-D) 10 {~ 
19. In-service training 11 39 (NP) 16 {~ 
18. Selecting personnel 8 29 (NP) 20 
16. Supervising trainees 2 9 (NP) 26 
III. Professional consul-
tation 
4. Teachers 28 100 {D) 19 
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TABLE 21.--Continued 
Item Function Number Per Mode Cent 
6. School nurses 28 100 (W) 9 
5. Parents 27 96 (D) 11 
10. Identify mental health 
problems 26 93 (M-Y) 7 
1. Staff conference 25 89 (Y) 9 
3. Community agencies 24 85 (Y) 13 
9· Other professional people 24 85 (M) 15 
2. Clinic conferences 20 71 (M) 10 
8. Psychiatrists 20 71 {Y) 12 
7. Family physicians 19 68 (Y) 12 
IV. Interpersonal Relations 
4. Other school services 27 96 (D) 11 
3. Rapport 26 93 (D) 14 
2. Helping reduce pressure 23 82 (Y) 10 
1. Parents - teachers 22 79 (Y) 9 
5. Liaison person 21 75 (Y) 8 
9· State Dept. of Education 21 75 (Y) 14 
10. State Dept. of Mental Health 21 75 <x> 13 
6. Easing strains 15 54 (NP) 12 {~ 
8. Selling psychological 
services 14 50 (NP) 12 {~ 
7. Helping teachers 11 39 (NP) 17 
v. School--Parent and 
Grou12 Education 
2. Talks - PTA 28 100 (Y) 15 
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TABLE 21.--Continued 
Item Function Number Per Mode Cent 
3. Conference - parents 26 93 (Y) 8 
1· Insight - special class 23 82 (Y) 9 
10. Consultant to exceptional 
children 23 82 (M-Y) 8 
6. Counseling - teachers 21 75 (M) 9 
5. Counseling - parents 20 71 (NP) 8 
4. Home visits 19 68 (Y) 11 
9· Research interpretation 16 57 (NP) 12 
8. Resource person 15 54 (NP) 13 
1. Mental health clinics 9 32 (NP) 18 -r.-
VI. Professional Growth 
1. Professional conferences 27 96 (Y) 17 
2. Active member of associa-
tiona 26 93 (Y) 18 
5. Reading professional 
literature 24 85 (M-Y) 10 
6. Independent study 20 71 (Y) 12 
7. Continuing training 17 61 (NP) 11 
8. Visiting other schools 14 50 (NP) 14 
3. Courses 9 32 (NP) 19 
4. Writing 8 29 (NP) 20 
VII. Research 
2. Current research 22 79 (M) 10 
5. Follow-up studies 17 61 (NP) 11 
6. Local research 17 61 (NP) 11 
TABLE 21.--Continued 
Item Function Number Per Mode Cent 
3. Individual research 14 50 (NP) 14 
1. Team member 12 43 (NP) 16 
4- Mental health surveys 8 29 (NP) 20 
Table 21 shows that all part time school psycholo-
gists (28) in communities under 50,000 study and make recom-
mendations for the mentally retarded. They all report their 
findings, consult with teachers and school nurses, and give 
talks to parent groups. In the smaller communities, more 
work with the gifted and do counseling than in the larger 
communities. But the least performed duties are the same 
in both the smaller and larger communities. 
The following, Table 22, gives the judgment of im-
portance as reported by the full time school psychologist (al) 
in communities over 50,000. 
TABLE 22.--Rank order of functions performed by full time 
psychologists in communities over 50,000 for Judgment of 
Importance, the number, per cent, and mode 
Item Function 
I. Diagnostic Study 
of Children 
1. Intelligence tests (indiv.) 
15. Interviewing new students 
*Omissions. 
Number 
21 
21 
Per 
Cent 
100 
100 
Mode 
(N) -None 
(S) -Some (M) -Much 
(C) -Crucial 
( NR) -Not Rated 
(C) 14 
(M-C) 10 
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TABLE 22.--Continued 
Item Function Number Per Mode Cent 
2. Achievement tests (indiv.) 20 95 (M) 9 
5. Observation 18 86 (M} 11 
4. Group Tests 17 81 (M) 8 
10. Retardation 17 81 (C) 9 
9· Physically handicapped 16 76 (M-C) 6 
J.4. Gifted 16 76 (NR) 5 
8. Emotional problems 15 71 (C) 11 
13. Referral to agencies 15 71 (NR) 6 
16. Recommend exclusions 15 71 (C) 8 
17. Studies of Mass. Rehabili-
tation 15 71 (C) 7 
11. Counseling 14 67 (C-NR) 7 
6. Case histories 12 57 (S) 9 
3. Projective tests 11 52 (NR) 10 
1· Consultation--special class 11 52 (NR) 10 
12. Therapy to seriously dis-
turbed 9 43 (NR) 12 
II. Administrative Work 
5. Conferences - supervisors 21 100 (C) 9 
9· Reporting findings 21 100 (C) 11 
1. Writing reports 20 95 (C) 14 
8. Personal contact 19 90 (M) 9 
2. Follow-up 18 86 (M) 10 
6. Daily records 18 86 (C) 10 
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TABLE 22.--Continued 
Item Function Number Per Mode Cent 
15. Retest file 18 86 (M) 9 
10. Files 17 81 (C) 13 
17. Clerical assistance 16 76 (C) 10 
19. In-service training 16 76 (M) 14 
14. Consultation--exceptional 
15 (M-C-NR) 6 children 71 
4- Coordination of services 14 67 (NR-C) 1 
7. Annual reports 14 67 (M) 8 
12. Screening 14 I 67 {NR-M) 1 
3. Reports--State Department 11 52 (S) 8 
11. Flexible program 10 4B (NR) 10 * 
13. Classes for exceptional 
children 10 48 (NR) 10 * 
16. Supervising trainees 10 4B (NR) 11 
18. Selecting personnel 4 19 {NR) 16 * 
! I ! III. Professional Consul-
I tation 
I(C) 4. i !Teachers 21 100 15 
9· Other professional people 21 100 (C) 10 
5. Parents 20 I 95 (C) 15 
1. Staff conferences 19 I 90 (M) 8 I 
3. Community agencies 19 90 (M) 12 
6. School nurses 19 90 (M) 10 
10. Identify mental health 
problems 19 90 (C) 15 
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TABLE 22.--Continued 
Item Function Number Per Mode Cent 
2. Clinic conferences 18 86 (C) 11 
8. Psychiatrists 18 86 (C) 11 
7. Family physicians 10 48 (NR) 11 
IV. Inter~ersonal Relations 
3. Rapport 21 100 (C) 18 
4· Other school services 21 100 (C) 10 
1. Parents - teachers 19 90 (C) 10 
5. Liaison person 17 81 (M) 9 
8. Selling psychological 
services 17 81 (M) 8 
9· State Dept. or Education 15 71 (C-NR) 6 
10. State Dept. or Mental Health 13 62 (NR) 8 
2. Helping reduce pressure 12 57 (NR) 9 
6. Easing strains 11 52 (NR) 9 * 
. 
1· Helping teachers 6 29 (NR} 13 * 
v. School--Parent and 
Grou:e Education 
3. Conference - parents 21 100 (C) 14 
2. Talks - PTA 17 81 (M) 10 
4. Home visits 16 76 (C) 10 
5. Counseling - parents 16 76 (M} 8 
6. Counseling - teachers 15 71 (M) 9 
9· Research interpretation 15 71 (M-NR} 6 
1. Mental health clinics 12 57 (NR} 9 
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TABLE 22.--Continued 
Item Function Number Per Mode Cent 
7. Insight--special class 12 57 (NR) 9 
8. Resource person 11 52 (NR) 9 * 
10. Consultant to exceptional 
children 11 52 (NR) 9 * 
VI. Professional Growth 
1. Professional conference 21 100 (M) 13 
2. Active member of assoeia-
tions 20 95 (M) 12 
5. Reading professional 
literature 19 90 (M) 11 
6. Independent study 19 90 (M) 13 
7. Continuing training 18 86 (M) 10 
8. Visiting other schools 16 76 (M) 10 
4- Writing 8 38 (NR) 13 
3. Courses 1 5 (NR) 19 * 
VII. Research 
2. Current research 21 100 (M) 16 
1. Team member 17 81 (M) 10 
s. Follow-up studies 17 81 (M) 14 
3. Individual research 12 57 (NR) 9 
6. Local research 12 57 
i 
'(NR) 9 
4- Mental health surveys 10 48 (NR) 11 
Table 22 reports the judgment attached to the duties 
by the full time school psychologists (21) in communities 
over 50,000. Importance was rated by all who performed each 
duty and by those who felt qualified to judge the importance. 
The duties that were rated as having no importance were: 
Collecting reports for the Department of 
Education and Mental Hea1th.(Reported by 3) 
Annual Reports (Reported by 2) 
Recommend Ways to Reduce School Pressure 
(Reported by 2} 
The remainder, except 12, as reported by 1, were judged to 
be important by those who rated them. Eleven duties were 
judged important by all of the 21 school psychologists. 
Table 23 reports the judgment of importance as rated 
by the part time school psychologists {9) in communities over 
50,000. 
TABLE 23.--Rank order of functions performed by part time 
school psychologists in communities of over 50,000 for Judg-
ment of Importance, the number, per cent, and mode 
Item Function Number Per Mode Cent 
(Nl -None 
I. Diagnostic Studi {S -Some 
of Children (M) -Much (C) -Crucial 
(NR) -NOt Rate d 
1. Intelligence tests (indiv.} 9 100 {C) 7 
3. Projective tests 9 100 {S-M-C} 3 
5. Observation 9 100 {M) 4 
10. Retardation 9 100 (C) 6 
*Omissions. 
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TABLE 23.--Continued 
Item Function Number Per Mode Cent 
13. Referral to agencies 9 100 (C) 5 
2. Achievement tests ( indiv.) 8 89 (M-C) 4 
4. Group tests 8 89 (M) 5 
6. Case histories 8 89 (M-C) 4 
7. Consultation--special class 8 89 (M-C) 4 
8. Emotional problems 8 89 (C) 5 
16. Recommend exclusions 8 89 (M) 5 
15. Interviewing new students 7 78 (M) 5 
17. Studies of Mass. Rehabili-
tat ion 7 78 (M) 4 
9· Physically handicapped 6 67 (C) 4 
11. Counseling 6 67 (C) 4 
14. Gifted 6 67 (C) 4 
12. Therapy to seriously dis-
turbed 5 56 (NR) 4 
II. Administrative Work 
1. Writing reports 9 100 (M) 6 
5. Conference - superiors 9 100 (M) 7 
9· Reporting findings 9 100 (C) 6 
2. Follow-up 8 89 (M) 5 
8. Personal contact 8 89 (M) 5 
10. Files 8 89 (M-C) 4 
14. Consultation--exceptional 
4 children 8 89 (M-C) 
3. Reports--State Department 7 78 (S) 4 
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TABLE 23.--Continued 
Item Function Number Per Mode Cent 
4- Coordination of services 7 78 (C) 4 
6. Daily records 7 78 (C) 3 
12. Screening 7 78 {M) 4 
15. Retest file 7 78 {C) 5 
17. Clerical assistance 7 78 {C) 7 
19. In-service training 7 78 (M) 5 
7- Annual reports 6 67 (NR-M) 3 
11. Flexible program 6 67 (C) 4 
13. Classes for exceptional 
children 6 67 (C) 4 
18. Selecting personnel 5 56 (NR} 4 
16. Supervise trainees 0 0 (NR) 9 
III. Professional Consul-
tat ion 
1. Staff conferences 9 100 (M) 5 
4- Teachers 9 100 (C) 7 
5. Parents 9 100 (M-C) 4 
6. School nurses 9 100 (M-C) 4 
7- Family physicians 9 100 (M) 6 
8. Psychiatrists 9 100 (M) 7 
9- Other professional people 9 100 (M} 6 
10. Identify health problems 9 100 (C) 6 
2. Clinic conferences 8 89 (M) 4 
3. Community agencies 8 89 (M) 4 
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TABLE 23.--Continued 
Item Function Number Per Mode Cent 
IV. Inter~ersonal Relations 
1. Parents - teachers 8 89 (M) 5 
3. Rapport 7 78 (C) 4 
4. Other school services 7 78 (C) 5 
9· State Dept. or Education 7 78 (M) 4 
5. Liaison person 6 67 (NR-N-C). 3 
6. Easing strains 6 67 (M) 5 
10. State Dept. or Mental Health 6 67 (M) 3 
2. Helping reduce pressure 5 56 (NR) 4 
1· Helping teachers 5 56 (NR) 4 
8. Selling psychological 
services 5 56 (NR) 4 
V.School--Parent and 
Grou:e Education 
10. Consultant to exceptional 
children 9 100 (C) 5 
3. Conference - parents 8 89 (M) 5 
4. Home visits 8 89 (M) 5 
5. Counseling parents 8 89 (M) 5 
8. Resource person 8 89 (M} 6 
1. Mental health clinics 7 78 (M) 5 
2. Talks - PTA 7 78 (N) 6 
6. Counseling - teachers 7 78 (M) 4 
7. Insight--special classes 7 78 (M) 5 
9· Research interpretations 7 78 (M} 6 
T~BLE 23.--Continued 
Item Function Number Per Mode Cent 
VI. Professional Growth 
1. Professional conference 9 100 (M) 7 
2. Active member of associa-
tions 9 100 (M) 7 
5. Reading professional 
literature 9 100 (M) 7 
1- Continuing training 8 89 (M) 4 
6. Independent study 1 78 (M) 4 
8. Visiting other schools 1 78 (M) 4 
3. Courses 5 56 (M-NR) 4 
4- Writing 5 56 (NR) 4 
VII. Research 
2. Current research 6 67 (M) 4 
3. Individual research 6 67 (S-NR) 3 
1. Team worker 5 56 (M-NR) 4 
4- Mental health surveys 5 56 (NR) 4 
6. Local research 5 56 (M-NR) 4 
5. Follow-up studies 4 44 (NR) 5 
Table 23 gives the importance of the duties judged 
by the part time school psychologists (9) in communities 
over 50,000. Twenty duties were rated by all the 9 rating 
this part of the questionnaire. Only one duty was not 
rated as important, and that was supervising trainees in 
sChool psychology. All the remaining duties were given a 
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rating of importance except three which were considered of 
no value. Each of these were rated by one school psycholo-
gist: daily records, the need to ease strain between other 
school personnel and school psychologists, and working with 
the State Department of Mental Health. All of the part time 
rated projective testing as essential--only about one-half 
of the full time rated it for importance. The full time 
attached more importance to case histories and interviewing 
new students than the part time school psychologists. 
Table 24 gives the judgment of importance attached 
to each duty, the per cent and mode as performed by the full 
time school psychologists (9) in communities under 50,000. 
TABLE 24.--Rank order of functions performed by full time 
school psychologists in communities under 50,000 for Judg-
ment of Importance, the number, per cent, and mode 
Item Function Number Per Mode Cent 
(N~ -None 
I. Diagnostic Studi (S -Some (M) 
-Much of Children (C) -Crucial 
(NR) -Not Rate d 
1. Intelligence tests (indiv.}: 9 100 (C) 6 
2. Achievement tests (indiv.) 9 100 (M) 5 
3. Projective tests 9 100 (C-M) 3 
5. Observation 9 100 (C) 4 
6. Case histories 9 100 (C) 5 
7. Consultation--special class 9 100 (M) 5 
10. Retardation 9 100 (C) 7 
*Omissions. 
121 
122 
TABLE 24.--Continued 
Item Function Number Per Mode Cent 
8. Emotional problems 8 89 (C) 6 
9· Physically handicapped 8 89 (M) 4 
15. Interviewing new students 8 89 (M) 5 
11. Counseling 7 78 (S-M) 3 
13. Referral to agencies 7 78 (C) 4 
14. Gifted 7 78 (M) 4 
12. Therapy to seriously dis-
turbed 6 67 (M-lffi} 3 
17. Studies of Mass. Rehabili-
tat ion 6 67 (M) 4 
4· Group tests 5 56 (M) 3 
16. Recommend exclusions 4 44 (NR) 5 
II. Administrative Work 
1. Writing reports 9 100 (C) 6 
2. Follow-up 9 100 (C) 5 
9· Reporting findings 9 100 (M) 5 
12. Screening 9 100 (M) 5 
4. Coordination 8 89 (C) 6 
5. Conferences - superiors 8 89 (M-C) 4 
6. Daily records 8 89 (M-C) 3 
8. Personal contact 8 89 {M) 4 
10. Files 8 89 (C) 4 
14. Consultation--exceptional 
4 children 8 89 (M) 
15. Retest file 8 89 (M) 4 
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TABLE 24.--Continued 
Item Function Number Per Mode Cent 
11. Flexible program 7 78 (C) 4 
13. Classes for exceptional 
children 6 67 (NR-M) 3 
17. Clerical assistance 6 67 (C-NR) 3 
3. Reports--State Department 4 44 (N) 4 
16. Supervising trainees 4 44 (NR) 4 -!:· 
18. Selecting personnel 4 44 (NR) 4* 
19. In-service training 4 44 (NR) 5 
7. Annual reports 3 33 (NR) 5 ~~ 
III. Professional Consul-
tat ion 
1. Staff conferences 9 100 (M) 5 
4· Teachers 9 100 (C) 7 
3. Community agencies 8 89 (M) 4 
5. Parents 8 89 (C) 5 
6. School nurses 8 89 (M) 4 
7. Family physicians 8 89 (M) 4 
8. Psychiatrists 8 89 (M) 6 
9· Other professional people 8 89 (M) 7 
2. Clinie conferences 7 7$ (M-C) 3 
10. Identify mental health 
problems 7 78 (C) 4 
IV. Inter~ersonal Relations 
4- Other school services 9 100 (M) 6 
1. Parents - teachers 8 89 (M) 4 
TABLE 24.--Continued 
Item Function Number Per Mode Cent 
2. Helping reduce pressure 7 78 (M) 5 
3. Rapport 7 78 (C) 5 
5. Liaison person 7 78 (C) 5 
6. Easing strains 7 78 (S-C) 3 
7. Helping teachers 7 78 (S) 4 
9· State Dept. of Education 7 78 (M) 5 
10. State Dept. of Mental Health 7 78 (S) 4 
8. Selling psychological 
services 6 67 (C-NB), 3 
V. School--Parent and 
Grou12 Education 
-
2. Talks - PTA 8 89 (M) 5 
1· Insight--special class 8 89 (M.:.c) 4 
8. Resource person 8 89 (M) 4 
3. Research interpretation 7 78 (C) 4 
4. Home visits 7 78 (M-C) 3 
-
5. Counseling - parents 7 78 (M) 5 
6. Counseling - teachers 7 78 (M} 6 
9· Research interpretation 7 78 (C) 3 
1. Mental health clinics 5 56 (NR) 4 
10. Consultant to exceptional 
children 5 56 (S) 5 
VI. Professional Growth 
1. Professional conferences 8 89 (S) 4 
2. Active member of associa-
tions 8 89 (M) 4 
TABLE 24.--Continued 
Item Function Number Per Mode Cent 
5. Reading professional 
literature 8 89 (M-C) 4 
6. Independent study 7 78 (M-C) 3 
7. Continuing training 7 78 (M) 5 
8. Visiting other schools 7 78 (M) 4 
4- Writing 5 55 (NR) 4 
3. Courses 4 44 (NR) 5 
VII. Research 
1. Team member 8 89 (C) 4 
2. Current research 8 89 (C-M) 3 
3. Individual research 7 78 (C) 3 
4. Mental health surveys 6 67 (M-NR) 3 
5. Follow-up studies 6 67 (M) 3 
6. Local research 5 56 (NR) 3 * 
Table 24 shows the importance judged by the full 
time school psychologists (9) in communities under 50,000. 
Fourteen duties were rated as important by the 9 full time 
school psychologists. Of those rating for importance, 8 
duties were each rated by one school psychologist as having 
no importance. The majority of the remaining received a 
crucial or most important rating. Projective testing was 
rated by all as being important. Only about half rated as 
important the need te be a consultant to teachers of ex-
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ceptional children and the necessity of doing local research 
regarding the exceptional child. 
Table 25 shows the number, per cent, and mode for 
each duty judged to be important by the part time school 
psychologists {28) in communities under 50,000. 
TABLE 25.--Rank order of functions performed by part time 
school psychologists in communities under 50,000 for Judg-
ment of Importance, the number, per cent, and mode 
Item Function Number Per Mode Cent 
{N~ -None 
I. Diagnostic Studz {S -Some (M) 
-Much of Children (C) -Crucial 
(NR} -!bt Rata d 
7· Consultation--special class 28 100 {M) 16 
1. Intelligence tests ( indiv.) 21 96 {M) 17 
5. Observation 27 96 (M) 15 
6. Case histories 21 96 (M) 13 
10. Retardation 21 96 {C) 18 
15. Interviewing new students 21 96 (M) 11 
8. Emotional problems 26 93 (C) 16 
2. Achievement tests ( indiv.} 25 89 (M-C) 10 
13. Referral to agencies 25 89 (C) 17 
11. Counseling 23 82 (C) 13 
14· Gifted 23 82 (C) 11 
4. Group tests 22 79 (M) 11 
16. Recommend exclusions 22 79 (C) 10 
9· Physically handicapped 21 15 (C) 10 
.U.Omissions. 
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TABLE 25.--Continued 
Item Function Number Per Mode Cent 
11. Studies of Mass. Rehabili-
tation 17 61 (NR) 11 
3. Projective tests 16 51 (NR) 12 
12. Therapy to seriously dis-
turbed 11 39 (NR) 16 * 
II. Administrative Work 
1. Writing reports 28 100 (M) 13 
9· Reporting findings 28 100 (M) 16 
14. Consultation--exceptional 
96 children 27 (M) 11 
5. Conferences - superior 26 93 (M) 17 
8. Personal contact 26 93 (M) 13 
2. Follow-up 25 89 {M) 12 
4· Coordination 25 89 (M) 12 
3. Reports--State Department 23 82 (S) 9 
1. Annual reports 23 82 (M) 13 
15. Retest file 23 82 (C) 9 
10. Files 22 79 (C) 11 
12. Screening 22 19 (M) 13 
11. Flexible program 20 11 (C) 11 
13. Classes for exceptional 
children 20 11 (C) 12 
6. Daily records 18 64 (NR-M) 9 {fo 
11. Clerical assistance 18 64 (C) 10 
19. In-service training 16 51 (NR) 11 * 
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TABLE 25.--Continued 
Item Function Number Per Mode Cent 
18. Selecting personnel 13 46 (NR) 13 * 
16. Supervising trainees 9 32 (NR) 16 * 
III. Professional Consul-
tat ion 
5. Parents 27 96 {C) 18 
10. Identify mental health 
problems 27 96 (C) 19 
1. Staff conferences 26 93 (M) 18 
3. Community agencies 26 93 {M) 15 
9· Other professional people 25 89 (M-C) 12 
2. Clinic conferences 24 85 {M) 13 
8. Psychiatrists 23 82 (M) 11 
4. Teachers 21 75 (C) 18 
6. School nurses 21 75 (C) 15 
7. Family physicians 21 75 (M) 11 
IV. Interoersonal Relatione 
4. Other school services 27 96 (C) 15 
3. Rapport 26 93 (C) 18 
2. Helping reduce pressure 24- 85 (M) 10 
5. Liaison person 23 82 (M) 11 
1. Parents - teachers 22 79 (C) 10 
10. State Dept. of Mental Heal tl: 22 79 (M) 10 
9· State Dept. of Education 21 75 (S) 8 
6. Easing strain 17 61 (NR) 11 
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TABLE 25.--Continued 
Item Function Number Per Mode Cent 
7. Helping teachers 16 57 (NR) 11 * 
8. Selling psychological 
services 16 57 (NR) 12 
V. School--Parent and 
Grou12 Education 
3. Conference - parents 27 96 (C) 15 
10. Consultant to exceptional 
children 26 93 (M) 17 
2. Talks - PTA 24 85 (M) 17 
4- Home visits 24- 85 (M) 13 
1· Insight--special class 24 85 (C) 11 
5. Counseling - parents 22 79 (M) 13 
6. Counseling - teachers 22 79 (M) 13 
8. Resource person 22 79 (M) 12 
9· Research interpretation 22 79 (M) 13 
1. Mental health clinics 17 61 (M) 11 
VI. Professional Growth 
1. Professional conferences 27 96 (M) 15 
2. Active member of associa-
tions 25 89 (M} 12 
5. Reading professional 
24 literature 85 (M) 15 
6. Independent study 22 79 (M) 16 
8. Visiting other schools 21 75 (M) 13 
1· Continuing training 20 71 (M) 12 
3. Courses 15 54 (NR) 11 * 
TABLE 25.--Continued 
Item Function Number Per Mode Cent 
4- Writing 13 46 (NR) 12 ~~ 
VII. Research 
2. Current research 23 82 (M) 16 
6. Local research 22 79 (NR) 6 
5. Follow-up studies 21 75 (M-C) 9 
1. Team member 19 68 (M) 11 
3. Individual research 19 68 (M) 14 
4· Mental health surveys 17 61 (NR) 11 
Table 25 gives the importance as judged by the part 
time school psychologists (28) in communities under 50,000. 
Three duties are rated by all as being important. In the 
smaller communities, less emphasis is placed on projective 
testing by the school psychologists than has been in the 
larger communities. 
Table 26 gives the frequency of performance, per 
cent and mode for all school psychologists. 
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TABLE 26.--Rank order of functions performed by all school 
psychologists for Frequency of Performance, the number, per 
cent, and mode 
Item Function Number Per Mode Cent 
(D) -Daily 
(W) 
-Weekly 
I. Diagnostic Studi (M) -Monthly 
of Children (Y) -Yearly (NP)-Not per 
formed 
1. Intelligence tests ( indiv.) 65 97 (D) 31 
10. Retardation 62 93 (M) 22 
15. Interviewing new students 62 93 (M) 28 
5. Observation 60 90 (W-M) 19 
6. Case histories 
-
59 88 (W) 7 
2. Achievement tests ( indiv.) 55 82 (Y) 21 
13. Referral to agencies 55 82 (M) 23 
7. Consultation--special class 54 81 (M) 20 
8. Emotional problems 54 81 (D) 18 
9. Physically handicapped 4B 72 (Y) 29 
14. Gifted 48 72 (M-NP) 19 
11. Counseling 46 69 (NP) 21 
16. Exclusions 44 66 (M) 28 
4. Group tests 43 64 (Y-NP) 23 -it-
17. Mass. Rehabilitation 38 51 (NP) 26 * 
3. Projective tests 28 42 (NP) 38 -~~ 
12. Therapy to seriously dis-
turbed 13 9 (NP) 52* 
*Omissions. 
131 
1.32 
TABLE 26.--Continued 
Item Function Number Per Mode Cent 
II. Administrative Work 
9· Report findings 66 98 (D) 22 
1. Writing reports 6q. 96 (D) 33 
5. Conference - superiors 6q. 96 (M) 23 
8. Personal contact 59 88 (M) 19 
2. Follow-ups 57 85 (W) 20 
14. Consultation, exceptional 
54 (M) 14 child 81 
12. Screening 52 78 (D) 22 
4. Coordination of services 51 76 (M) 18 
15. Retest file 50 75 (Y) 22 
10. Files 49 73 (D) 29 
6. Daily records 48 72 (D) 39 
3. Reports--State Departments 43 64 (NP) 23 .;to 
1. Annual reports 41 61 (Y) 40 
11. Flexible program 40 60 (NP) 21 * 
17. Clerical assistance 4o 60 (D) 25 
19. In-service training 31 46 (NP) 34 * 
13. Classes for exceptional 
children 30 45 (NP) 37 
18. Selecting personnel 15 22 (NP) 52 
16. Supervising trainees 8 12 (NP) 59 
III. Professional Consul-
tat ion 
4. Teachers 67 100 (D) 39 
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TABLE 26.--Continued 
Item Function Number Per Mode Cent 
5. Parents 64 96 (W) 20 
6. School nurses 64 96 {M) 26 
9· Other professional people 62 93 (M) 31 
1. Staff conferences 61 91 (M-Y) 24 
10. Mental health problems 61 91 (Y) 18 
3. Community agencies 59 88 (Y) 24 
8. Psychiatrists 54 81 {Y) 23 
2. Clinic conferences 53 79 (Y) 28 
7. Family physicians 43 64 (Y) 25 
IV. InterEersonal Relations 
4. Other school services 64 96 (D) 30 
3. Rapport 59 88 (D) 4.2 
1. Parents - teachers 55 82 (Y) 22 
5. Liaison person 49 73 (M-NP) 18 
9. State Dept. of Education 49 73 (Y) 26 
2. Helping reduce pressures 46 69 (M-NP) 21 
10. State Dept. of Mental Health 46 69 (Y) 25 
8. Selling psychological 
services 40 60 (Y-NP) 20 * 
7. Helping teachers 26 38 (NP) 40 * 
6. Easing strains 24 35 (NP) 28 * 
v. School--Parent and 
Grou;e Education 
3. Conferences - parents 63 94 (W) 23 
1.34 
TABLE 26.--Continued 
Item Function Number Per Mode Cent 
2. Talks -PTA 53 79 (Y) 36 
10. Consultant, exceptional 
children 51 76 (M) 19 
5. Counseling parents 49 7.3 (NP) 18 
4. Home visits 47 70 (NP) 20 
1· Insight--special class 47 70 (NP) 16 ·U· 
6. Counseling teachers 46 69 (NP) 21 
8. Resource person 40 60 (NP) 27 
9· Research interpretation 40 60 (NP) 27 
1. Mental health 24 36 (NP) 42 ~t 
VI. Professional Growth 
1. Professional conferences 65 97 (Y) 35 
2. Active member--associations 61 91 (Y) 44 
5. Reading professional 
literature 59 88 (M) 23 
6. Independent study 53 79 (Y) 33 
1· Continuing training 43 64 (NP) 24 
8. Visiting other schools 33 49 (NP) 34 
3. Courses 20 30 (NP) 47 
4- Writing 17 25 (NP) 50 
VII. Research 
2. Current research 56 84 (Y) 22 
5. Follow-up studies 39 58 {lfP) 28 
1. Team member 38 57 {NP) i" 
TABLE 26.--Continued 
Item Function Number Per Mode Cent 
6. Local research 37 55 (NP) 30 
3. Individual research 34 51 (NP) 33 
4· Mental health surveys 18 21 (NP) 49 
-
Table 26 presents the total picture of the duties 
performed by the school psychologists. According to the 1 
classifications of duties, the most frequently performed 
are those relating to consultation, followed by the diag-
nostic study of children, and then administrative work. 
More than half are performing most functions that deal 
with interpersonal relations and group education in and out 
of the school. The majority are growing professionally and 
doing some research. But it is this last classification, 
Research, that received the least amount of emphasis. 
The one duty performed by all was consulting with 
teachers and that was performed daily by 39 school psycholo-
gists. Next is reporting findings to teachers, parents, and 
clinics. Third is administering and interpreting individual 
intelligence tests. The least performed duty is therapy for 
the seriously disturbed children, followed by supervising 
trainees in school psychology and helping to select school 
personnel. 
Table 27 shows the judgment of importance attached to 
each duty by all the school psychologists, giving the number, 
per oent, and mode. 
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T!BLE 27.--Rank order of functions performed by all school 
psychologists for Judgment of Importance, the number, per 
cent, and mode 
Item Function Number Per Mode Cent 
(N~ -No Value (S -Some 
I. Diagnostic Studi Value 
of Children (M) -Much 
(C) -Crucial 
(NR) -lbt Rate d 
1. Intelligence tests ( indiv.) 66 98 (C) 44 
5. Observation 63 9lt. (C) 33 
15. Interviewing new students 63 94 (M) 31 
6. Case histories 62 93 (C) 36 
10. Retardation 62 93 (C) 40 
2. Achievement tests ( indiv.) 61 91 (M) 28 
8. Emotional problems 61 91 (M) 28 
1. Consultation--special class 56 84 (M) 28 
13. Referral to agencies 56 84 (C) 38 
4. Group tests 52 78 (M) 27 
9· Physically handicapped 52 78 (C) 22 
14. Gifted 52 78 (M) 24 
16. Exclusions 52 78 (C) 23 
11. Counseling 50 75 (C) 23 
17. Mass. Rehabilitation 45 67 (M) 22 
3. Projective tests 43 64 (NR) 24 
12. Therapy to seriously dis-
turbed 32 4B (M) 35 
*Omissions. 
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TABLE 27.--Continued 
Item Function Number Per Mode Cent 
II. Administrative Work 
9· Reporting findings 67 100 (M) 33 
1. Writing reports 66 98 (C) 33 
5. Conferences - superiors 64 96 (M) 36 
8. Personal contact 61 91 (M) 31 
2. Follow-up 60 90 (M) 31 
14. Consultation--exceptional 
58 child 87 (M) 25 
15. Retest file 58 87 (C-M) 22 
10. Files 55 82 (C) 32 
4. Coordination of services 54 81 (C) 27 
12. Screening 54 81 (M) 29 
3. Reports--State Departments 53 79 (S) 24 
6. Daily records 53 79 (C) 23 
7. Annual reports 53 79 (M) 25 
17. Clerical assistance 47 70 (C) 33 
11. Flexible program 44 66 (C) 25 
19. In-service training 44 66 (M) 29 
13. Classes for exceptional 
children 43 64 (C-NR) 24 
16. Supervising trainees 36 45 (NR) 37 
18. Selecting personnel 30 45 (NR) 37 
III. Professional Consul-
tation 
4. Teachers 67 100 (C) 47 
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TABLE 27.--Continued 
Item Function Number Per Mode Cent 
5. Parents 64 96 (C) 44 
6. School nurses 64 96 (C) 28 
1. Staff conferences 63 94 (M) 36 
9· Other professional people 63 94 (M) 33 
10. Mental health problems 62 93 (C) 44 
3. Community agencies 61 91 (M) 35 
2. Clinic conferences 58 87 (S-M) 24 
8. Psychiatrists 58 87 (M) 29 
7. Family physicians 47 70 (M) 26 
IV. InterDersonal Relations 
4- Other school services 64 96 (C) 33 
,3. Rapport 61 91 (C) 45 
1. Parent - teacher 57 87 (M-C) 25 
5. Liaison person 54 81 (M) 25 
9· State Dept. of Education 52 78 (M) 21 
10. State Dept. of Mental Health 51 76 (M) 20 
2. Helping reduce pressure 4B 72 (M) 19 
8. Selling psychological 
services 44 66 (NR) 23 
6. Easing strains 43 64 (NR) 24 
7. Helping teachers 37 55 (NR) 30 
v. School--Parent and 
Grou::2 Education 
3. Conferences - parents 63 94 (C) 36 
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TABLE 27.--Continued 
Item Function Number Per Mode Cent 
2. Talks - PTA 56 84 (M) 38 
4- Home visits 56 84 (M) 24 
10. Consultation--exceptional 
children 56 84 (M) 32 
5. Counseling parents 53 79 (M) 31 
9. Research interpretation 52 78 (M) 27 
6. Counseling teachers 51 76 (M) 32 
7. Insight--special class 51 76 (M) 23 
8. Resource person 50 75 (M) 24 
1. Mental health 44 66 (M-NR) 23 
VI. Professional Growth 
1. Professional conferences 65 97 (M) 38 
2. Active membership in asso-
ciations 63 94 (Jl) 35 
5. Reading professional 
61 literature 91 (M) 37 
6. Independent study 55 82 (M) 36 
7. Continuing training 55 82 (M) 31 
8. Visiting schools 52 78 (M) 31 
3. Courses 35 52 (NR) 32 
4. Writing 34 51 (NR) 33 
VII. Research 
2. Current research 58 87 (M) 39 
1. Team member 51 76 (M) 27 
~ . 1 
TABLE 27.--Continued 
Item Function Number Per Mode Cent 
5. Follow-up studies 50 75 (M) 29 
6. Local research 45 67 (M) 26 
3. Individual research 44 66 (M-NR) 23 
4· Mental health surveys 38 58 (NR) 29 
Table 27 shows the importance attached to the 80 
functions by all the school psychologists. One duty all 
considered to be of crucial importance was consulting with 
teachers, and all rated reporting findings to teacher, 
parents, and clinics as of much importance. No duty was 
judged as having no value by the majority of psychologists. 
This table gives the rating for judgment of im-
portance for the duties that are performed by school psy-
chologists, plus those they considered themselves quali-
fied to rate. This resulted in a higher per cent of duties 
rated for importance than for duties performed. Although 
most duties are rated as crucial or or much importance, a 
few received a rating of no value. Those rated by both 
full and part time, as having no value are: 
1. Collect and record reports tor the 
Departments of Mental Health and 
Education. 
2. Assist in selection and promotion 
of school personnel. 
3. Supervise trainees in school 
psychology. 
3 Full 
1 Part 
2 Full 
2 Part 
1 Full 
3 Part 
Time 
Time 
Time 
Time 
Time 
Time 
4. Work to ease strains between school 1 Full Time 
personnel and school psychologists. 1 Part time 
5. Help teachers with their relations 2 Full Time 
with their colleagues. 1 Part Time 
6. Work with the State Department of 1 Full Time 
Education 1 Part Time 
7. Work with the State Department of 1 Full Time 
Mental Health. 2 Part Time 
Table 28 shows the per cent of school psychologists 
who experienced difficulty in performing duties, also the 
per cent not rating for difficulty because they did not per-
form the duty. 
TABLE 28.--Per cent of all school psychologists reporting 
difficulty experienced in performing duties and per cent not 
rating for difficulty 
Full Difficulty 
Item Function and Part 
Time None Little Cons:kl- Ex- Not erable treme Rated 
I. Diagnostic Studi 
of Children 
1. Intelligence teats F 57 42 
-- -- --(individual) 
68 p 22 5 5 
--
2. Achievement tests F 57 30 -- -- 3 
(individual) p 62 11 5 22 --
F 17 30 
-- --
53 3. Projective tests 
p 19 8 8 3 62 
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TABLE 28 --Continued • 
Full Difficulty 
and Item Function Part c ons»- E.x- Not Time None Little arable treme R a ted 
F 47 20 
-- --
33 
4. Group tests 
p 49 11 3 -- 38 
F 6o 27 
-- --
13 
5. Observation 
p 73 16 3 -- 8 
F 37 37 10 
--
17 
6. case histories 
p 54 32 3 -- 11 
F 43 20 3 -- 33 7. Consultation--
special class p 70 22 3 
--
5 
F 33 33 10 
--
23 
8. Emotional problems 
p 51 22 11 
--
16 
9· Physically handi- F 33 37 7 -- 23 
capped p 54 14 -- -- 32 
F 57 23 7 
--
13 
10. Retardation 
p 73 22 3 -- 3 
F 20 23 13 7 37 
11. Counseling 
p 46 22 5 
--
27 
12. Therapy to seriously F 3 7 3 7 80 
disturbed p 3 5 5 3 84 
TABLE 28.--Continued 
Full Di.f.ficulty 
and Item Function Part Consid- Ex- Not Time None Little erable treme R a ted 
13. ~ef&rral to agencies F 40 10 10 10 30 
p 59 24 5 3 8 
F 40 27 7 
--
27 
14. Gi.fted 
p 46 19 5 -- 30 
15. Interviewing new F 70 23 3 -- 3 
16 3 11 students p 70 
--
F 33 17 3 1 4o 
16. Recommend exclusions 
p 43 19 3 5 30 
17. Studies o.f Mass. F 43 17 -- -- 40 
49 
Rehabilitation p 43 8 -- --
II. Administrative 
Work 
-
F 47 20 27 3 3 
1. Writing reports 
p 57 27 11 
-- 5 
F 30 17 13 
--
20 
2. Follow-up 
p 49 22 14 -- 16 
F 33 10 10 
-- 47 3. Reports--State 
Department p 38 19 14 3 27 
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TABLE 28 --Continued • 
Full Difficulty 
Item Function and 
Ex- Not Part c ons1d-
Time None Little e rable t reme R a ted 
F 40 20 10 3 27 
4. Coordination 
49 30 22 -- --p 
-
5. cori:ferences - F 60 27 3 3 7 
3 5 superiors p 70 22 --
F 43 13 23 7 13 6. Daily records 
p 46 11 3 
--
51 
F 33 23 3 3 37 
7. Annual reports 
p 51 5 3 -- 41 
F 23 23 33 7 13 8. Personal contact 
p 57 14 16 
-- 14 
F 51 37 3 3 
--
9· Reporting findings 65 22 11 3 
--
p 
F 50 10 7 
-- 33 10. Files 
p 65 14 -- -- 22 
-
F 33 13 7 -- 47 11. Flexible program 
p 38 24 
-- --
38 
-
F ltD 23 10 -- 27 12. Screening 
p 62 19 
-- --
19 
liJ-5 
TABLE 28.--Continued 
Full Difficulty 
Function and Ex- Not Item Part Consid-
Time None Little erable t reme Rated 
13. Classes for excep- F 17 17 -- -- 67 
8 46 tional children p 27 19 
--
14. Consultation-- F 50 23 -- -- 27 
exceptional children p 59 24 5 3 8 
F 6.3 2.3 
-- --
13 
15. Retest file 
p 41 22 5 -- 32 
F 7 10 3 -- 80 16. Supervising trainees 
p 3 3 -- -- 95 
F 40 20 7 .. -- 33 
17. Clerical assistance 
p 43 .3 3 3 49 
F 3 3 
-- --
87 
18. Selecting personnel 
p 22 8 
-- --
70 
F 37 7 .3 
--
53 
19. In-service training 
p 22 16 8 
-- 54 
III. Professional 
Consultation 
F 50 20 20 3 7 
1. Staff conferences 
p 73 11 3 3 11 
TABLE 28.--Continued 
Pull Difficulty 
Function and Item Part Consid- Ex- Not Time None L ittle erable t reme R a ted 
F 57 17 10 -- 17 2. Clinic conferences 
p 51 14 5 3 27 
F 53 23 13 
--
10 
3. Community agencies 
p 68 14 5 -- 14 
F 53 27 17 
--
3 
4. Teachers 
81 14 5 -- --p 
F 40 43 10 -- 7 5. Parents 
p 70 19 8 
-- 3 
p 57 23 7 -- 13 6. School nurses 
p 89 8 
-- 3 --
F 30 10 13 3 43 
7. Family physician 
p 46 19 5 -- 30 
F 6o 13 10 
--
17 
8. Psychiatrists 
p 54 19 3 
-- 24 
9· Other professional F 57 20 17 -- 7 
14 
people p 62 16 8 
--
10. Mental health F 47 20 17 -- 3 
problems p 57 27 5 3 8 
TABLE 28.--Continued 
Full Difficulty 
Function and Not Item Part Little ~ onsti- Ex-Time None rable t reme Rated 
IV. Inter:12ersonal 
Relations 
F 33 31 17 
--
13 
1. Parents - teacher 
p 41 32 3 3 22 
2. Helping reduce F 27 23 7 3 40 
pressure p 46 24 3 3 24 
F 57 33 3 
--
7 
3. Rapport 
p 62 19 3 3 14 
F 67 23 7 -- 3 
4. Other school services p 62 24 5 
--
8 
F 33 43 --
_ .. 23 5. Liaison person 
p 38 24 5 3 30 
F 33 17 7 -- 33 6. Easing strains 
p 24 22 8 
-- 46 
F 10 17 7 3 63 
7. Helping teachers 
p 16 22 3 3 51 
8. Selling psychological F 47 20 7 -- 27 
services p 22 16 8 3 43 
TABLE 28.--Continued 
Full Difficulty 
Item Function and Part None ~ittle Consid- E.x- Not Time erable treme Rated 
9· State Dept. of F 47 17 7 -- 30 Education 62 p 11 3 -- 24-
10. State Dept. of F 40 20 3 -- 37 
Mental Health p 54 11 8 -- 27 
V. School--Parent and 
Group Education 
1. Mental health clinics F 13 10 10 3 63 
p 22 5 5 3 65 
F 50 20 7 -- 23 
2. Talks - PTA 
p 59 14- 5 
--
22 
F 51 27 13 
-- 3 3. Conference - parents 
p 54 27 11 -- 8 
4-
F 37 27 7 3 27 
Home visits 
p 35 22 11 
--
32 
F 37 27 10 -- 27 5. Counseling - parents 
p 38 24 11 
--
27 
6. 
F 
-- 3 50 20 27 
Counseling - teachem 
p 51 19 3 
--
27 
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TABLE 28.--Continued 
Full Difficulty 
Function and Item Part Consid- Ex- Not 
Time None Little erable t reme Rated 
F 17 23 13 
-- 33 7. Insight--special 
class p 32 35 5 5 16 
F 30 13 10 7 40 
8. iResource person 
24 27 8 41 p --
F 30 23 
--
10 37 9· Research interpre-
tat ion p 27 16 5 8 43 
10. Consultant to excep- F 27 27 3 7 37 
tional children p 57 16 11 -- 16 
VI. Professional 
CJrowth 
F 57 23 17 
-- 3 1. Professional con-
ference p 62 11 22 3 3 
2. Active member of F 43 23 20 -- 13. 
associations p 59 14 16 5 5 
F 10 7 3 -- 80 
3. Courses 
p 30 
--
8 
--
62 
F 7 10 3 -- 80 
4. Writing p 30 
-- --
70 --
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TABLE 28.--Continued 
Full Difficulty 
Function and Item Part Consid- Ex- Not Time None Little arable t reme R a ted 
5. Reading professional 1i' 53 23 1 -- 17 
literature p 62 16 8 3 11 
F 50 17 17 
-- 17 6. Independent study 
p 
.38 24 8 3 21 
F 40 17 13 
--
30 
1. Continuing training p 43 14 
--
3 41 
F 30 10 
-- 1 53 8. Visiting other 
schools p 19 8 14 8 51 
VII. Research 
F 4o 20 3 1 30 
1. Team member 
p 35 5 5 
--
54 
F 57 10 23 
--
10 
2. Current research 
p 46 16 11 
--
21 
F 27 20 3 3 47 3. Individual research 
p 32 8 5 3 51 
4· Mental health 
F 7 1 1 3 77 
surveys p 14 5 5 3 73 
TABLE 28.--Continued 
Full Difficulty 
and Item Function Part Cons~- Ex- Not Time None Little erable treme Rated 
F 33 10 13 3 40 
5. Follow-up studies 
16 43 p 35 5 
--
F 23 17 3 7 50 6. Local research 
p 30 8 19 3 ~ 
Tables 26 and 27 have presented frequency and impor-
tance in rank order as they were rated by all the achool psy-
chologists. Table 28 has shown the difficulty experienced in 
performing the duties. At this point consideration is given 
as to how the majority of psychologists rated the criteria of 
frequency and importance, as indicated by the mode. 
The following is a list of duties, most frequently 
performed, as shown by the mode, those marked with an asterisk 
also were rated as being of crucial importance, and those un-
derlined considered to be extremely difficult to perform. 
Eleven functions were performed daily: administering indi-
* vidual intelligence tests, establishing rapport,* screening 
all referrals, writing up reports,* reporting findings, con-
sulting with teachers,* utilizing all school services,* 
and working with emotional problems. Also included were 
having clerical assistance,* filing,* and writing of daily 
records.* 
~1 
The frequency with which a duty is performed tells 
where the school psychologist is placing the greatest empha-
sis, but does not necessarily tell if the psychologist con-
siders the duty to be the most important. Other duties 
considered crucial were not performed daily. There is need 
to have a flexible and well coordinated program of psycho-
logical services. It is most important tollold conferences 
with parents and teachers, do counseling, and consult with 
school nurses. Also it is necessary to collect case his-
tories, observe, and at times recommend exclusion, or make 
referrals to outside agencies. It is most important to 
help others recognize problems of mental health, and or-
ganize classes for exceptional children. To maintain a re-
test file was also considered essential. 
The following list of duties for the school psycholo-
gists were rated as extremely difficult to perform. This 
criterion had been rated only by those who performed the 
function, and the number rating the duty as extremely diffi-
cult will be put in parenthesis. Those duties found to be 
extremely difficult to perform were: 
1. 
2. 
Giving therap¥ to seriously disturbed 
children. (3J 
Making referrals for the seriously dis-
turbed child to outside agencies. C4) 
3. Recommending exclusions. C4) 
4. Holding conferences with superiors. (2) 
5. Taking part in staff conferences. (2) 
6. Recommending ways to reduce school, home, 
and community pressures. (2) 
7. Promoting community mental health clinics. (2) 
The following two tables (29 and 30) present the 20 
top and lower duties performed by the full time school psy-
chologists, how often they performed them, and compares the 
importance given to these duties by both groups. It also 
gives the per cent the part time school psychologist rated 
them for frequency. 
TABLI 29.--Top twenty duties in rank order for Frequency/ 
Importance for full time with comparison of Frequency/ 
Importance for part time indicated 
Full Time Part Time* 
Class. Item Function 
Per Perf. Imp. Per Imp. Cent Daily Cent 
I 1 Individual Intelli-
genee tests 100 22 30 95 
II 9 Report findings 100 14 30 97 
III 4 Teaehers--consulta-
tion 100 18 27 100 
III 9 Other professional 
people--consultation 100 3 29 86 
IV 4 Use other school 
personnel 100 16 30 92 
I 15 Interview new 
students 97 2 29 89 
II 1 Writing reports 97 20 30 95 
II 5 Conference -
superiors 97 3 29 95 
*Ordinarily not performed daily by part time school 
psychologist. 
36 
37 
37 
34 
34 
34 
36 
35 
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TABLE 29.--Continued 
Full Time Part Time 
Class. Item Function 
Per Perf. Imp. Per 'Imp. Cent Daily Cent 
v 3 Conferences -
parents 97 5 28 92 35 
VI 1 Attend professional 
conferences 97 0 29 97 36 
III 1 Staff conferences 93 3 28 89 35 
III 5 Counseling parents 93 7 28 97 36 
VII 2 Current research 93 5 29 76 29 
II 8 Personal contacts 90 9 27 86 34 
III 3 Work with commu-
nity agencies 90 2 27 86 34 
III 6 School nurses--
consultation 90 5 27 100 37 
III 10 Identify mental 
health problems 90 6 26 92 36 
I 2 Individual achieve-
ment tests 87 11 28 78 33 
I 6 Case histories 87 12 27 89 35 
I 8 Retardation 87 11 26 97 36 
The above table shows that both groups rated as im-
portant the data performed frequently. The outstanding dif-
ference was the lower per cent the part time school psycholo-
gists had studied current research. Only 4 duties as indicated 
by rank order are performed daily by half of the full time 
school psychologists--giving individual intelligence tests, 
writing up reports, consulting with the teachers, and recog-
nizing the services of the other school personnel. Also the 
table shows that the emphasis is being placed on profes-
sional consultation, diagnosis, and administrative work. 
TABLE 30.--Lower twenty duties in rank order for Frequency/ 
Importance for full time with comparison of Frequency/ 
Importance for part time indicated 
Full Time Part Time~f-
Class. Item Function 
Per Perf. Imp. Per Imp. Cent Daily Cent 
IV 2 Helping reduce 
tension 60 3 19 76 
II 11 Flexible program 57 12 18 62 
III 7 Family physician--
consultation 57 1 18 70 
IV 6 Easing strains 57 10 19 54 
v 7 Insight--special 
class 57 6 20 81 
II 3 Reports--State 
Departments 53 0 22 73 
VII 3 Individual research 53 3 19 49 
VI 8 Visiting other 
schools 50 0 23 49 
VII 6 Local research 50 1 18 59 
I 
I 3 Projective tests lt-7 3 18 38 
II 19 In-service training 47 0 20 46 
IV 7 Helping teachers--
interpersonal re-
lations 37 1 15 41 
~~Ordinarily not performed daily by part time school 
psychologists. 
29 
26 
29 
24 
31 
31 
25 
29 
27 
25 
24 
22 
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TABLE 30.--Continued 
Full Time Part Time 
Class. Item Function 
Per Perf. Imp. Per Imp. Cent Daily Cent 
VII 1 Team member for 
policies 37 1 25 46 26 
II 13 Classes for excep-
tional children 33 1 15 54 20 
VII 4 Mental health 
surveys 23 0 16 30 22 
I 12 Therapy to seri-
ously disturbed 20 2 15 19 17 
II 16 Supervising 
trainees 20 0 15 5 15 
VI 3 Give courses 20 0 13 38 20 
VI 4 Writing 20 0 13 30 22 
II 18 Selecting personnel 13 0 10 30 20 
There is not as close agreement in rating the lower 
25 per cent of the duties for frequency as can be seen.by the 
higher rating the part time school psychologists placed on 
suggesting ways to reduce school and home pressures, develop-
ing understanding of the educational needs of the exceptional 
child, conducting in-service training, giving courses, and 
also assisting in the selection and promotion of new person-
nel. Also the part time school psychologist is more respon-
sible for the reports required by the state departments. The 
part time school psychologist is employed mostly in communities 
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not having a full time psychologist. The 3 exceptions to 
this were communities where the part time school psycholo-
gists were in charge of special education, and also respon-
sible for the state records. Less than half the psycholo-
gists are using projective tests and only about a fifth 
give therapy. 
Factors Preventing Performance 
Each duty can also be studied with the additional 
information supplied by the school psychologists in report-
ing the factors preventing performance, e.g., counseling 
teachers was marked by 20 per cent of the full time psy-
chologists as being extremely difficult to perform. Informa-
tion obtained from the factors preventing performance answers 
this in part. Over one-third reported as follows: 
1 Insufficient training. 
5 No requests. 
1 Other staff member. 
4 Time limitation. 
A list of these factors preventing performance is found in 
Appendix VIII. 
The Most-Least Important Items 
in Each Section 
The participants were asked at the end of each clas-
sification to indicate the most and least important item. 
Not every item was answered. But the agreement that was made 
by those who did, and by far more responded than not, was 
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remarkably close to those made by the ratings in the differ-
ent classifications. The response which was made by the full 
and part time school psychologists in each section was tal-
lied. Five of the items considered the most important--
individual testing of intelligence, consulting with teachers, 
conferring with parents, using other school services, and 
studying current research problems--were the top functions 
rated by them in the instrument. The other two--coordinating 
psychological services within a school system, and partici-
pating in professional meetings--were also performed by more 
than 75 per cent. 
There was again great similarity to the instrument's 
rating in the least performed items. Four items considered 
the least important--assist in selection of personnel, con-
sult with family doctors, serve on community mental health 
surveys, and write annual reports--were rated toward the 
lower half of the classifications. 
Additional Duties 
A space was allotted at the end of the question for 
additional duties not included in the final instrument. 
Among the duties reported were: 
1. Consult with principals. 
2. Group therapy with children. 
3. Individual psychotherapy with mothers. 
4. Study, diagnose and make recommendations for 
children with reading difficulties. 
5. Devising instruments for better utilization 
of psychological services. 
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Summary 
In this chapter the ratings obtained on the question-
naire ·from 67 school psychologists were reported. Tables 
were presented which showed the judgment the school psycholo-
gists gave to the 80 questions which had been weighted for 
three criteria: Frequency, Importance, and Difficulty. For 
study, the data were placed into the following groups: 
1. Full versus part time school psychologists. 
2. Population over and under 50,000. 
3. All school psychologists. 
The frequency and per cent each duty was performed 
for the three criteria: Frequency, Importance, and Diffi-
culty, were computed by the IBM machines. The mode was then 
found for each of the ratings given to the criteria to show 
how the majority of school psychologists in each group judged 
the ratings. These were presented by means of tables and 
interpreted. The top 20 and the lower 20 frequently per-
formed duties by the full time school psychologists and the 
number who considered them to be important were compared to 
the way they were performed and judged by the part time 
school psychologists. The likenesses and the differences 
were then analyzed. The educational background and experi-
ence, plus information relative to the job itself, were pre-
sented and summarized. The factors preventing performance 
were not presented for each criteria, but examples of its 
possible use were submitted. Further use can be made by 
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reference to the complete list found in the appendix. 
Very few added any duties to the master list. Five 
were presented that had been reported as being considered 
additional functions of school psychologists. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
Summary 
In 1955 the school psychologist was first certified 
in Massachusetts. The State Departments of Education and 
Mental Health in establishing certification standards have 
brought more attention and recognition to this position. 
Therefore, the present investigation, by means of the job 
analysis technique has proposed: 
1. To identify the duties and responsibilities of 
the school psychologist in Massachusetts and 
to analyze these duties in terms of frequency 
of performance, judgment of importance, and 
difficulty encountered in performance. 
2. To provide information concerning the training 
and experience of those presently employed as 
school psychologists. 
3. To furnish a list of duties and responsibilities 
by which school psychologists might evaluate 
their own activities. 
4. To provide colleges and universities, training 
school psychologists, with objective data con-
cerning the role of the school psychologist. 
5. To give school administrators a means to evalu-
ate psychological services within a school 
system and to help in selection of new personnel. 
6. To provide the State Departments of Education 
and Mental Health with a guide to examine exist-
ing practices after six years of certification. 
7. To acquaint those planning a career in school 
psychology with the training, duties, and 
responsibilities. 
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To accomplish this, a questionnaire including duties 
performed by school psychologists was prepared. This list 
was compiled by analysis of books, periodicals, and reports, 
interviews with other school psycbologists, and personal 
experience. As recommended in the use of a questionnaire, 
a tryout was made. Ten psychologists of the Research Com-
mittee of the Division of School Psychologists, American 
Psychological Association, who were working in public schools 
throughout the country, checked the instrument for complete-
ness and offered suggestions for improvement. 
The questionnaire was refined and in final form con-
sisted of 80 items to be rated. It was sent to 80 certified 
school psychologists in Massachusetts and 67 or 83.75 per 
cent of the forms returned were used in this analysis. The 
data obtained from the questionnaire were divided into the 
following classifications for study: full and part time 
school psychologists; over and under 50,000 population; and 
all combined. 
Information as to training, experience, and time 
spent by the school psychologist on the job was asked and 
has been reported and interpreted. 
Limitations 
The nature of the work of the school psychologist 
prevented obtaining information by direct observation. 
Therefore, it was necessary to procure the information by 
other means which have limitations in their use, namely 
through interview and questionnaire, whieh make for a less 
objective study. Every item performed was not rated by all 
of the school psychologists and this placed limitations on 
the ratings of the instrument. 
The literature on job analysis says that one learns 
the technique not only by studying the process but also by 
doing an analysis. Even with the caution and care that went 
into the construction and arrangement of the questionnaire, 
better placement of the items could have been made. Also 
there would have been more control over the ratings had the 
duties "not performed" been indicated by an X or some other 
sign. 
Conclusions 
From the analysis of the data of the criteria used 
in this study, the following conclusions may be drawn: 
I. The twenty most frequently performed duties considered 
crucial or of much importance by the majority of school 
psychologists: 
1. Consult with teachers. 
2. Administer and interpret individual intel-
ligence tests. 
3. Write up case histories, interpretations, 
and recommendations. 
4. Recognize and use the services of other school 
personnel. 
5. Consult with parents. 
6. Consult with the school nurse. 
7. Study, diagnose and make recommendations for 
children who are retarded. · 
8. Help school personnel to recognize and identiry 
mental health problems as early as possible. 
9· Observe child under study in classroom, play-
ground, careteria, etc. 
10. Collect case history or child from school, 
home, and community. 
11. Establish rapport. 
12. Report findings to teacher, parent, and clinics. 
13. Attend proressional meetings (conferences, 
institutes, workshops, and lectures). 
14. Hold conferences with superiors. 
15. Interview new children entering school system 
and assist in school placement. 
16. Consult with other professional people (social 
workers, psychologists, clergy, etc.). 
17. Participate in professional meetings at local, 
state, and national levels. 
18. Follow up cases by personal contact, telephone, 
and correspondence. 
19. Work closely with community agencies, public 
and private. 
20. Read and review professional books, periodicals, 
reports, etc. 
II. The twenty least performed duties by the school psy-
chologist: 
1. Give therapy to seriously disturbed children. 
2. Supervise trainees in school psychology. 
3. Assist in selection and promotion of school 
personnel. 
4. Write for professional publications. 
5. Serve on community surveys for mental health. 
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6. Give courses, workshops, institutes, and 
lectures at college level. 
7. Work to ease strains between school psycholo-
gists and teaching personnel. 
8. Promote community mental health clinics. 
9· Help teachers with their relations with their 
colleagues. 
10. Administer and interpret projective tests. 
11. Organize classes for special education, gifted, 
and handicapped. 
12. Conduct in-service training for teachers. 
13. Visit school psychologists in other school 
systems. 
14. Do independent study and research. 
15. Conduct local research related to the excep-
tional child. 
16. Test and evaluate the mentally retarded and 
physically handicapped for the Massachusetts 
Rehabilitation Program. 
17. Serve as team member to develop program and 
policies. 
18. Conduct follow-up studies. 
19. Serve as a resource person to faculty on 
Mental Health. 
20. Interpret findings of research conducted by 
school psychologist to school, parents, and 
community. 
III. The school psychologists employed full time are found 
mostly in the larger communities and the part time, in 
the smaller communities. 
IV. The school psychologist has had many more years of 
teaching experience than clinical experience. 
V. Master's degrees are held by the majority or the school 
psychologists, and though there are similarities in the 
educational background, the full time school psychologist 
leaned more toward clinical and the part time, toward 
theoretical training. The full time school psychologists 
have approximately two years beyond Masters. Though the 
full time school psychologists as a group might have taken 
more courses of clinical riature, only a small percentage 
makes this so. In the majority of interviews with both 
full and part time school psychologists there was expressed 
the need for more training and also the general lack of 
courses available in nearby colleges and universities that 
would provide them with what they need to extend psycho-
logical services in their school systems. Over 50 per cent 
of both full and part time school psychologists have taken 
the following courses which were reported in the study: 
Psychological Tests. 
Measurement of Intelligence. 
Psychology of Learning. 
Philosophy of Education. 
Counseling Theory and Practice. 
Child Psychology. 
Statistics. 
Methods of Educational Research. 
Personality, Abnormal Psychology. 
Psychology of Adolescence. 
Advanced Psychometrics. 
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Remedial Reading. 
Education and Psychology of Exceptional Children. 
There is a need for courses that would extend the train-
ing of all the school psychologists beyond the diagnostic 
study and consultation required for educational problems. 
There is also a need to understand and work with all 
types of exceptional children. The following is a list 
of suggested courses needed by the school psychologist 
of Massachusetts: 
Clinical and Diagnostic Appraisal. 
Group Psychotherapy. 
Play Therapy. 
Practicum in Counseling. 
Practicum in School Psychology. 
Principles of Psychodiagnosis. 
Projective Techniques. 
Practicum in Projective Techniques. 
Psychological Measurement of Exceptional 
Children. 
Psychology of the Subnormal. 
VI. The concentration of psychological services is at 
present at the elementary level. This is followed by 
special education, junior high, and then extends into 
senior high. 
VII. In all the communities reporting, the school psycholo-
gist is working in a setting where other special services 
are offered, and at times the duties overlap. 
VIII. Difficulty in performing duties was more often im-
peded by lack of time, than by other staff members 
performing certain duties, followed by no requests for 
the particular service, and lastly by insufficient 
training. 
IX. The area in which the school psychologist is most 
actively engaged is consultation, diagnostic study of 
children, and administrative work. 
X. Although professional growth and research were rated by 
most as being of much importance, this is where the 
least amount of attention is given at present. 
Suggestions for Further Study 
The following recommendations are suggested for 
further investigation as a result of this study: 
1. An investigation of the factors preventing per-
formance using the items included in this in-
vestigation to reveal information regarding causes 
of difficulty experienced by the school psycholo-
gists. 
2. A study of the duties of school psychologists by 
school administrators to provide a better under-
standing of the role of the school psychologists. 
3. A comparative job analysis of school psychologists 
in public schools of other states to provide addi-
tional means of evaluating those in Massachusetts. 
4. A joint study to coordinate services with person-
nel in closely related areaa. (This would help in 
the clarification of responsibilities and creation 
of better interpersonal relations within a school 
department.) 
APPENDIX I 
CERTIFICATION STANDARDS FOR 
SCHOOL PSYCHOLOGISTS 
COl-il·iO:·T"TE:..L?H OF NASSACHUSETTS 
DE?,·J-:.TIIZ.:~T OF EDUCATION 
DIVISIG;J Or SPECIAL EDUCATION 
Ap:?roved by the Department of Education and the Department of Hental Health 
CERTIFICATION STINDmDS FOR SCHOOL PSYCHOLOGISTS 
Regulation #22 
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A teacher 1s certificate valid for service in the public schools of Massachusetts. 
A I1aster 1 s degree with a major in Psychology, or 30 semester hours of graduate 
ere di t with a major emphasis in Psychology. 
The candidate 1 s program of graduate or undergraduate study must include the 
following areas: 
a. Psychology and grm-rth of the normal child, including such areas as 
physical and mental groHth, child."lood, adolescence parent-child 
relational".ips, hnman motivation: mental hygiene, and the influen~e of 
family and cor:unun:i. ~y rF.:lationships. 
(minimum: three semester hours) 
b. Psychology and grm..rth of the exceptional child, including the 
physically and mentally hancfi.capped, the emotionally disturbed and 
the socially :znaladjusted. (minimum: three semester hours) 
c. Advanced psychology of learning or education ps.ychology. 
(minimum: three semester hours) 
d. Diagnosis of learning difficulties and remedial instruction. 
(minimum: three semester hours) 
e. Individual tests and measurements, including supervised work in the 
use of these tests on varied case material. 
(minimum: three semester hours) 
f. Group tests and measurements, including supervised work in the use 
of these tests on varied case material. (minimum: three semester hours) 
g. Procedures in counseling, guidance, and interview~ng with some super-
vised field vrork in the utilization of these techniques. 
(minimum: three semester hours) 
h. Abnormal psychology, including personality development, personality 
disorders, evaluation problems of both children and adults. 
(minimum: three semester hours) 
Three years of succes~ful ps.vchological experience with children appropriate to 
this certificate may be accepted by the Board of. Education in lieu of courses 
required for the ce~tificate after review of this experience by the Board. 
These regulations SHALL NOT APPLY to persons employed by Massachusetts school 
committees as school ps,ychologists on the effective date of these regulations, 
January 25, 1955. 
APPENDIX II 
PRELIMINARY RATING SCALE USED 
IN THE PILOT STUDY 
----------~-- --- _______ ,_ ~-------·- .. ------
There are 4 criteria to be rated: 
Frequency of Performance 
0 
1 
2 
3 
4 
Not Performed ( Not performed by School 
Yearly 
Monthly 
Weekly 
Daily 
Psychologist personally) 
(Once to several times per year) 
(Once to several times per month) 
(One to two tj.mes per week) 
(Daily or almost so) 
Difficulty Experienced in Performing 
Duhes 
0 
1 
2 
3 
None 
Little 
Considerable 
Extreme 
Judgment of Importance 
0 
1 
2 
3 
No Value 
Some Value 
Much 
Crucial 
Factors Preventing Performance 
1 
2 
3 
4 
5 
Insufficient Training 
No Requests 
Other Staff Member 
Time Limitation 
Other (write in) 
The School Psychologists will encircle the number in each group which best describes his or her situation. 
The School Psychologist will rate ALL for FREQUENCY; all for IMPORTANCE that are performed, and those 
which the School Psychologist feels qualified to judge: and will rate ONLY those duties which are performed by 
the School Psychologist for DIFFICULTY. Those who do not rate DIFFICULTY, will be asked to give the 
FACTORS PREVENTING PERFORMANCE. 
At the end of each classification section (7), the School Psychologist will be asked to mark the number of the 
duty which gave the MOST and the LEAST satisfaction in performing. 
******************** 
ADDITIONAL DIRECTIONS FOR THE PILOT STUDY 
Although the judges are associated with public schools, all may not be serving in the capacity of School 
Psychologist at present. Will you, therefore, rate the questionnaire in the way the duties were performed 
by you when acting as School Psychologist. 
~ 
f\) 
Name 
---------------------------------
School Address 
---------------------
Title of Position 
Supervised by (title) 
--------
Mark the following: 
Full time School Psychologist 
Date 
------------------------
Number of years as School Psychologist 
Part time School Psychologist 
o/o of time as School Psychologist 
o/o of time as School Psychologist 
spent working with Mentally 
Retarded children 
----
Check the level or levels serviced by you 
Kindergarten Senior High 
Elementary Special Education 
Junior High Other 
Check the following personnel serving your school system and indicate F (full time) and P (part time) 
Guidance Workers 
School Social Workers 
Adjustment Counselors 
Psychiatrists 
Mental Health Consultants 
School Nurses 
School Doctors 
Visiting Teachers 
Speech Correctionists 
Therapists in Conservation 
of Hearing 
...... 
-.J 
\.I.) 
Check community population 
Under 5, 000 
5, 000 - 10, 000 
10, 0{)0 - 25,000 
(Check) 
Years of Teaching Experience 
(Check) 
Years of Clinical Experience 
List degrees held 
Undergraduate major 
Undergraduate minor 
25,000 - 50, 000 
50, 000 - 100, 000 
Over 100, 000 
Elementary Junior High Senior High 
Child Guidance Hospitals 
Clinics 
Private Practice 
Graduate major 
Graduate minor 
Indicate number of hours beyond present degree 
------
Other 
Other 
1-' 
-.:J 
..p:-
Check affiliations with psychological associations 
American Psychological Association ( ) 
Division 16 - American Psychological Association ( ) 
Massachusetts Psychological Association :( ) 
Massachusetts School Psychologists Association ( ) 
1-' 
-.J 
V1. 
Check courses taken in preparation for School Psychologist 
1y of Education 
gy of Learning 
d Community Services 
ity - Abnormal Psychology 
al Study 
rchology 
gy of the Subnormal 
gy of Adolescence 
ychology 
gical Tests 
n ent of Intelligence 
I Psychometrics 
gical Measurement of Exceptional Children 
"e Techniques 
.cal and Diagnostic Appraisal 
:ticum in Projective Testing 
ychology 
ychotherapy 
rapy 
1g Theory and Practice 
n in Counseling 
of Teaching Exceptional Children 
. Reading 
1 and Psychology of Exceptional Children 
of Educational Research 
Undergraduate 
--- --
Graduate 
t-' 
~ 
0' 
for "Directions for Rating 
Questionnaire'' 
Frequency of 
Performance 
I. DIAGNOSTIC STUDY OF CHILDREN 
Judgment of 
Importance 
Difficulty in 
Performing Duties 
RETARDED- -GIFTED--HANDICAPPED (PHYSICALLY--EMOTIONALLY--SOCIALLY) 
1. Administer and interpret 
individual intelligence 
tests. 0 1 a 3 4 0 1 2 3 0 1 2 3 
2. Administer and interpret 
achievement tests. 0 1 2 3 4 0 1 2 3 0 1 2 3 
3. Administer and interpret 
projective tests. 0 1 2 3 4 0 1 2 3 0 1 2 3 
4. Administer and interpret 
group tests. 0 1 2 3 4 0 1 2 3 0 1 2 3 
5. Help redirect behavior. 0 1 2 3 4 0 1 2 3 0 1 2 3 
6. Observe pupils in class-
room, playground, 
cafeteria, etc. 0 1 2 3 4 0 1 2 3 0 1 2 3 
7. Collect case histories of 
pupils from school~ home, 
and community. 0 1 2 3 4 0 1 2 3 0 1 2 3 
8. Assess and consult with 
special class teachers in 
planning proper social and 
educational placement. 0 1 2 3 4 0 1 2 3 0 1 2 3 
Factors Preventing 
Performance 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
i 
...., 
-...1 
-...1 
.J.; .L '-''1.Lo4.V.I..L"""J '-'..1. 
I 
UY'-.-1.6.1..1.-&VJ..Lioo '-'..&. ~.I...L.L.L"""U..LiooJ .......... ..£. .....,_..,_.&.- .... .L-.,. _ .................. 0 
Performance Importance Performing Duties Performance 
9. Study, diagnose and make 
recommendations for 
children with emotional 
problems. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
10. Study, diagnose and make 
recommendations for 
children who are handicapped. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
11. Study, diagnose and make 
recommendations for 
children who are retarded. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
12. Counsel individual children. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
13. Counsel seriously disturbed 
children. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
14. Refer seriously disturbed 
children to outside agencies. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
15. Work with the gifted. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
16. Work with remedial cases 
for the purpose of diagnosis 
and planning re-educational 
program. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
17. Interview all new children 
entering system. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
18. Examine pre-school children. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
19. Recommend exclusion. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
..... 
~ 
20. Assist in school placement ()) 
of children. 0 1 2 3 4 0 1 2 3 0 1 2 3 1 2 3 4 5 
-- - ~ - -- '---- -- -- ------- ---- ---
21. Handle all kinds of problems. 0 
22. Work with groups of children 
as well as individual child. 0 
2 3. Test and evaluate the mentally 
retarded and physically handi-
capped for the Massachusetts 
__ Rehabilitation P__£ogra_El. 0 
---- - -
Most satisfaction in performing 
Least satisfaction in performing 
II. ADMINISTRATIVE WORK 
1. Write annual report. 0 
2. Collect and record state rec-
ords for departments of Mental 
Health and Education. 0 
3. Write up case histories, 
interpretations and recom-
mendations. 0 
4. Follow up recommendations. 0 
5. Coordinate the psychological 
services with other depart-
ments in the school system. 0 
6. Hold conferences with 
superiors. 0 
7. Keep daily records. 0 
8. Conduct and follow up cases 
by personal contact, tele-
phone and correspondence. 0 
1 2 3 4 
1 2 3 4 
1 2 3 4 
- -- --
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
. ~ 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 ~ 
-----
- - - ---- - -- -
L__ -
I ... ~ ...... ~ .......... ~ ...... ~~ I .......... ""~ ... -~ ...... ~~ - _r ~ ...... ~ ................... o ~~- ... ~~ 
9. 
1 o. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
Keep records in file (check) 
Central Office 
--Schools 0 1 2 3 4 
Establish flexible program. 0 1 2 3 4 
Screen all referrals. 0 1 2 3 4 
Plan schedule to handle 
emergency cases. 0 1 2 3 4 
Organize classes for special 
education, gifted and handi-
capped. 0 1 2 3 4 
Serve as consultant to ad-
ministrators in policies 
concerning exceptional 
children. 0 1 2 3 4 
Maintain a re-test file. 0 1 2 3 4 
Supervise trainees in school 
psychology. 0 1 2 3 4 
Receive clerical assistance (check) 
Full time 
--Part time 0 1 2 3 4 
--
Assist in selection and promo-
tion of school personnel. 0 1 2 3 4 
Conduct in-service training 
0 1 2 3 4 for school_personnel. 
--- -··· ----- - --
Most satisfaction in performing 
Least satisfaction in performing 
III. PROFESSIONAL CONSULTATION 
1. Make referrals to child guidance 
~lini~s- lo 1 2 ~ 4 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
-- ---- ---· - - - - - --- -- - ~--- --
0 1 2 ~ I o 1 2 ~ 1 2 ~ 4 5 
1-' ().) 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
Participate in clinic confer-
ences. 0 
Work closely with all corn-
rnunity agencies, Public 
and Private. 0 
Consult with teachers. 0 
Consult with parents. 0 
Consult with the school nurse. 0 
Consult with family physicians.O 
Consult with psychiatrists. 0 
Consult with other professional 
people. 0 
Establish good working rela-
tions with the clergy in the 
community. 0 
Be a leader of mental health 
in the community. 0 
Help school personnel to 
recognize and identify mental 
health problems as early as 
possible. 0 
Take part in school staff con-
ferences. 0 
Most satisfaction in performing 
Least satisfaction in performing 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
1 2 3 4 0 1 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
2 3 0 1 2 3 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
--------
-
1-' ()) 
1-' 
I ~ ...... ~n,,~ni"'"tr nf 
Performance 
IV. INTERPERSONAL RELATIONS 
1. Work in combination with other 
school staff. 0 1 2 3 4 
2. Help with interpersonal rela-
tions between parents and 
teachers. 0 1 2 3 4 
3. Recommend ways to reduce 
school, home and community 
pressures. 0 1 2 3 4 
4. Make reports clear and 
practical 0 1 2 3 4 
5. Be able to establish rapport. 0 1 2 3 4 
6. Work to be accepted by school 
personnel. 0 1 2 3 4 
7. Recognize and use the serv-
ices of school personnel. 0 1 2 3 4 
B. Act as liaison person between 
school, home, agencies and 
community in matters of 
child adjustment. 0 1 2 3 4 
9. Work to ease strains between 
school psychologists and 
teaching personnel. 0 1 2 3 4 
10. Help teachers with their rela-
tions with their colleagues. 0 1 2 3 4 
11. Sell the services of school 
psychologists, parent and 
the community. 0 1 2 3 4 
12. Make teachers aware that 
their early referrals promote 
T11rl rtl"Yl """+ rof 
--.:::1 
Importance 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
Difficulty in 
Performing Duties 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
-11-
1 
Factors Preventing 
Performance 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
..... ()) 
N 
F{'equency of 
.., I p~rformance 
.. a c-
13. Be aware that school psycho 
gists' work can be threat 
to 
Most satisfaction in performing 
Least satisfaction in performing 
1 2 3 4 
V. SCHOOL-- PARENT AND GROUP EDUCATION 
1. Be a leader in promoting 
community mental health 
clinics. 0 1 2 3 4 
2. Speak at staff meetings, 
P.T.A. meetings, and to 
other community organiza-
tions to promote good 
mental health. 0 1 2 3 4 
3. Hold conference with parents 
of children with whom you 
are working. 0 1 2 3 4 
4. Make home visits. 0 1 2 3 4 
5. Counsel parents. 0 1 2 3 4 
6. Report findings to teacher, 
parent and clinics. 0 1 2 3 4 
7. Counsel teachers. 0 1 2 3 4 
8. Help develop insight into 
special classes for mentally 
retarded, emotionally dis-
turbed and physically 
handicapped, to entire school 
personnel, parents and 
community. 0 1 2 3 4 
9. Serve as resource person to 
faculty on Mental Health 
' ' n 1 <) '2 A 
Judgment of 
Importance 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
fl 1 ') ~ 
Difficulty in 
Performing Duties 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 ?. ~ 
Factors Preventing 
Performance 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1-' 
~ 
- -
Performance 
10. 
11. 
Interpret findings of research 
conducted by school psycholo-
gist to school, parents and 
community. 0 
Work with teachers of ex-
ceptional children as a 
consultant. 0 
-- -----
Most satisfaction in performing 
Least satisfaction in performing 
VI. PROFESSIONAL GROWTH 
1. Attend professional meetings I 
(conferences, institutes, work-
shops and lectures). 0 
2. Read and review professional 
books, periodicals, reports, 
etc. 0 
3. Visit other school psycholo-
gists in other school systems. 0 
4. Write for professional pub-
lications. 0 
5. Do independent study and 
research. 0 
6. Continue academic training. 0 
7. Participate in professional 
meetings at local, state and 
national levels. 0 
B. Give courses, workshops, 
institutes and lectures at 
__ college level. 0 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
I Imp~rtance Performing Duties l Performance I 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
-'-----
____ ,__ 
_c__ 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
~ 
0 1 2 3 0 1 2 3 1 2 3 4 5 ~ 
Most satisfaction in performing 
Least satisfaction in performing 
VII. RESEARCH 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Serve as team member on co-
operative planning for school 
evaluation. 0 
Study current results of re-
search. 0 
Help develop curriculum, 
reports and records. 0 
Carry on individual research 
to evaluate psychological 
services. 0 
Serve on community surveys 
for mental health. 0 
Conduct follow-up studies. 0 
Conduct local research rela-
tive to the exceptional child. 0 
Most satisfaction in performing 
Least satisfaction in performing 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
1 2 3 4 
0 1 2 3 0 1 2_ 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
0 1 2 3 0 1 2 3 1 2 3 4 5 
--
PLEASE LIST AND RATE DUTIES PERFORMED BY YOU WHICH HAVE NOT BEEN INCLUDED. 
1. 0 1 2 3 4 0 1 2 3 0 
2. 0 1 2 3 4 0 1 2 3 0 
3. 0 1 2 3 4 0 1 2 3 0 
4. 0 1 2 3 4 0 1 2 3 0 
5. 0 1 2 3 4 0 1 2 3 0 
1 2 
1 2 
1 2 
1 2 
1 2 
3 1 2 
3 1 2 
3 1 2 
3 1 2 
3 1 2 
Louise Keenan 
School of Education 
Boston University 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
3 4 5 
~ 
()) 
V\ 
"'LJ_,... .... +-- 11:. 1\lf- ..... ---t... ...... _.,..,...... 1oa.n 
APPENDIX III 
LETTER SENT TO EXPERIENCED SCHOOL PSYCHOLOGISTS 
THROUGHOUT THE COUNTRY ACCOMPANYING PILOT STUDY 
10 Sheraton Park 
Arlington 74, Massachusetts 
Dear 
----------------------' 
This letter is to ask if you would serve as a member 
of a pilot study for a thesis entitled, A JOB ANALYSIS OF 
SCHOOL PSYCHOLOGISTS IN THE PUBLIC SCHOOLS OF MASSACHUSETTS. 
School Psychologists have been certified in Massachu-
setts for five years now, and there is considerable interest 
in raising the certification requirements, inasmuch as present 
requirements place major emphasis on school psychometry. My 
purpose is to inquire into those functions being served at 
present. There are about two hundred and fifty School Psy-
chologists, who have been certified by the State Departments 
of Mental Health and Education, but not all are employed in 
public schools. 
It has been my hope that you, with a much broader ex-
perience in School Psychology, and because of your interest 
in research, would be willing to fill in the questionnaire I 
am preparing and offer your criticism. I am asking those who 
are on the Research Committee of Division 16, American Psy-
chological Association, and associated with public schools, 
to help. 
The subject for the thesis was approved by the doc-
torate committee at the School of Education at Boston Univer-
sity on March 9, 1960. Dr. Ralph J. Garry is my advisor, and 
Dr. William C. Kvaraceus and Dr. Albert T. Murphy are also 
serving on the committee. 
With regard to my background, I hold my Master's 
degree from Harvard, and am now a candidate for the Ed.D. de-
gree it Boston University. I have been School Psychologist 
for the Everett Public Schools since 1949. I am a member of 
the American Psychological Association and of Division 16, 
an associate of the Massachusetts Psychological Association, 
and a charter member of the Massachusetts School Psycholo-
gists Association. 
I hope this study will be of interest to you, and I 
shall be looking forward to hearing from you. Thank you, 
Enclosure 
May 14, 1960 
Sincerely yours, 
Louise Keenan 
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APPENDIX IV 
QUESTIONNAIRE USED IN THE STUDY 
INSTRUCTION SHEET FOR RATING QUESTIONNAIRE 
There are 4 criteria to he considered: 
1. Frequency of Performance 
0 Not Performed (Not performed by School Psychologist personally) 
1 Yearly J Once to several times a year) 
2 Monthly ~Once to several times per month) 
3 Weekly One to two times per week) 
4 Daily Daily or almost so) · 
2. Judgment of Importance 
0 No Value 
1 Some Value 
2 Much 
3 Crucial 
3. Difficulty Experienced in Performing Duties 
0 None 
1 Little 
2 Considerable 
3 Extreme 
4. Factors Preventi,ng Performance 
IT Insufficient Training 
NR No Requests 
OSM Other Staff Member 
TL Time Limitation 
0 Other (write in) 
ENCIRCLE the number in each group which best describes the situation for 1, 2 and 3. 
1. Rate ALL for Frequency. 
2. Rate ALL for Importance that are performed, and those which you feel qualified to judge. 
3. Rate for Difficulty ONLY those duties you perform. 
4. ENCIRCLE the Factors blocking or impeding your performance wherever they occur, with regard 
to a given duty. 
At the end of each of the 7 classification sections please select the number of the duty which you consider the 
MOST and LEAST IMPORTANT. 
189 
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OF MASSACHUSETTS 
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Name ....... . 
School Address 
Title of Position ..... 
Supervised by (title) ..... . 
Mark the following: 
Full time School Psychologist . . . . . . . 
Part time School Psychologist . . . . . . . 
If part time, % of time as School Psychologist 
Check the level or levels serviced by you: 
Kindergarten. 
Elementary 
Junior High . 
Date ................................................................... . 
Number of years as School Psychologist ....................................... . 
% of time. as School Psychologist spent working with 
Mentally Retarded children . . . . . . . . . . 
Senior High . . . 
Special Education. 
Other .... 
Check the following personnel serving your school system and indicate F (full time) or P (part time), and number 
employed: 
Adjustment Counselors 
Clinical Psychologists 
Guidance Workers . . 
Psychiatrists . . . . . 
Remedial Reading Specialists . 
School Doctors . . . 
School Nurses . . . 
School Psychologists. 
Check the community population: 
Under 5,000 . 
5,000-10,000 . 
10,000-25,000 
List years of Teaching Experience at each level: 
School Social Workers . . . . . . . . 
Speech Correctionists . . . . . . . . 
Therapists in Conservation of Hearing. 
Visiting Teachers . . . . . . . . . . 
25,000-50,000 . 
50,000-100,000 . 
Over 100,000 
Elementary . Junior High Senior High ........... . Special Education ........... . Other .......... .. 
List years of Clinical Experience: 
Child Guidance Clinics 
List degrees held: 
Hospital ........... . 
Undergraduate major 
Undergraduate minor 
Indicate number of hours beyond last degree: ...................... .. 
Check affiliations with psychological associations: 
American Psychological Association 
Division 16 -American Psychological Association 
Massachusetts Psychological Association 
Check courses taken in preparation for School Psychologist: 
Philosophy of Education 
Psychology of Learning . 
Group and Community Services 
Personality - Abnormal Psychology 
Behavioral Study . . . . . 
Child Psychology . . . . . 
Psychology of the Subnormal 
Psychology of Adolescence 
Group Psychology . . . . 
Psychological Tests . . . . 
Measurement of Intelligence 
Advanced Psychometrics . . 
Under-
graduate Graduate 
Psychological Measurement of Exceptional Children ....... . 
Private Practice .......... .. Other .......... .. 
Graduate major .......................................... .. 
Graduate minor .......................................... .. 
Massachusetts School Psychologists Association 
Projective Techniques . . . . . . 
Clinical and Diagnostic Appraisal 
Practicum in Projective Testing 
Social Psychology 
Group Psychotherapy . . . . . 
Play Therapy . . . . . . . . 
Counseling Theory and Practice 
Practicum in Counseling 
Methods of Teaching Exceptional Children 
Under-
graduate Graduate 
Remedial Reading . . . . . . . . . . . 
Education and Psychology of Exceptional Children ..... 
Statistics . . . . . . . . . . . 
Methods of Educational Research 
Refer to Instruction Sheet for directions for 
rating questionnaire 
I. DIAGNOSTIC STUDY OF CHILDREN 
Frequency 
of 
Performance 
Judg~nent 
of 
I~nportance 
Difficulty in 
PerforiDing 
Duties 
Factors 
Preventing 
PerforiDance 
RETARDED- GIFTED- HANDICAPPED (PHYSICALLY- EMOTIONALLY- SOCIALLY) 
1. Administer and interpret individual intelligence 
tests. 
2. Administer and interpret individual achievement 
tests. 
3. Administer and interpret projective tests. 
4. Administer and interpret group tests. 
5. Observe child under study in classroom, play-
ground, cafeteria, etc. 
6. Collect ca8e history of child from school, home, 
and community. 
7. Consult with special class teachers in planning 
proper social and educational placement. 
. . 
8. Study, <Jjagnose \ffid make recommendations for 
children.with emotional problems. 
9. Study, diagnose and make recommendations for 
children who are physically handicapped. 
10. Study, diagnose and make recommendations for 
children who are retarded. 
11. Counsel individual children. 
12. Give therapy to seriously disturbed children. 
13. Refer seriously disturbed children to outside 
agencies. 
14. Work with the gifted for the purpose of diagnosis 
and planning educational program. 
15. Interview new children entering system and assist 
in school placement. 
16. Recommend exclusion when necessary. 
17. Test and evaluate the mentally retarded and 
physically handicapped for the Massachusetts 
Rehabilitation Program. 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
Wha't is the JDost i~nportant iteJD in the section? ....... . 
II. ADMINISTRATIVE WORK 
1. Write up case histories, interpretations and 
recommendations. 
2. Follow up recommendations. 
3. Collect and record reports for departments of 
Mental Health and Education. 
4. Coordinate the psychological services with other 
departments in the school system. 
5. Hold conferences with superiors. 
6. Keep dailly records. 
7. Write annual report. 
8. Follow up cases by personal contact, telephone 
and correspondence. 
9. Report findings to teacher, parent and clinics. 
10. Keep records in file. (Check below) 
Central Office ....... . 
Schools 
11. Establish flexible program. 
12. Screen all referrals. 
13. Organize classes for special education, gifted and 
handicapped. 
14. Serve as consultant to administrators in policies 
concerning exceptional children. 
15. Maintain a re-test file. 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
What is the least iiDportant iteiD in the section? ....... . 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
Refer to Instruction Sheet for directions for 
rating questionnaire 
16. Supervise trainees in school psychology. 
17. Receive clerical assistance. (Check below) 
Full time 
Part time ....... . 
18. Assist in selection and promotion of school 
personnel. 
19. Conduct in-service training for school personnel. 
Frequency 
of 
Performance 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
What is the most important item in the section? 
III. PROFESSIONAL CONSULTATION 
1. Take part in school staff conferences. 
2. Participate in clinic conferences. 
3. Work closely with community agencies, Public 
and Private. 
4. Consult with teachers. 
5. Consult with parents. 
6. Consult with the school nurse. 
7. Consult with family physicians. 
8. Consult with psychiatrists. 
9. Consult with other professional people (social 
workers, psychologists, clergy, etc.) 
10. Help school personnel to recognize and identify 
mental health problems as early as possible. 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
What is the most important item in the section? 
IV. INTERPERSONAL RELATIONS 
1. Help with interpersonal relations between parents 
and teachers. 
2. Recommend ways to reduce school, home and 
community pressures. 
3. Be able to establish rapport. 
4. Recognize and use the services of school personnel. 
5. Act as liaison person between school, home, 
agencies and community in matters of child 
adjustment. 
6. Work to ease strains between school psychologists 
and teaching personnel. 
7. Help teachers with their relations with their 
colleagues. 
8. Sell the services of school psychologists~parent 
and the community. 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
9. Work with the State Department of Education. 0 1 2 3 4 
10. Work with the State Department of Mental Health. 0 1 2 3 4 
What is the most important item in the section? ....... . 
V. SCHOOL- PARENT AND GROUP EDUCATION 
I. Promote community mental health clinics. 0 1 2 3 4 
2. Speak at staff meetings, P.T.A. meetings, and to 
other community organizations. 0 1 2 3 4 
3. Confer with parents of children with whom you 
are working. 0 1 2 3 4 
4. Make home visits. 0 1 2 3 4 
5. Counsel parents. 0 1 2 3 4 
6. Counsel teachers. 0 1 2 3 4 
7. Help develop insight into special classes for 
mentally retarded, emotionally disturbed and 
physically handicapped, to. entire school per-
sonnel, parents and commumty. 0 1 2 3 4 
Judgment 
of 
Importance 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
Difficulty in 
Performing 
Duties 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
Factors 
Preventing 
Performance 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
What is the least important item in the section? ....... . 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
What is the least important item in the section? ....... . 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
What is the least important item in the section? ....... . 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
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Refer to Instruction Sheet for directions for 
rating questionnaire 
8. Serve as resource person to faculty on Mental 
Health problems. 
9. Interpret findings of research conducted by school 
psycholbgist to school, parents and community. 
10. Work with teachers of exceptional children as a 
consultant. 
Frequency 
of 
Performance 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
What is the most important item in the section? 
VI. PROFESSIONAL GROWTH 
l. Attend professional meetings (conferences, insti-
tutes, workshops and lectures). 
2. Participate in professional meetings at local, state 
and national levels. 
3. Give courses, workshops, institutes and lectures 
at college level. 
-t. Write for professional publications. 
5. Read and review professional books, periodicals, 
reports, etc. 
6. Do independent study and research. 
7. Continue academic training. 
8. Visit school psychologists in other school systems. 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
What is the most important item in the section? 
VII. RESEARCH 
l. Serve as team member to develop program and 
policies. 
2. Study current results of research. 
3. Carry on individual research to evaluate psycho-
logical services. 
4. Serve on community surveys for mental health. 
5. Conduct follow-up studies. 
6. Conduct local research relative to the exceptional 
child. 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
What is the most important item in the section? 
Judgment 
of 
Importance 
0 1 2 3 
0 1 2 3 
0 1 2 3 
Difficulty in 
Performing 
Duties 
0 1 2 3 
0 1 2 3 
0 1 2 3 
Factors 
Preventing 
Performance 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
What is the least important item in the section? ....... . 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
What is the least important item in the section? ....... . 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
0 1 2 3 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
IT NR OSM TL 0 
What is the least important item in the section? ....... . 
PLEASE LIST AND RATE DUTIES PERFORMED BY YOU WHICH HAVE NOT BEEN INCLUDED 
l. 
2. 
3. 
4. 
5. 
LOUISE KEENAN 
Boston University 
School of Education 
Boston 15, Massachusetts - 1960 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 4 
0 1 2 3 0 1 2 3 IT NR OSM TL 0 
0 1 2 3 0 1 2 3 IT NR OSM TL 0 
0 1 2 3 0 1 2 3 IT NR OSM TL 0 
0 1 2 3 0 1 2 3 IT NR OSM TL 0 
0 1 2 3 0 1 2 3 IT NR OSM TL 0 
APPENDIX V 
LETTER TO CERTIFIED SCHOOL PSYCHOLOGISTS 
IN THE PUBLIC SCHOOLS OF MASSACHUSETTS 
INVITING THEIR PARTICIPATION 
IN THE STUDY 
BOSTON UNIVERSITY 
School of Education 
332 Bay State Road 
Boston 15, Massachusetts 
___________________ School Department 
------------------' Massachusetts 
Dear --------------------' 
October 7, 1960 
This letter is being sent to all certified School Psy-
chologists in Massachusetts who are employed in this capacity, 
either full or part time. I am asking the cooperation of each 
of you to carefully evaluate the duties on the enclosed ques-
tionnaire. 
We have been certified in Massachusetts for five years 
and this would seem an appropriate time for research to begin 
reviewing the work performed, in order that the position of 
School Psychologist can continue to grow in Massachusetts. 
Although there are over two hundred and fifty of us who are 
certified, the number actually working as School Psychologists 
is less than one hundred. So to make this a worthwhile study, 
it is vitally important to have 100% cooperation. 
May I have yours? 
Names of individuals participating in the study will 
be held in confidence. I shall be happy to share the results 
with you when completed. The information you give on the first 
page, provides the basis for grouping data, the rest of the 
questionnaire reports the duties you perform. 
You can use the back of the Instruction Sheet for any 
additional information you wish to give. 
Advisory Committee on Doctorate Study 
Dr. Ralph J. Garry 
Dr. William C. Kvaraceus 
Dr. Albert T. Murphy 
Sincerely yours, 
Louise Keenan 
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APPENDIX VI 
LETTER OFFERING COOPERATION FROM THE 
MASSACHUSETTS SCHOOL PSYCHOLOGISTS ASSOCIATION 
Miss Louise Keenan 
School Psychologist 
Everett Public Schools 
Everett 49, Massachusetts 
Dear Miss Keenan: 
9 Newton Street 
Belmont 78, Massachusetts 
June 14, 1960 
At the May meeting of the Executive Board of the 
Massachusetts School Psychologist Association it was 
voted to act in cooperation with you in your research 
for your doctorate thesis. The board agreed to have you 
send a questionnaire to the members or the Association 
in regard to the duties of School Psychologists. It is 
hoped you will receive the cooperation of the membership 
in response to the questionnaire and in compiling your 
data. 
The Executive Board feels your study will be informa-
tive and valuable to the membership. We wish you success 
in your endeavor. 
Sincerely yours, 
Helen R. Brownrigg, Secretary 
Massachusetts School 
Psychologists Association 
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APPENDIX VII 
FOLLOW-UP POSTAL CARD SENT TO THE SCHOOL 
PSYCHOLOGISTS IN MASSACHUSETTS 
PUBLIC SCHOOLS 
Re: A JOB ANALYSIS OF SCHOOL PSYCHOLOGISTS 
IN THE PUBLIC SCHOOLS OF MASSACHUSETTS 
Recently you should have received the above 
questionnaire. I am again asking your coopera-
tion to complete and return it at your earliest 
convenience. To make this a worthwhile study 
your assistance is needed, and I am greatly in-
debted to you for your assistance. 
Louise Keenan 
School of Education 
Boston University 
Boston, Massachusetts 
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APPENDIX VIII 
PACTORS PREVENTING PERl~ORMANCE 
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APPENDIX VIII.--Factors preventing performance 
Full/ 
ITa NRb OSJIC TLd oe Item Function Part 
Time 
I. Diagnostic Studi 
ot Children 
1. Intelligence tests F 10 2 
(individual) p 1 4 12 1 
2. Achievement tests F 2 9 2 (individual) p 2 6 11 
--
F 6 1 1 5 2 
3. Projective tests 
6 p 5 5 10 2 
F 4 3 6 
4· Group tests 4 6 p 9 --
F 1 8 
5. Observation 
p 1 2 1 13 
F 3 8 4 6. Case histories 
p 1 2 5 11 
1· Consultation--special F 6 4 
class p 1 3 12 
&Insufficient Training. 
bNo Requests. 
cother Staff Member. 
dTime Limitation. 
eother (write in). 
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APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
F 1 6 2 1 
8. Emotional problems 
p 2 2 4 12 1 
F 1 5 5 
9· Physically handicapped 
4 4 p 3 7 
F 5 5 1 
10. Retardation 
p 1 2 3 11 
F 
--
2 3 7 
11. Counseling 
p 4 2 8 12 
12. Therapy to seriously F 6 2 3 9 
disturbed p 9 2 9 7 
F 1 3 1 5 
13. Referral to agencies 
p 1 7 5 3 
F 1 2 5 1 
14. Gifted 
p 2 5 6 8 2 
15. Interviewing new F 3 2 
student p 
-·- 1 7 7 0 
F 3 3 1 3 
16. Recommend exclusions 
p 3 4 5 
201 
APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
17. Studies of Mass. F 4 2 2 
Rehabilitation p 7 7 3 
II. Administrative 
Work 
F 
--
11 
--1. Writing reports 
p 1 3 13 
F 3 14 
2. Follow-up 
p 1 2 12 2 
3. Reports--State F 2 3 8 
Department p 6 1 9 
F 2 5 5 4. Coordination 
p 6 1 9 
F 2 10 
5. Conferences - super~s 
p 2 4 1 
F 11 
6. Daily records 
p 5 1 10 1 
F 3 5 8 
7. Annual reports 
p 7 7 1 
202 
APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
F 15 
8. Personal contact 
p 1 2 14 
F 1 10 
9· Reporting findings p 1 2 11 
F 6 6 
10. Files 
p 2 6 4 
F 1 2 4 
11. Flexible program 
p 2 2 7 
F 1 3 4 1 
12. Screening 
p 2 4 6 
F 3 11 2 
13. Classes for exceptional 
children p 5 5 8 1 
14. Consultation--excep- F 4 3 2 
tional children p 3 1 8 
F 2 1 4 1 
15. Retest file 
p 3 4 8 
F 7 3 3 
16. Supervising trainees 
p 3 15 1 4 
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APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
F 3 2 3 
17. Clerical assistance 
p 4 1 
F 7 6 2 1 
18. Selecting personnel 
p 10 5 3 
F 7 1 4 
19. In-service training 
p 1 7 2 10 
III. Professional 
Consultation 
F 4 6 1 
1. Staff conferences 
p 3 8 4 
F 4 1 7 
2. Clinic conferences 
p 4 1 9 2 
F 1 1 7 
--
3. Community agencies 
p 2 1 10 
F 1 8 
4- Teachers p 1 11 
F 1 2 6 1 
5. Parents 
p 1 1 11 
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APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
F 3 2 1 1 
6. School nurses 
p 1 2 9 
F 3 3 6 --
1· Family physician p 4 3 8 
F 1 2 7 1 
8. Psychiatrists 
p 4 1 8 
9· Other professional F 1 8 people p 1 2 10 
10. Identify mental F 1 2 10 
health problems p 1 2 7 1 
IV. Inte~ersonal 
Relations 
F 1 3 2 3 
--
1. Parents - teachers 
p 4 4 6 --
2. Helping reduce F 1 3 2 5 2 
pressure p 1 3 2 5 
--
F 2 3 
3. Rapport p 2 6 
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APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
4. Other school services F 2 3 1 
p 1 1 6 1 
F 2 3 11 1 5. Liaison person 
p 3 3 6 
F 2 3 2 
6. Easing strains 
p 5 1 3 
F 1 8 3 4 
1· Helping teachers p 1 9 1 3 1 
8. Selling psychological F 2 1 4 2 
services p 1 3 
9· State Dept. of Edu- F 4 3 
cation p 3 2 3 1 
10. State Dept. of Mental F 4 1 3 
Health. p 3 1 5 1 
v. School--Parent and 
GrouE Education 
F 6 1 6 
1. Mental health 
p 12 2 5 1 
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APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
F 4 5 
2. Talks - PTA 
p 3 10 
F 2 2 7 3 
3. Conference - parents 
p 1 1 12 
F 1 4 6 2 
4· Home visits p 4 5 12 
F 1 2 3 7 
5. Counseling - parents 
4 14 p 3 1 
F 1 5 1 4 
6. Counseling - teachers 
p 1 4 8 1 
F 4 4 4 
7- Insight--special class p 2 1 5 1 
F 1 4 3 7 8. Resource person 
p 3 6 2 7 
9· Research interpreta- F 3 8 
tion p 2 10 1 9 
10. Consultant to excep- F 1 2 4 5 
tional children p 1 4 1 7 
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APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
VI. Professional 
Growth 
1. Professional F con- 1 13 2 
.t'erences p 12 
2. .A,etive member of' 
p 1 1 12 1 
associations p 1 13 
F 1 9 1 3 
3. Courses 
p 6 9 4 
F 1 3 8 4. Writing 
6 p 3 7 1 
5. Reading professional F 6 
literature p 1 9 
F 11 
6. Independent study 
p 1 16 
F 9 
1· Continuing training 4 p 10 
8. Visiting other schools F 1 14 1 
p 22 
208 
APPENDIX VIII.--Continued 
Full/ 
Item Function Part IT NR OSM TL 0 
Time 
VII. Research 
F 4 6 
1. Team member 
p 1 9 8 
F 1 10 
2. Current research 
p 2 1 13 
F 1 11 
3. Individual research 
p 1 4 2 12 
F 5 8 
4. Mental health survey 
14 p 7 
F 1 1 12 
5. Follow-up studies 
14 p 1 3 1 
F 2 10 6. Local research 
p 1 3 3 14 
BIBLIOGRAPHY 
BIBLIOGRAPHY 
~~ Allen, Robert M. "The Obfuscation of the School Psycholo-
gist," Educational Administration and Supervision, 
XLIV, No. 5 (September, 1958), 290-296. 
* • "The School Psychologist, Image and Role in 
Practice," Training School Bulletin, LVI (February, 
1960), 136-139. 
American Psychological Association, Division 16, School 
Psychologists, Newsletter, XIII, No. 1 (Fall, October, 
19.58), 15-18. 
Newsletter, XIII, No. 4 (Summer, August, 1959), 1. 
Austin, Anna B. "The Role of the School Psychologist: A 
Study of Introduction, Perception, and Uses Made of 
Psychological Services by Teachers and Principals 
within Two Elementary Schools~" Unpublished Ed.D. 
thesis, Graduate School of Education, Harvard Uni-
versity, 1958. 
{l- Bardon, Jack J. "School Psychologist--A Rejoiner J.." The 
Clearing House, XXXIV, No. 9 (May, 1960), 52o-~ 
*Barnhart, Richard E., and Baldauf, Robert J. "Psychologist 
in Cedar R~ids School System," Nations Schools, LXI 
(April, 1955), 49-51. 
Bindman, Arthur J., and Klebanoff, Louis B. "New Program-
ing for the Mentally Retarded School Children in 
Massachusetts," American Journal of Mental Deficiency, 
LXIV, No. 5 (March, 1960), 875-880. 
*Blodgett, Harriet E., and Boice, Mary Lou. "Putting Psy-
chological Findings to Work," Minnesota Journal of 
Education, XL, No. 8 (March, 1960), 22. 
*Bower, Eli Michael, "The School Psychologist," Bulletin 
of the California State Department of Education, 
Sacramento, California, XXIV, No. 12 (November, 1955). 
*Brueckner, Leo J., and Bond, Guy L. The Diagnosis and 
Treatment of Learning Difficulties. New York: 
Appleton-Century-Crofts, Inc., 1955. 
* Cain, Leo F. "The Basic Assessment by the School Psycholo-
gist1" The Training School Bulletin, LIT (January, 
1956J' 217-220. 
210 
* Capubianco, R. J. "Psychological Services in St>ecial 
Education," Education, LXXVII (April, 1957>, 4B0-482. 
Charters, W. W., and Waples, Douglas. 
Teacher-Training Study. Chicago: 
Chicago Press, 1929. 
The Commonwealth 
University of 
Charters, W. W., and Whitley, I. B. Analysis of Secretarial 
Duties and Traits. Baltimore: William & Wilkins Com-
pany, 1924. 
* Coladarci, Arthur P. "A Note on the Role of the School 
Psychologist," California Journal of Secondary Eduoa-
~' XXVII {November, 1952), 445-446. 
Commito, Ado. "A Job Analysis Technique Applied to Se-
lected Public School Administrators in Eastern Massa-
chusetts." Unpublished Ed.D. thesis, Boston Univer-
sity, 1955. 
Cornell, Ethel L. "The Psychologist in a School System," 
Journal of Consulting Psychology, VI, No. 4 (July-
August, 1942), 185-195. 
*Courtney, Douglas. "Clinical Psychology in Public Schools," 
Journal of Clinical Psychology, VII (1951), 171-175. 
*Cutts, Norma E. (ed.). 
Washington, D.C.: 
Inc., 1955. 
School Psychologists at Mid-Century. 
American Psychological Association, 
Dictionary of Occupation Titles. Part I, Definitions of 
Titles, U.S. Department of Labor, U.S. Employment 
Service. Washington, D.C.: U.S. Government Print-
ing Office, 1939. 
* Driscoll, Gertrude E. "Community Leadership Role of the 
School Psychologist_," Teachers College Record, LI 
{January, 1950), 20~-211. 
*Fedder, Ruth. "Teacher and Psychiatrist Work Together," 
Teachers Coll~e Record, Teachers College, Columbia 
University, L , No. 6 (March, 1960), 339-348. 
Foote, Estelle J. "The Traveling School Clinic of the 
Walter E. Fernald State School," American Journal of 
Mental Deficiency, LVI, No. 2 (October, 1951), 354-359. 
Garrett, Henry E. Elementary Statistics. New York: Long-
mans, Green and Company, 1956. 
211 
Good, Carter v., and Scates, Douglas E. Methods of Re-
search. New York: Appleton-Century-Crofts Inc., 1954. 
Gotschall, John H. "The Traveling Psychiatric School 
Clinics of Massachusetts." Unpublished Ed.D. thesis, 
Graduate School of Education, Harvard University, 
1942· 
Gottsegen, Monroe G., and Gottsegen, Gloria B. (eds.). 
Professional School Psychology. New York: Grune 
and Stratton, 1960. 
* Hadley, John M. Clinical and Counseling Psychology. 
New York: Alfred A. Knopf, 195S. 
Hall, Robert K., and Louwerys, J. A. (joint eds.). "Guid-
ance Service in Europe," in The Year Book of Educa-
tion. New York: World Book Co., 1955. Chapter 4, 
w.-.578-602. 
* Hamner, Emanuel F. "Functions of a Psychological Con-
sultant at a High School," High Points, XXXVI (Novem-
ber, 1954), .5-15. 
* "A Handbook for the Qualified Psychological Examiner," 
in the Illinois Plan for Special Education of Excep-
tional Children. Compiled by Isaac Jolles, Staff 
Psychologist, Education of Exceptional Children. 
Springfield: Issued by Vernon L. Michell, Superin-
tendent of Public Instruction, 1954. 
*Haskell, Jessica M. "The School Psychologist Counsels," 
California Journal of Secondary Education, XXI 
{February, 1946), 88-91. 
* Hathaway, Virginia, and Olson, Vernon E. "The Psycholo-
gist on the School Staff," Minnesota Journal of 
Education, XL, No. 5 (December, 1959), 13. 
*Higgins, Conwell. "Prospectus--Psychological Service 
Staff," School Executive, LXXVIII (July, 19.59), 
42-43. 
* Hildreth, Gertrude. "Services of the School Psychologist" 
in Handbook of Applied Psychology. Douglas Fryer, 
Editor. New York: Rinehart & Co., Inc., 1950, 
Vol. I, 383-388. 
*Hodges, Allen, and Balow, Bruce E. "Guidance Services 
••• and the School Psychologist," Minnesota 
Journal of Education, IV, No.6 (January, 1960), 1.5. 
212 
Hodges, Walter L. "State Certification of School Psycholo-
gists," The American Psychologist, XV, No. 6 (June, 
1960)' 346-349. 
Holt, E. E., and Mcintire, Hazel C. The School Psycholo-
gist in Ohio, 1959. (Pamphlet.) 
* Huey, Edith H. "The Desirable Functions of the School 
Psychologist," Educational Research Bulletin, XXII, 
No.9 (DecemberS, 1943), 234-239. 
* Keliher, Alice v. "You, the Psychologist and the Child," 
Grade Teacher, .LXXIV (April, 1957), 143. 
*Larkin, Alice. "From the Files of a School Psychologist," 
National Elementary Principal, XXXIV (Summer, 1954), 
117-130. 
*Lewis, Arthur J., Harbo, L. S., and Cook, Walter W. ~y 
a School Psychologist?" Minnesota Journal of Educa-
~' XL, No. 4 (November, 1959), 15-17. 
* Luckey, Bertha M. "Administration of Psychological 
Services in Public Schools," in Handbook of Applied 
Psychology. Douglas Fryer, Editor. New York: 
Rinehart & Co., Inc., 1950, Vol. II, 707-713. 
MacDonnell, John. "A Job Analysis of Selected City-Wide 
Directors of Guidance in the Public Schools of the 
United States." Unpublished Ed.D. thesis, Boston 
University, 1955. 
Martenson, Ruth, and Smallenberg, Harry. Guidance in Ele-
mentary Schools. Englewood Cliffs, N.J.: Prentice 
Hall, Inc., 19$8. 
Massachusetts Psychological Association. Newsletter, IV, 
No. 2 (November, 1959), 1-2. 
Merrick, Roswell. "A Job Analysis of Selected Health 
Educators in Colleges and Universities." Unpub-
lished Ed.D. thesis, Boston University, 1953. 
*Mullen, Frances A., Chairman. "The Psychologist on the 
School Sta.f.f, '' Report o.f the Committee on Reconsidera-
tion of the Functions of the School Psychologist. 
Division 16, American Psychological Association, 1958. 
* Mulrine, C. L. "Psychology Goes to School," American School 
Board Journal, CX (February, 1945), 29. 
213 
.;} Myer, Lester N. "Problems of the School Psychologist," 
Education, LXXV (February, 1955), 412-4l6. 
Norris, W., Zeron, F., and Hatch, R. The Information 
Service in Guidance. Chicago: Rand McNally, 1960. 
*Oberholtzer, K. E. "The School Psychologist," School 
Executive, LVIII (October, 1938), 16-17. 
Otis, Jay L., and Leukark, Richard L. Job Evaluation. 
Englewood Cliffs, N.J.: Prentice Hall, Inc., 
1954. 
Poe, Nancy. "Functions of a School Nurse." Unpublished 
Ed.D. thesis, Boston University, 1957. 
Powell, Marvin. "School Psychology Goes Professional," 
Contemporary Psychology, VI, No. 3 (March, 1961), 102. 
* Revie, Virgil. "Johnny and the School Psychologist," 
California Teachers Association Journal, L (April, 
1954), 105. 
* Reynolds, Maynard C. "The Psychologist in Special Serv-
ices,''- Minnesota Journal of Education, XL, No. 1 
(February, 1966), 22. 
Rice, Sidney. "A Job Analysis of Selected Directors of 
College Physical gducation." Unpublished Ed.D. 
thesis, Boston University, 1954. 
* Roberts, Andrew D. "Cooperative Personnel Approach 
for the School Ps!chologist," Occupations, XXX 
(May, 1952), 599-600. 
"Role of the School Psychologist to Parents of a Child 
with a Handicap." A Symposium Co-sponsored by 
Division of School Psychologists. Chicago: American 
Psychological Association and the National Society 
for Crippled Children and Adults, Inc., 1954. 
Salten, David G., Chairman. "Preliminary Report of the 
Study of Psychological Services in the Public Schools 
of the State." Committee on Research, Council of 
School Superintendents of the State of New York, 
1953. (Mimeographed.) 
School Psychologist. XIth International Conference on 
PUblic Education Convened by UNESCO and the !BE, 
Geneva, 1948. United Nations Educational, Scien-
tific and Cultural Organization, International Bureau 
of Education Publication No. 105. 
214 
* Seashore, Harold. "School Psychologist and Research.!" 
Exceptional Children, XXV, No.4 {December, 195~), 
147-1$0. 
Shartle, Carroll L. Occupational Information, Its Develop-
ment and Application." jd ed. Englewood Cliffs, N.J.: 
Prentice Hall, Inc., 1959. 
----:--· "Occupations in Psychology," American Psycholo-
gist, I, No. 12 (December, 1946>, 559-582. 
Smith, Henry L., and Smith, Johnnie R. An Introduction 
to Research in Education. Bloomington, Indiana: 
Educational Publication, 1959. 
* Symonds, Percival M. "Every School Should Have a Psy-
chologist," School and Society, XXXVIII (September, 
1933), 321-329. 
• "The School Psychologist--1942," Journal of 
----~a~o-nsulting Psychology, VI, No. 4 {July-August, 1942), 
173-180. 
Taylor, Frederick W. Principles of Scientific Management. 
New York: Harper & Brothers, 1911. 
Vask, Jeannette. "The Clinical Psychologist in a Diffi-
cult School," American Journal of Orthopsychiatry, 
XXIX, No. 1 (1959), 157-1~. 
215 
